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L2 Learning and Teaching of the Aspect Marker /e in Chinese:
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Abstract: The multifunctional aspect marker le is frequently used in
Chinese. Due to its complexity and various usage at the sentence and
discourse level (Li & Thompson, 1981; Liu, 2017), /e is reported to be
difficult for L2 learners to acquire (Yang, 2014; Liu, 2017). A corpus-
informed approach can be effective in L2 learning and teaching of aspect
(Meunier & Reppen, 2015). Based on findings of /e used in native speakers’
corpora (Xiao & McEnery, 2004) and in a learner corpus (HSK Dynamic
Composition Corpus), this study examined /e in three Chinese textbook
series (Integrated Chinese, Chinese link, and Practical Chinese) in three
dimensions: descriptions, workbook exercises, and contextualization
degrees. The results suggest these pedagogical materials did not fully reflect
the use of /e in the NS and learner corpora. Pedagogical materials and
sample exercises are designed in keeping with the usage of /e in NS and
learner corpora.
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1. Introduction

This study investigates applying a corpus-informed approach to L2 learning and
teaching of the aspect marker /e in Chinese. The aspect /e occurs after verbs like a verbal
suffix and expresses a meaning of perfectivity (Li & Thompson, 1981). The use of /e is
affected by lexical aspect, syntactic structure, semantic prosody, and discourse information
(Liu, 2017). A number of studies using elicited production data or a written/spoken corpus
have examined L2 acquisition of aspect (Liu & Ding 2015; Wang 2011; Yang 2016; Xu &
Lu, 2019). These studies suggest that acquiring the aspect marker /e is a challenging task;
learners need to pay attention to the verb types and pragmatics and discourse. Learners
often do not fully master /e even in advanced level (Yang, 2014). While these studies
pointed to the difficulty of /e for L2 learners and shed light on future L2 aspect research,
further research is still needed on how to teach /e effectively and how to introduce and
present /e in pedagogical materials.

With the development of corpus methods in L2 learning and teaching, a corpus-
informed approach is particularly effective in teaching aspect because it represents,
explains, and describes the patterns of language use in pedagogical materials in the way
language is “really used” in a variety of corpora (Meunier & Reppen, 2015). Corpus
research can inform pedagogical materials in the frequencies of vocabs/grammars (Romer,
2005), the sequence of materials, and the context used in examples. For learners who study
their second language in domestic contexts, textbooks are the primary input source
(Nguyen, 2011). Therefore, in this study, drawing from the findings of previous corpus-
based studies of how native speakers use /e (Xiao & McEnery, 2004), we examined the
presentations and descriptions of /e in three Chinese textbook series (Integrated Chinese,
Chinese Link, and Practical Chinese) in three dimensions: descriptions, workbook
exercises, and contextualization degrees. Also, learner corpus research can be integrated
into teaching materials, syllabus design, and data-driving learning. For this reason, we
conducted an error analysis of /e in the HSK Dynamic Composition Corpus. The results
were combined into lesson plans and sample exercises. This study aims to uncover
quantitative and qualitative differences between language descriptions in textbooks and
real language use in native speakers’ corpora. Also, we attempt to show the potential of
combining findings in native speaker and learner corpora in L2 teaching.

2. This Research
2.1 Methodology

We first analyzed the treatment of the aspect marker /e in three commonly used
Chinese textbooks and their accompanying workbooks in the U.S. (Integrated Chinese (1C),
Chinese Link (CL), and Practical Chinese (PL)). We aim to investigate the extent of corpus
findings included in these textbooks. The aspect marker /e has been extensively researched
in non-corpus studies; however, few studies have looked at this issue with a corpus-based
approach. Therefore, we listed key findings that have been accumulated from both corpus-
based research on /e. We also analyzed the incorrect use of /e by L2 learners in the HSK
dynamic composition learner corpus. After the keyword search “/e” in the corpus, it



generated 501 true hits, 44 of which were incorrect uses. We manually coded the errors.
Frequencies and proportions of different types of incorrect use of /e were summarized. The
results of textbook evaluations and learner errors were then combined to design lesson
plans and sample exercises.

