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Abstract: Content-based arts and literature curricula can make important
contributions to any language program. This paper has chosen a Chinese
hand puppet theater course as an example to demonstrate how to transfer
traditional text materials into user-friendly multimedia and interactive
game-type exercises that expose students to Chinese arts and culture,
while also enhancing their language proficiency skills. It will also
demonstrate how to make the best use of technology to enable use of
content and exercises in different levels and types of curricula. It will
showcase an example of technology that may be integrated into arts and
literature oriented courses at the elementary, intermediate, and advanced
levels. It is hoped that readers will benefit from the examples and gain
ideas about how to empower the curriculum with technology, manage
students with varying backgrounds, teach literature and culture, and
balance content instruction with language skill instruction.
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1. Introduction
1.1 Content-based Instruction

Content-based instruction (CBI) is “... an approach to language instruction that
integrates the presentation of topics or tasks from subject matter classes (e.g., math,
social studies) within the context of teaching a second or foreign language" (Crandall &
Tucker, 1990). As Genesee (1994) puts it, the content in CBI curriculum “need not be
strictly academic (i.e., only dealing with traditional subjects such as mathematics, history,
science, geography, and the arts), but can include any topic, theme, or non-language issue
of interest or importance to the L2 learner”. In other words, CBI emphasizes the use of
relevant content as a medium to facilitate language teaching and learning. CBI thus
provides a context for meaningful communication to occur (Curtain, 1995; Met, 1991)
and promotes negotiation of meaning (Lightbown & Spada, 1993), both of which are
known to enhance second language acquisition. Therefore, researchers and language
teachers promote CBI in second language curricula.

As part of a second language curriculum, arts and literature provide relevant and
meaningful content for students to learn the language by using it. They also “play crucial
roles in helping second language learners gain a better understanding of a target language,
culture, people, and society” (Wu & Haney, 2012). Because of this, a content-based
course focused on arts and literature can be a valuable addition to a second language
curriculum. Indeed, in the Chinese L2 curriculum, CBI can play a critical role in
providing meaningful topics (i.e. Chinese folk tales, Chinese modern films) and learning
tasks for language instruction. Through CBI, Chinese L2 learners can enhance their
language skills by using relevant and contextually appropriate language forms, and also
promote their content learning via negotiation of meaning. Working closely with
authentic artifacts from Chinese culture also enhances students’ Chinese cultural literacy.
In these ways, a content-based Chinese L2 curriculum can make important contributions
to Chinese learning and teaching.

However, due to a lack of available textbooks and consolidated materials, it is not an
easy task to create content-based arts and literature courses within the Chinese as a
foreign language (CFL) curriculum (Wu, 2014). We suggest taking advantage of
contemporary technologies to solve this problem by leveraging CALL resources and
techniques to facilitate content-based language and culture curricula. In this paper we will
showcase a newly developed Chinese hand puppet theater course as an example of our
efforts toward creating a new and innovative Chinese arts, language and literature
curriculum.
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1.2 Chinese Puppet Theater in the Social Context Course'

i 4¥%% (glove or hand puppet theater) is a Chinese traditional performance art in
which small puppet figures are manipulated by hand. It is also called Zhangzhongxi
*% (palm-inner-play) and Xiaolong /NJE (small-basket). The great skill of the puppeteers
and the sophistication of the puppets, some of which are capable of facial expressions,
allows hand puppet theater to be very entertaining, effectively delivering both action
scenes and dramatic scenes. Originally developed during the Ming Dynasty (1368-1644),
hand puppet theater was introduced to Taiwan about two hundred years ago by
immigrants from #2% province, where the hand puppet theater tradition had developed
to a more sophisticated level than elsewhere in China. During its development in Taiwan,
hand puppet theater has become intertwined with Taiwan local customs and practices,
and become a valued aspect of Chinese and Taiwanese culture. (Wu, 2003; Wu, 2011).

This hand puppet theater course is designed for Chinese learners who have
reached the advanced-low to advanced—mid level of proficiency as designated by ACTFL
proficiency guidelines (ACTFL, 2012). It introduces students to Chinese puppet theater
in the Chinese social context. It aims to help students obtain a more in-depth
understanding and appreciation of the various Chinese puppet theater performance forms,
including hand puppet theater fi%¥3%, shadow puppet theater 5%k and marionette
puppet theater {1 *%. For each performance form, students are introduced to related
cultural phenomena, dramatic literature, performance arts, and social functions.
Relationships among performance forms are also explored.