2.2 Results

In this section, we collected findings on the use of /e from previous corpus-based
studies. Xiao & McEnery (2004) examined the lexical aspects of verbs and boundary of
events where /e presents in the Weekly corpus. Although Yang’ (2002) study did not
explicitly declare the use of a corpus-based approach, he examined the use of /e in a self-
constructed small corpus consisting of oral productions from 22 native speakers. The key
findings of /e were listed in Table 1.

Table 1: Key findings of le from previous corpus-based studies

Level Research Reference Key findings
method
Lexical Corpus- | Xiao & e The perfective /e occurs with verbs of all
level based McEnery lexical aspects.
(2004) o The perfective /e co-occur more easily with

accomplishments and achievements than
activities and statives
e Both bounded and unbounded situation can
take the perfective /e
Discourse = Corpus- = Yang (2002) Le tends to be used more in foregrounded
level based events with temporal adverbials than in
backgrounds.

We reviewed three textbooks and checked how the issues listed above were
addressed. It helps us answer the questions of “Do textbooks present the grammatical
descriptions in corpus?” The results are presented in Table 2. In terms of verbs’ lexical
aspect, all three textbooks often start with presenting le with activities and
accomplishments and gradually expand to achievements and states. Although all of them
did not explicitly illustrate the most frequently used verb types with /e, they include more
accomplishments and achievements than activities and states across all series. Grounding
information is not mentioned in Integrated Chinese until the third series; Chinese Link and
New Practical Chinese did not even mention the grounding information. What the checklist
reveals is that there are differences in the degree and in sequence to which the corpus-based
information is covered across three textbooks.

Table2: Presentations of the aspect marker /e in three textbooks

Integrated Chinese Chinese Link  New Practical
Chinese
More accomplishment Yes Yes Yes
and achievement than
activities and states
Grounding information Not until in the 3rd book. No No



To better integrate learner data with L2 teaching, we also analyzed the errors of
using /e in the HSK learner corpus. Table 3 summarizes the percentages of different types
of incorrect use of the perfective le. Over all types, the predominant error type is the
overuse of /e in backgrounding. Meanwhile, /e is more likely to be missed after verb
resultative complements. Also, learners tend to overuse /e after adverbs of frequency. The
results show that the overuse of /e is the most frequent error across all error types, aligning
with the claim that L2 learners of Chinese tend to overuse /e (Yang et al., 1999).

Table 3: Percentages and examples of learner errors
Types Example Error Sentence Percentage

Misunderstanding  * §Fik, &%, —H + B IREEAEHA ET 11.36%

of perfection LE REIK S

‘Everytime, often, ‘Every time He corrected

always + LE® my pronunciation strictly’
Missing LE after | * Verb resultative *HARZEE. ff. &, B 13.63%
VRC complement {missing {2 IR E A,

-le} ‘Among lot of experiences,

I memorized lots of sour,
sweet, bitter, and spicy

ones.’
Use LE ina focus /... T [ bR FE S YRR T 7.32%
sentence ‘Shi...LE de’ “This is how he told me’
Grounding Overuse LE in *ERE R 2 M ATEF 14.63%
backgrounding T, IR BT £ 34

‘During the short two-day
rural life, I learned many
benefits of it.”

Then we conducted a more in-depth qualitative analysis of the exercises regarding
le in the same three textbooks and some of the accompanying workbooks. IC devotes more
space to exercises than others. Focus on form exercises still constitute an important
percentage, at least 50% across all textbooks. All textbooks include exercises relating to
the context of the use of le, although the percentages vary. IC includes most context
exercises in the workbook, while CL puts more exercises in the textbook. In PL, textbooks
and workbooks have the same number of practice questions. However, none of the three
textbooks include error correction exercises, neither do they integrate learner corpus data.

Table 4: Exercises in the three textbooks

No. of pages No. of  Exs relating to Exs relating to Error
referring to the —-le  exs form context of use correction
IC |25 TB: 6 TB: 5/6 TB:1/6 (16.7%) 0
WB:4 (83.3%) WB:2/4 (50%)

WB: 3/4 (75%)



CL 2 TB:4  TB:2/4(50%) TB: 2/4 (50%) 0

WB:3  WB:2/3 WB: 1/3 (33.3%)
(66.67%)
PC 2 TB:3  TB:273 TB: 13(333%) 0
WB:3  (66.67%) WB: 1/3 (33.3%)
WB: 2/3
(66.67%)

* Note. TB denotes Textbook; WB denotes its accompanying workbook.

Our observations have several teaching implications. First, the presentation of
linguistic form, vocabulary within specific contexts in language textbooks and pedagogical
materials should align with the key findings from corpus-based research. This exposure
can be very meaningful for L2 learners to achieve a good level of linguistic authenticity in
their communicative competence. Also, pedagogical materials and learning exercises could
fully utilize the learner data. In the case of /e, a checklist of common errors, error correction
tasks, and self-editing tasks could potentially help learners understand how /e is used in the
sentence and discourse level. Below are the potential tasks we proposed.

Table 5: Potential teaching materials

Tasks Exercises
1. Checklist 1. It is less common to add LE after “State” verbs, such as =Xk, A&,
7

W LAFT AT T b — MEA A
2. Le does often not occurred in a non-focus event.:
*ARIERAT AW g2 T ERBE 2
3. Le occurs less in the backgrounding of a story.
*FERIAEL IR 2 BAETE T T, IR B4 2 25 4.
3. Error Correction * T4 | —4F I [HFRATEA WLIH .
Task * BATFR AR T B ERSE T .
gt i, AT T RS EE A T T, A LR T 1 B,
LIt 7 —BRWAEEH I
4. Self-editing task  FILAEPYLE fo, PREEENY . HEARARILAE I 3. “ARA A S
2 WU, POERIRFHERI G E .

3. Conclusion

Our study showed that the current pedagogical materials did not fully reflect the
use of /e in native speakers’ corpora. Most textbooks did not explicitly mention the use of
le at the discourse level. The error analysis results somewhat align with previous research
showing that learners have difficulty understanding the meaning of /e and using it at the
discourse level. The examination of the exercises in the textbooks we analyzed
demonstrated a need for more exercises related to not only form but also context and errors.
This study sheds light on applying corpus-based results in native speaker and learner
corpora to L2 teaching and highlights the need for further corpus-informed approach to
improve the design of language teaching materials.
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To Game or Not to Game, That is not the Question
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Abstract: Language educators have incorporated digital games into
instruction, and studies have suggested pedagogical advantages. However,
little research has been conducted on the effect of having learners create
games while learning a language. This paper reports on a two-and-a-half-
year project in which cohorts of the first and second part of Introductory
Chinese courses developed games throughout a semester. In the process of
doing the project, students were actively engaged in practicing vocabulary
repeatedly in an authentic context, which helped them establish associations
of sound, image and meaning of a word. The completion of the project
resulted in 10 sets of games covering the vocabulary of ten chapters of
Integrated Chinese Level 1 Part 1. In describing the project, the paper
addresses two questions: How were the students engaged with building
games while learning Chinese? What were student perceptions towards the
project? By discussing these questions, the author attempts to demonstrate
the benefits of gaming for language learning. Implications are discussed for
future projects.
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1. Introduction

Students of current generation are known as “digital natives” or “game generations”
(Prensky, 2001; Prensky, 2007). Born in the information age, these students are exposed to
various digital games from childhood to adulthood. Consequently, many of them grow up
becoming knowledgeable about games, and skillful in playing different types. According
to Skierkowski (2012) and Chen (2018), games not only make a major recreation means
for most young adults, but also play a crucial role in their learning. In a study on the
perceptions of classroom activities by a group of college students studying Chinese, Chen
(2007) found that most of her participants regarded games as more effective and enjoyable
than quizzes and homework. In a recent article which reviews the research on technology-
enhanced language teaching and learning, Shadiev and Yang (2020) found that the



technologies that have been used the most in language teaching are games followed by
online videos. This suggests that utilizing games to teach languages should be a serious
issue to explore and experiment.

Lee (2016) observed some benefits of the game-like learning principles related to
gaming. When one is playing games, s/he is a participant. Learning happens by doing.
Games provide ongoing challenges with constant and helpful feedback. If s/he fails, the
failure is reframed in a new iteration. In this way, learning feels like play without stress or
struggle, hence reducing affective filters. Godwin-Jones (2014) and Sykes (2018) present
anumber of pedagogical advantages for language education. While many studies have been
published on how playing games advances learning, little research is available regarding
the effect of having learners create games as they learn a language. This paper reports on a
project in which students taking the first and second part of Introductory Chinese at a
private American university were engaged with gaming assignments as they studied the
language. As a result, students produced 10 sets of matching games for the textbook of
Integrated Chinese Level 1 Part 1 (Liu et al, 2008).