Learning objectives and student outcomes: At the end of the course, students are
expected to be able to:

e demonstrate a depth and breadth of knowledge of Chinese puppet theater
traditions

e demonstrate competence in Chinese literature and culture, problem-solving, and
critical thinking related to the puppet theater tradition

e apply their Chinese puppet theater literature and culture appreciation and
observations to cross-cultural comparisons and personal connections

e reach advanced-mid to advanced-high language proficiency level and be able to
write a 1,000-1,200 character essay in Chinese

Class activities: include lectures, guest speakers, and discussion, as well as presentation
of multimedia, WWW and video examples of puppet theater performances.

Teaching materials: As we noted above, the lack of available materials is one of the
main challenges encountered in creating a content-based arts and literature course. In this

" This puppetry course was designed and taught by Dr. Sue-mei Wu, and was offered for the first time at
CMU in Spring 2014. Dr. Wu also designed and taught a folk performance traditions course at CMU in
Spring 2009. Puppetry performance was introduced in that course, and students in the course expressed an
interest in learning about puppet theater in more depth.
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new course we have incorporated some print materials and research articles, and made
use of anthropological and ethnographical data collected from fieldwork.? Two new
websites were also created to provide convenient access to the main multimedia materials
used in the course. The websites have brief text introductions, links to related materials,
and video clips. Following is a summary of the teaching materials for the course:

(1) Websites:
e Chinese Puppetry Website (H EfERfES) Mk (by Sue-mei Wu);
URL: http://www xinterra.com/folkpage/pg_puppetry.shtml
e Chinese Folk Performance Website {4 [E [[AlVH Z/E50) Pk
(by Sue-mei Wu); URL: http://www.xinterra.com/folkpage/

(2) Book & research articles:

e Li Chen, Fan Pen (2004). Visions for the Masses: Chinese Shadow Plays from
Shaanxi and Shanxi. Publisher: Cornell University East Asia Program

e Wu, Sue-mei (2011). "Hand Puppet Theater (Budaixi) & Excerpts from a Temple
Festival Performance" in Folk Drama section. The Columbia Anthology of
Chinese Folk and Popular Literature. Edited by Victor H. Mair and Mark Bender.
Columbia University Press. pp. 282-287.

e  Wu, Sue-mei (2003) "Chapter 4: Hand Puppet Theater Performance: Emergent
Structures and the Resurgence of Taiwanese Identity" Religion and the Formation
of Taiwanese Identities. pp. 99-122. Edited by Paul R. Katz and Murray A.
Rubinstein. New York: Palgrave Macmillan Publisher.

(3) Others: stage props, photos, multimedia DVDs and video clips, etc.’

2. Instructional Sample

We have chosen the topic of hand puppet theater as an example of instruction
which helps promote students’ content knowledge as well as their language proficiency
skills.

Theme: Hand Puppet Theater &= f: xR

The following 8 chapters of hand puppetry theater content are covered in the
Chinese Puppet Theater in the Social Context course:

* The puppetry fieldwork was conducted in Taiwan and mainland China by Dr. Sue-mei Wu.

There are many e-materials available on the WWW. For example, searching for “Chinese hand puppetry”
on YouTube yields many video clips. The Wikipedia site is also a good reference for hand puppet theater.
For Chinese shadow puppetry, the documentary called “Track the Shadow Puppetry,” by the Discovery
Channel, is excellent and is available on YouTube.
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Chapter 1 | #748xkJ# ! Hand Puppet Theater Performances

1.1 ¥ f Stage

1.2 #4535 1 Manipulating the Puppets

1.3 X%H Plays

1.4 371 Stage Entrance Poems

1.5 % %5 1 [ Music and Narration

Chapter 2 | %k Hand Puppet Figures

Chapter 3 | il A Hand Puppet Theater: Plays, Stories & Scripts. ..etc
Chapter 4 | Jj; 52 5 k& & History & Development

4.1 *1 [E X FE in Mainland China

4.2 575 in Taiwan

Chapter 5 | J#tJ/k The Schools of Hand Puppet Theater

Chapter 6 | /48 x%Ji|[41 % Puppetry Troupes

Chapter 7 | KIS The Stories of Puppet Masters

Chapter 8 | 48Xk 5 RIAUMSAN, JH K. 555

Hand Puppet Theater and Chinese Folk Religions, Temple
Festivals...etc

Various teaching and learning materials are integrated throughout these chapters.
Topics are presented with printed materials, video clips and web-based materials. Various
activities are created to engage and promote students’ language proficiency training as
well as increase their knowledge and understanding of the performance form.