2. Gaming Project

The gaming project lasted for two and a half years. Starting from 2018, cohorts of
Introductory Chinese I and Il were involved in the assignment. In Spring 2018, 13 students
in Introductory Chinese II did the project for one semester. In a team of two, they produced
6 sets of matching games, each of which incorporated the vocabulary from one of the six
chapters (i.e., Chapters 5, 6, 7, 8, 9, 10) of Integrated Chinese. For this group of students,
gaming was part of the course requirements, contributing 10% to the total course grade. In
Fall 2018, students taking the first part of Introductory Chinese were invited to create
games for bonus points. Since this group of students just started to learn the language, their
Chinese knowledge and skills were not sufficient enough to handle a complicated project
like this. Therefore, the participation was not mandatory. However, one game was created
out of this group. In the following two semesters, the student who participated in the project
for Fall 2018 volunteered to work on the project. He single-handedly developed three more
sets. Thus, by the beginning of Spring 2020, a total of 10 matching games were completed,
available for learners to play, http://tltc.shu.edu:8080/chen/index.jsp.

In this paper, the author will describe the work completed in the spring semester of
2018, when all the students of the class participated in the assignment. In the sections below,
two questions will be addressed: How were the students engaged with building games
while learning Chinese? What were student perceptions towards the project? By discussing
these questions, the author attempts to show the potentials of gaming for language learning.

2.1. Methodology

Before the project was assigned to students, the instructor completed three major
tasks: (i) creating a matching game; (ii) posting the gaming template on a public drive for
students to retrieve; (iii) compiled a user manual for the game development. In the
following, brief explanations of each are in order.


http://tltc.shu.edu:8080/chen/index.jsp

Basically, UNITY, a free tool, was used, and a commercial product was purchased,
based on which three versions of a matching game were developed by the author with
assistance of staffs from the University’s Teaching, Learning, and Technology Center
(TLTC). For a language faculty to build an educational game was a huge challenge, but
doable. Chen (2019) documents the endeavor, detailing each step from the inception of an
idea to the completion of a game.

The design of the game was based on the rational of matching, which derives from
the understanding that learning a language, in particular, the acquisition of vocabulary,
involves tons of repetitions. Like learning any foreign language, memorization is
fundamental for learning Chinese due to the difficult elements of tones and characters.
When an English-speaking student learns a Chinese word rén A person, at least 7
associations, as shown in (1) to (7) of Table 1, must be established before s/he is able to
use it or understand it. When the student learns Chinese characters, s/he is required to
identify radicals, the building blocks of characters. As listed in (8), the character A, which
also serves as a radical, can form a different character cong M from, observe by pairing
with another “ \.” Of a large number of radicals, which radical is allowed to connect with
which to form legitimate characters requires memorizations. Therefore, a memory game
that involves all the above possible matchings would ideally help learners get familiar with
the learning of a word, including its pronunciation, the tone, the meaning, and the writing.
These pairs make five different matching modules, i.e., (i) pinyin\character to English; (ii)
pinyin to character (iii) pinyin\character to sound; (iv) pinyin\character to tones; (v). radical
to radical.

Table 1: 8 Pairs of Matching

No. | Category Example

1 Matching Pinyin to English: rén <—>» person
2 | Matching Character to English: N <«—> person
3 | Matching Pinyin to Character: rén «—> A

4 | Matching Pinyin to Sound: én «— 1

5 Matching Character to Sound: A — O

6 Matching Pinyin to Tone Graph: rén «—» 1(35)
7 Matching Character to Tone Graph: AN <«—> 1(35)
8 Matching Radical to Radical: AN ;>

Since the purpose of the project was to have students build a game so as to enhance
the learning and practicing of vocabulary, we provided the gaming template to help
students concentrate on the subject matter (i.e., different aspects of words such as sounds,
meanings, and images) rather than the details of technology. In other words, students just
focused on inserting the Chinese lexicon into the gaming system. After the game was
launched on the website, the template was posted on OneDrive of the school, which each
student was able to access.



Equally crucial for doing the project is the user manual. Creating a game involves
lots of steps. What is the first step to start? What is the next? What does it look like after
each move? To ensure a smooth progress, step-by-step instructions were compiled, and the
manual was provided to each student for easy reference.

The administering of the project contains two steps. In the first day class of the
course, students were asked to play the aforementioned game. Right after that, the
instructor assigned the students with the project to create a similar game throughout the
semester. The learning goals and pedagogical benefits were clearly explained, followed by
questions and answers. Upon playing the game, the students were very excited about
having this new assignment. No complaint or resistance was observed. Students then
formed their own team and selected a chapter from the textbook (i.e., Integrated Chinese)
to work on. Students were required to complete the games by the last day of the semester,
when each team was to showcase their game in class.

A project orientation was held in the following class, when more details were laid
out, including the requirements and the detailed processes. An instructional designer from
the TLTC was invited to the class giving an introduction of UNITY, the tool to create the
game. Students then downloaded the UNITY software and installed it on their school
laptop. Students were asked to watch three videos of tutorials after class to familiarize
themselves with each component of UNITY.

With the template posted, the instructions supplied, and the orientation
implemented, students started to work collaboratively. It took a good amount of time before
they created games.

2.2 Outcomes

All the six teams completed the project on time, producing 6 sets of matching games.
After each team demonstrated their game in the last day of the course, students were
required to complete a survey about the project. When asked to provide one key word to
describe their own experience with the assignment, students’ answers are various, but
mostly encouraging, ranging from “educational to “triumph,” from “exciting” to
“rewarding.” Four students considered doing the project as “educational,” and another four
as “challenging.” While three students regarded the experience as “frustrating,” and two
as “confusing,” there were other three students who found it “interesting,” or “helpful,”
and two students found it “fun.” It is worth noting that some students used the key word
like “perseverance,” “hard work,” “slight accomplishment,” suggesting that the project
was hard but eventually manageable. Only three students individually regarded the
experience as either “fedious,” or “time-consuming,” or “stressful.” The result shows that
except a couple of students, all others presented a positive learning experience, which is
further supported by their one-sentence reflections given below in Table 2. As can be seen,
not a negative view was reported by the students.
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Table 2: Student Reflections

No. | Student Reflections

S1 | “Technology is harder than what it seems.”
S2 | “I learned a little about game development and how to use UNITY.”
S3 | “Troubleshooting is necessary, and computers do not always work the way we want.”

S4 | “Iwas able to truly know the vocabulary. How to use Unity.”

S5 | “Review Chinese and some computing skills.”

words [ interacted with.”

S6 | “I have picked up basic understanding of coding and further assimilated the Chinese

S7 | “Seek help when necessary.”

S8 | “I am not too good at programing.”

S9 | “Follow the directions instead of trying to figure it out.”

meanings.”

S10 | “It would be a good method for others to learn Chinese words and their English

3. Discussion and Conclusions

The present experiment that engages learners of a beginning Chinese course with
an assignment to create games shows positive student perceptions. In the process of
developing games, students learn the vocabulary and use it in an authentic context. Give
below are some implications from this study.

First, creating a game is a truly student-centered task that promotes active learning.
The assignment which is along the lines of Project Based Learning (PBL) (e.g., Larmer et
al., 2015; Boss and Larmer, 2018) offers valuable experience that students would hardly
achieve from a regular classroom. For example, the game development presented a real
learning opportunity with focus on meaningful content, through which students were
challenged for their creative analysis, decision-making, and problem-solving by working
collaboratively. Students were engaged to pay more attention to process rather than product,
and they assessed their own work to ensure that they were on right track. All these
contributed to the cultivation of students’ linguistic skills, meaningful engagement,
authentic learning, and technology skills, as observed by Travares and Potter (2018).

Secondly, while the majority of students presented positive perceptions about
gaming, there were some who needed lots of help. This observation aligns with what was
reported in the literature. For example, Oskoz (2020) noted that many students are savvy
users of some recreation tools, but they are not competent to avail themselves of the tools
for the academic learning. As such, we suggest an urgent need to engage students to do
more technology-supported projects in the sense of PBL. The more students are involved
in playing with tools for the sake of studying the subject matter, the stronger their abilities
to use technology for learning purposes.

Thirdly, having one deadline for a term-long project may cause more stresses to
students. It would be helpful if several separate dates are set in order to engage students
more effectively. Related to this issue is to give time in class for one team to report on their
progress and ask other teams if they have any questions that need discussion. In so doing,
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students’ stress would be reduced, and more meaningful interactions among students be
assured.