The “5Cs” principles of the National Standards for Foreign Language Education
(ACTFL, 1999) — Communication, Cultures, Comparisons, Connections, and
Communities — provide the guidelines for the teaching and learning activities. We hope to
empower learning outcomes by providing a practical, learner-centered, and enjoyable
language and culture learning experience for students. While students need to continue to
build their mastery of commonly used vocabulary and grammatical structures, they also
need to do some basic anthropological and ethnographical fieldwork training so that they
can apply their performance appreciation and observations to cross-cultural comparisons
and personal connections.

Warm up: The class usually begins with some general questions asking students what
they know about hand puppetry performances, and the introduction of some key
vocabulary and concepts for each topic. This helps check on students’ knowledge,
experiences and expectations. It can also help keep them motivated, interested and
curious about each topic.

Interactive communicative learning activities: Some introductory materials and
handouts are distributed and presented along with key vocabulary, concepts, structural
patterns and useful expressions. Class activities are implemented with some props (e.g.
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puppet figures, photos...etc), multimedia such as DVDs, websites, and video clips
selected from YouTube to help showcase actual performances. Question-and-answer
sessions and discussion sessions follow. To promote their language proficiency, students
are encouraged to practice using the key vocabulary and expressions during the class
activities.

Assignments and assessment: Different types of homework and activities are assigned
to help assess students’ learning outcomes. They include surfing the assigned links,
visiting websites, and watching video clips, then writing short summaries and creating a
few questions in Chinese and English about what they have discovered. Students are also
assigned to complete regular self-reflections and journal entries in Chinese to help engage
their learning with self-learning evaluation and to promote critical thinking. Some text
translation and summary tasks are also assigned to help reinforce knowledge acquisition
and language proficiency. A term project is assigned to encourage collaboration among
students and encourage them to apply their theater performance appreciation and
observations to cross-cultural comparisons and personal connections. Students have the
choice of writing their term project in Chinese or English, but abstracts in both languages
are required. A 1,000-1,200 character essay in Chinese is also assigned. Both the project
and essay are accompanied by an oral presentation with written handout supplements.
The handouts for the oral reports require an outline, key words list, and 3-5 questions in
Chinese. The handouts are distributed in class before the presentations. This has helped to
further students’ interpersonal and presentational communicative proficiency. It also
helps organize the class to be a collaborative learning community, as student-produced
handouts, questions, and reports contribute to each learning activity.

3. Leveraging Technology and Applying the Modules to Different Classes

We would like to make the best use of technology to help empower our language
and content-based arts and literature instruction. The following examples from the online
modules demonstrate how we transfer the traditional text materials into user-friendly
multimedia and interesting game-type exercises that help expose students to Chinese arts
and culture, while also enhancing their language proficiency skills. Note that each text is
accompanied with photo(s), a sound file, and Pinyin and English translation as illustrated
below:

*’) Sample Text:
(%55 ﬁ&)?ﬁ SN A AR Y E R gL NEERNFR AR RS . HORYETA 17 tHad
R BIAR IR, SRAR T EAERR IR L N L B ORI B SV SEIR . AR iEkE
JH T AR ARG AT R 205, A2 — A P B IR ] 3t JE ) o
(7R AT 4 AR ok, ANERFEAE R S . ORI T 17 2
[ AR IR, RS EEAERR IR I TTAREIMN S SIS . AT ARk
T AR A AR5, A2 — b e [ B I8 (13 7 Rl o
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English: Introduction to Glove Puppetry: Glove puppetry is also called hand puppet
theater, small basket puppetry and finger puppetry...etc. It originated during the 17th
century in Quanzhou of China's Fujian province, and is now mainly performed in
Quanzhou and Zhangzhou of Fujian province, Chaozhou of Guangdong province, and
Taiwan. Glove puppetry is a performance using hands to manipulate the puppets. It is a
kind of local folk performance theater in China.