Finally, for an instructor to effectively administer a gaming project of this scale,
s/he should be capable of troubleshooting and ready to fix problems. Since most language
instructors are already overloaded with heavy teaching responsibilities, little time or energy
could be placed on helping students with gaming issues. Thus, the author proposes a more
practical solution: engaging students with ready-made games such as Quizlet and Kahoot!.
In taking advantages of these tools students could study vocabulary or grammar, and search
for assistance on the internet if they encounter any issues. Students’ final products could
be shared in class as teaching and learning materials. Other commercial games could also
be adopted based on curricular goals. For example, the author’s students of Introductory
Chinese I played the web-based game Among Us to practice Chinese questions and
structures with locative expressions. To ensure that everyone would be able to
communicate in the target language while playing, with the help of the instructor the
student who initiated this gaming idea prepared a list of English - Chinese questions and
locations involved in the game and everyone studied the language elements in advance. A
gaming project like this or a one utilizing Quizlet or Kahoot! would be more manageable.

Integrating gaming into instructional activities in light of PBL might be a new
direction for language teaching, because it provides a transformative learning experience.
Through gaming, students not only learn and use the language in an effective fashion, but
also experience gaming technology and develop creative analysis and collaborative skills,
which are part of the 21% century skills. A mor sustainable way to engage students with a
gaming task is to take advantage of ready-made games, or to modify commercial games in
accordance with pedagogical objectives.
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Abstract: With the development of online and offline mixed teaching mode,
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Abstract: "Reading ability" is an important concept of Chinese language
ability (listening, speaking, reading, writing), and Chinese teachers often
feel frustrated about how to improve learners' Chinese reading as a second
language. In teaching Chinese reading, there is no appropriate and objective
assessment tool or corresponding links to detect students' reading ability
that provide suitable reading materials. This has caused a heavy burden on
Chinese teachers in teaching reading. To assess students’ reading ability and
choose suitable Chinese language reading materials, Chinese teachers need
to consider many factors, such as students’ backgrounds, level differences,
individualization, etc. Teachers often need to make adjustments according
to the students’ needs, and compile a set of appropriate Chinese reading
textbooks or materials, but also worry about the level gap between the
students' reading ability and other Chinese learning students or even native
Chinese speakers. Given this, National Taiwan Normal University has
developed the "SmartReading Adaptive Reading System", and the main
technologies introduced are "Diagnostic Assessment of Chinese
Competence (DACC)" and "Chinese Readability Index Explorer (CRIE)”.
"SmartReading Adaptive Reading System" is the world’s only Chinese
adaptive reading platform so that both Chinese reading and teaching can be
carried out on the platform. Through this workshop, we will discuss and
learn with teachers who are engaged in Chinese language teaching, to solve
teachers' pain points in teaching Chinese reading, and provide students with
an effective reading detection and learning platform.

KB EPEREE. SCARTEEME . SmartReading

Keywords: Adaptive reading, text readability, SmartReading
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Abstract: Reading undoubtedly is an indispensable and critical component
in Chinese language curricula. Nevertheless, the vast majority of reading
assignments in Chinese language courses still employ traditional methods,
conceptualizing reading as an independent and solitary task. In this sense,
Chinese language learners usually receive little scaffolding in their reading
process compared to the other language learning domains such as speaking.
Using an example from a first-year Chinese heritage language course, this
article discusses the utilization of a free online annotation tool named
Perusall that overhauls the reading process, transforming it into being
collaborative, interactive, and social, which enhances the entire curriculum
and benefits daily classroom teaching.
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1. Introduction

Regular reading is a common, indispensable, and critical component in curricula
across various disciplines, with language education being no exception. While language
educators might all agree upon the essential role of reading in language learning, they
usually pay much less attention to the design of reading assignments compared to the other
domains, such as speaking. Further, instructors including language teachers, focus more on
the design of post-reading quizzes or assignments to ensure students’ completion and
comprehension of the readings, with the reading process per se being neglected. For many
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language learners, particularly those whose proficiency is less satisfying, such a type of
reading in the target language could be tedious and challenging.