Pinyin: Budaixi y¢ jido zhangzhongxi, xidolong hé zhihuaxi déngdéng. Qi qiyuén ya 17
shiji Zhonggud Fujian Quanzhou, ranhou zhlyao zai Fujian Quénzhdu, Zhangzhou,
Guangdong Chaozhou yu Taiwan déngdi litichuan. Budaixi shiyong shou 1ai caozong
bu’6u bidoyan, shi yizhong Zhongguoé minjian de difang xiju.

‘)) Sample Vocabulary List:

# B (kS e B

1 4 22 shiji century

2 TR E ViR litchuan to spread; circulate
3 PR A BRI\ caozong to manipulate

Sample Structural Patterns and Useful Expressions:

1. &2 T.. ; is originally from...
2. %RJ5...; then...
3. fE...itf%; is circulated among. ...

‘)) Samples of the Online Interactive Exercise Types:

I. Multiple Choice

() 1 ATASEGERIEAME AL ? (a) 15 4D (b) 16 tHEAD (c) 17 tHH4D
PR T WML ? (a) 1SS (b) 16 2D () 17 A
Hand puppet theater was originally developed in which century?
(a) the 15 century (b) the 16 century (c) the 17 century

() 2. A ARBOR AT A B AR HRAGAT R B 2 ()8R (b)) T (o) I
ATARA LTI AT 2 R B AP H RN ? (a)2k (b) T (c) W
The puppet master uses what to manipulate the puppets?
(a) head (b) hand (c) foot

II. True or False

() L ATERER Y BBk, /NEEANTEAE B, & — ol [ 1 3 7 IR
AR Y S rpok . NFEAFRAE X, & — b [ 5 1 7 2R .
Glove puppetry, also called hand puppet theater, is a kind of local folk
performance theater in China.
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I11. Fill in the Blank

() L AEEEM_  NERHRIEEEESE . (a) B (b) BEREK (o) ARTASK
GBI ANEFIREREE . (2) EH (b) LK (o) ARk
Glove puppetry is also called , small basket puppetry and finger

puppetry...etc.
(a) hand puppet theater (b) puppetry head theater (c) wood head theater

IV. Question and Answer

Use the useful expressions (such as: #CJRT...; 2A)5...; 1E.. . Jitf%... etc), in
your answers to the following questions (write as homework first, then orally summarize
in class).

1. A AR IEGE IS T B R ? 32 AT B 7 2
AT S T AT A Y EAE A A # 7 i AL?
When did hand puppet theater originate? Where is it mainly performed?

Note that the materials in the online modules are all presented with traditional and
simplified characters, sound files, and English counterparts in order to accommodate
different learners’ backgrounds, preferences and levels. This makes the online exercise
modules flexible and adaptable to different classes. For example, the English presentation
can be incorporated into beginning Chinese language courses or into a Chinese culture
class. Intermediate level courses can use the Chinese and English versions and place
more emphasis on the key vocabulary, structures and expressions. In advanced level
courses, students are encouraged to read only the Chinese version, and are required to
master the key vocabulary, structures and expressions and use them in class activities as
well as their homework. They are encouraged and motivated as they learn to understand
the authentic artifacts such as the texts and multimedia materials. Because these online
learning modules are adaptable and useful for different classes, we receive a larger return
on the investment of effort and devotion we have applied to their development.

4. Highlights of Technology Tools

To facilitate students’ learning about Chinese Puppet Theater, a number of
technologies have been chosen to empower the course with technology.

(1) BlueGriffon: In order to provide students with easy access to all kinds of materials
and exercises used for the Chinese Puppet Theater course, a website has been created to
serve as a learning platform for the students. We use BlueGriffon to create and edit web
pages. This web-editing program is free and is compatible with Windows, Mac OS X and
Linux. It can support up to 18 languages, including Simplified and Traditional Chinese.
BlueGriffon is a what-you-see-is-what-you-get (WYSIWYG) editor, which means that
the document on the editor will look as it will appear when rendered by a web browser,
such as Internet Explorer, Google or Firefox. In fact, BlueGriffon uses the Gecko
rendering engine that is used by Firefox, so edited documents are guaranteed to look the
same when rendered by Firefox. As an example, Figure 1.1 shows the homepage as it
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appears when being edited in BlueGriffon. Sound files, animations, pictures and videos
can be added to the web pages, providing sufficient multimedia input for enhancing the
understanding and appreciation of the content as well as language proficiency.

4  ChinesePuppetTheater in the Socisl Context filei../indexhtml] - BlueGriffon - oS
THE SED WEG SA) wsto =eE EZ5E IRD S8
/- @ MO TN eevtBhDCEID-~ @ @
Elsed ¥yo-tuc B I EE=SZEEZIE w8
main_container +| |GE2% - (@) (== PRETTY )
Chinese Puppet Theater in 1.
I 960px 1

10921

BERER, Shadow Puppetry C Marionette Puppetry

Chindse nand puppeby i 3150 Called glove puppalry Chiness shadow puppetry is also known as shadow Chinese marioneths puppekry uses sirings to control

ing han ipulale  play Nluses 1t aculated Rguies (Shacow PURpATS) puppets caled marionsttss. They 3rs performad with
o create cul-out igures which are held Setween a the puppeteer hidden by using a verbcal control bar
source of light and a ranshucent screen.

Itis 3 type of pertarmance using hands k

cloth puppats

learn more
leam mare

Figure 1.1

(2) Audacity: In the website, we provide lots of multimedia resources to help empower
the language and content instruction. Photos and video clip links are selected from the
WWW. In addition, audio recordings are available for all the texts and exercises on the
website. Audacity is the software we chose for the audio recording and editing. This
program is a free audio recorder and editor. It is available on Windows, Mac OS X and
Linux. It can be used to record sounds and edit sounds. Audacity has a wide variety of
digital sound tools, including noise removal, amplification and normalization, which can
help improve the quality of the sounds. Figure 1.2 is the screenshot of noise removal
function on Audacity. All the files on Audacity can be exported as WAV or MP3 files
and linked to web pages.

Voc -
P WREE BN RRR RBM 2RGSO St W)
[TZo[E g Ve Pl g
ll) b) I)m)m), .j_ﬁi* “v-\;‘,a,un‘)vwg‘,arui o B2 6 [ thppge‘:-o

e 0 o JomenEE

L

ARNEORIEREE ] Audctanilid B4
R RS ERHRIR AT

| DRRHES) |

FE2

HRAMATRIENIES. BRTETDE RN,
PR W R

(DpE=aH(de): 24
(S)mEme):  0.00
(E) BEEHH): 150
(K) Bt/ 015
. W @) O
I.:Tf’ ::z.A W'_Ii:mlﬁ-uuu °H Tf:l;l: — = =

Figure 1.2

(3) Hot Potatoes: Apart from the multimedia enrichment of the course, a variety of
online exercises have also been created to assess the students’ learning outcomes. We use
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Hot Potatoes to develop the exercises. Hot Potatoes is a free exercise-creating program. It
has six applications, which enable instructors to create exercises using the following
formats: multiple choice (JQuiz), short question-and-answer (JQuiz), fill-in-the-blank
(JCloze), matching/ordering (JMatch), crossword puzzles (JCross), and a mixture of
those exercises (JMix). The exercises can provide pre-edited hints and prompts, and can
show students correct answers to the questions after they submit them. Another
advantage of the software is that it can incorporate sound files and images, which help
enhance the students’ comprehension of the exercises. All the exercise can be exported as
web pages. The following images show different types of exercises that can be created
with Hot Potatoes. Figure 1.3 is a sample vocabulary exercise. Figure 1.4 is a sample
multiple choice exercise. Figure 1.5 is a True or False exercise, and Figure 1.6 is a
sample fill-in-the-blank exercise.

Matching exercise

Please choose the comect English meaning for each of the following Chinese word

Check

g
e x
&
b -
s I
D
E<| b to spread, circulate

(5T

#EIFR: |to manipulate
E(I)) g% century

to cane

is originally frem

Figure 1.3

Multiple Choice

Show questions one by one
1. BEEERTEHHE? (REHERTEMEE? )
Why it is called hand puppetry
A ? 15842 (1attie)

oK
B 7| 1BHEE (1615
C 7| ATHEE (1THE)

2 REHSERASARBUAEEENT (FENLAREAERELAREENT)
A X| s
B 7| F(F)
c 2| man

Figure 1.4
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True or False

Your score is 3 100%
Questions answered correctly first time: 1/1
You have complsted the exerciss.