Using a concrete example from a college-level first-year Chinese heritage language
course, this article delineates the utilization of a free online annotation tool named Perusall
that overhauls the reading process, transforming it into being collaborative, interactive, and
social, which provides Chinese language learners essential scaffolding and enhances the
entire curriculum and benefits daily classroom teaching.

2. An Online Annotation Tool—Perusall

Perusall, in brief, is a free collaborative and social online reader that allows
students to annotate, share, and discuss during reading as opposed to the traditional post-
reading discussion board. Since its inception in 2015, the tool has been used in various
disciplines and proven to be effective in making readings engaging, enjoyable, and
motivating. According to Adams and Wilson (2020), the collaborative reading on Perusall
significantly increased both the student-text and peer interactions, fostering community
establishment and growth throughout the course. Woodward and Neunaber (2020) reported
that students unanimously confirmed the value of Perusall in their ELS reading classes.
This type of collective reading is particularly valuable to struggling students, and gaps in
comprehension are more easily identified before class begins as Clarke (2019) stated.
Though Zhu et al. (2020) did not specifically investigate the tool Perusall, they conducted
a systematic literature review of the utilization of social annotation in general and found it
beneficial in constructing knowledge, forming argumentation, improving literacy skills,
and the like. This is congruent with the findings in Johnson et al. (2010) that social
annotation enhances reading comprehension and nurtures higher-order thinking.

The course in this article that adopted Perusall is a college-level first-year Chinese
language course for heritage language learners (HLLs)—Chinese 1. There are primarily
three reasons that this course opted for the tool to revamp the reading component.

First, it is ideal to employ a technology tool that does not cause learning curves or
add extra workload on both the teachers’ and students’ ends. The social annotation tool—
Perusall is very intuitive to use. Instructors do not need to spend much time familiarizing
themselves with the platform, and students do not need to commit extra time or effort to
complete assignments as the reading materials remain the same.

Second, compared to other similar annotation tools, Perusall supports multimodal
materials including YouTube videos and movies. This feature is particularly valuable to
language courses, as using media resources is a common, beneficial, and effective practice
to serve various purposes such as honing students’ listening skills and contextualizing
discussions in authentic social and cultural settings.

Third, while Kagan and Dillon (2008) noted that HLLs may read fairly complex

texts from the very beginning, great heterogeneity exists among the students enrolled in
Chinese 1. Perusall, as the social and collaborative reading platform, affords a space to
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provide peer-assisting and peer-modeling to the students whose Chinese proficiency is
relatively less satisfying. Further, it optimizes the usage of students’ prior knowledge,
positioning them as “experts” and focusing on what they know.

3. Instructional Design and Implementation

It is very easy to navigate Perusall. Therefore, this article leaves out the basic
introduction to the tool. Instead, it focuses merely on the principles that Chinese 1 follows
to design the collaborative and social reading and the specific steps for implementation.

3.1 Principles

Depending on the pedagogical needs as well as institutional technology support,
instructors may choose to access Perusall either through its own website or integrate it into
a Learning Management System (LMS) such as Canvas. The former access method breaks
the boundary of the reading community and allows engaging outsiders, while the latter
makes it more convenient for course management. Given the availability of Perusall at the
instructor’s institution as well as the nature and scope of reading assignments in Chinese 1,
Perusall was added to the course’s Canvas site.

As Ji and Lin (Forthcoming) reminded, merely using new technology or a fancy
tool does not automatically assure students’ active and consistent participation. Therefore,
curriculum designers need to factor in other elements that might significantly affect
learning outcomes, such as clear guidance and pedagogical decisions. In this course, the
instructor decided to obey the following principles built upon students’ feedback and prior
relevant empirical studies.

First, the instructor decided to consolidate the two sections of Chinese 1 on
Perusall to maximize input and interactions among students. The course started to use the
tool from Fall 2020 and the total enrollment was 30. Courses with much larger enrollments
might consider using the grouping feature on Perusall to avoid an overwhelmingly large
number of annotations within one community.

Second, collaborative annotation is a low-stakes assignment in Chinese 1. Students
receive a full score as long as they participate without requiring the number of annotations
or the number of words each annotation contains. Otherwise, students could be stressed to
choose quantity over quality. Instead of focusing on contributing to the body of knowledge
in the reading community and a deeper-level conversation with peers, they might make
efforts to post as many surface-level annotations as possible.