AR LR AT, B— % E —
TR B AT, 2 BN T
Your score is 3 100%.
A J s You have completed the exercise.
0K
B ? | False —I
.
Figure 1.5
Fill in the Blank
Fill in all the blanks, then press "Check” to check your answers. Uss the "Hint" button to gst a free letter if an answer is giving you trouble. You can also click on the "[?]” button to get a clus. Note that you wil
lose points if you ask for hirt |
1mgHnm E 1
2 FEBREE B3I TR o The next correct letter has been added to the answer.
0K
Check Hint
Figure 1.6

5. Pedagogical Applications and Learning Outcomes

From the aspect of language learning, one student in the class noted that the authentic
readings with listings of vocabulary and key structures and expressions, together with the
various online exercises and audio sound files improved his language competence. As the
course progressed he became comfortable using Chinese to talk about various forms of
Chinese Puppet Theater. At the end of the semester, he was able to write an essay in
Chinese of over 1,000 characters, which was published in the Polyglot, the undergraduate
journal for the Department of Modern Languages at Carnegie Mellon University. We also
observed that as the course proceeded, students developed higher motivation and
confidence in using key structures and expressions in Chinese to compose oral and
written reports that addressed aspects of Chinese Puppet Theater content and criticism.

From the aspect of content learning, students gained concrete understanding and
appreciation of Chinese Puppetry in the social context. Observations of their participation
in class activities show that they have an increasingly transparent and impressive
understanding of the cultural content. Students are amazed by the vivid performances and
consummate skills of Chinese puppetry masters, and they gained both better
understanding and appreciation of the art form through their discussions and criticisms of
the puppetry performances. Moreover, they were able to carry out related cross-cultural
comparisons and personal connections. For example, in their written assignments, some
students made comparisons between Chinese Puppetry and Western Puppetry on their
performance forms and cultural connotations, while some other students connected their
in-class experiences of Chinese puppetry with their childhood memories and impressions
of this form of art. Thus, students’ interest in the topic content and its relevance to them
motivates them well to participate in class activities which are beneficial to the
acquisition of content knowledge and critical thinking skills.
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From the above leaning outcomes and feedback from students, we can see the value
of integrating technology into a content-based course focused on performance arts. The
video resources offer visual and audio displays of the content from multiple perspectives.
DVD video showcases how puppet masters perform the puppet shows. This allows
students to sense the differences between two main types of performances, the slower-
paced performance accompanied by South-pipe music and the fast-paced performance
accompanied by North-pipe music. Video clips from YouTube help students understand
how the puppets are made and how the puppets come alive. In addition, videos can
present the puppet theater performances in local dialects, along with narration and
singing in the show. These illustrate the fascinating features of some local Chinese
dialects, which enable students to understand the connections between local language and
culture.

The two websites we incorporated into the course offered essential resources for
students to explore the world of Chinese Puppetry outside of the classroom. The
information on the websites is classified according to different topics and different types
of puppetry, so that students can easily find the information they need. The websites not
only contain texts and exercises for culture appreciation but also provide language-
learning activities. All of them are helpful for students to learn language in context.
Students’ comments on the two websites were highly favorable. In their evaluations, they
considered these two websites key resources to help them build a more ample and deep
understanding of the content. In addition, the online activities and online interactions
among peers facilitated their learning of Chinese Puppetry and also increased their access
to language practice.

6. Conclusion

This paper has used the Chinese Puppet Theater in the Social Context course to
demonstrate how to leverage technology to help design a content-based Chinese arts and
literature curriculum. With the help of multimedia, photos, audio, websites, YouTube
clips, etc., students receive multiple benefits and are very much impressed by the
significant advantage that CALL learning and teaching can enable in a class. Moreover,
these tools help balance content instruction and language skill instruction in the
curriculum. The online modules are also flexible and may be adapted to different levels
of Chinese classes and learners.
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