Third, the instructor does not participate in students’ conversations on Perusall
unless necessary. When investigating students’ participation in a course’s asynchronous
online discussions, Fauske and Wade (2003) found that teachers’ constant participation can
lead to certain students’ reticence. In response to such potential adverse impacts, Dennen
(2005) maintained that the most favorable teacher presence seemed to be letting students
know that their messages were read without taking over the discussion (p. 142). Hence, the
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instructor acknowledged students’ contributions primarily through incorporating their
comments into in-class activities and occasionally upvoting their annotations on Perusall.

Fourth, if instructors are not certain about setting the annotations anonymous or not
on Perusall, it might be wise to use the first assignment as a test and conduct a survey
afterward to identify issues and students’ preferences. Chinese 1 did not make annotations
anonymous as per students’ choice.

Fifth, considering students’ language proficiency, students are allowed to annotate
in English. Nevertheless, students in Chinese 1 sometimes still annotated in Chinese.

3.2 Reading Assignments and Daily Classroom Teaching

All the collaborative readings and social annotations are conducted asynchronously
and assigned as preview homework to get students well-prepared for in-class learning. It
is worth noting that besides articles, Chinese 1 also used movies, documentaries, and
YouTube short videos on Perusall so that students may annotate and interact with each
other while watching, which was overwhelmingly well-received by students.

The section below lays out the procedures of creating the reading assignments on
Perusall as well as adapting daily classroom teaching accordingly.

1) Upload the reading materials to Library on Perusall.

2) Add an assignment, choose content to assign, set deadlines, and post annotation
guidance (see Appendix 1). Ensure the deadline leaves the instructor adequate time
to browse students’ annotations before a new class session.

The scoring system on Perusall uses an algorithm with an attempt to foster higher-
order thinking and it can be synced with the LMS gradebook. For instance, annotations that
stimulate discussions score higher than surface-level comments. Despite the good intention
and the validity of its grading system confirmed by Cecchinato and Foschi (2020) through
quantitative analysis, a couple of tryouts in Chinese 1 showed that the automatic grading
system was somewhat too complex to navigate. Consequently, the instructor decided not
to use the feature, make grading on Perusall invisible to students and manually upload
grades on Canvas.

3) Create an assignment in Canvas. It is critical that the Canvas assignment name
is exactly the same as the Perusall one so as to synch the assignments on the two platforms.
The annotation guidance is posted on Canvas as well as a reminder for students.

4) Students read and annotate the shared materials. They highlight and explain new
characters and/or vocabulary, share their prior knowledge, connect the readings to their
lived experiences, ask and/or answer questions, and respond to each other’s comments. It
is a great tool to provide peer scaffolding during reading as well as enhance the students’
autonomy in learning a new language. To a certain degree, Perusall flips the Chinese
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language course and many questions end up being resolved before class. Students come
prepared to have a more productive class.

5) Quickly check the statistics on Perusall that may help the instructor understand
students’ reading progress. For instance, how many comments each student makes and how
much time they spend on a certain piece of reading.

6) To make in-class teaching catered to students’ learning needs and interests, the
instructor usually skims students’ highlights, questions, comments, interactions, and
discussions to identify students’ confusions and interests while doing class preparation. In
this sense, Perusall serves as a window to students’ subjective world and greatly informs
daily classroom instruction. For instance, discussion questions in Chinese 1 often arose
from students’ comments and interactions on Perusall.

3.3 An Example

To provide a more straightforward view, this section presents an example from
Chinese 1-students’ annotations for the article 1 ZKEWE )L from the textbook O#,
China!. There are 144 annotations in total including 13 questions, which are categorized in
the table below.

Table 1 Annotations from FR )XW )L

Categories Examples
Contribute | Language | Add pinyin/English | Fuqin (father): a more serious way of saying father,
knowledge | knowledge | meaning/usages shows more respect

Compare  Chinese | The way Chinese expresses days of week makes a lot
with other languages | more sense (ex. xingqii, xinggier)

Other knowledge Note that Chengdu is a city located in Sichuan
province.
Share experiences Language learning | I've seen zongshi used together to mean always, but
experiences I've never seen something in between the two
characters
Personal stories Personally, my parents just passed the 32-year mark

of being in the US this year! At this point it's been
more than half of their lives

Ask/answer questions Language What is the difference between i4 /& and B{34 ?
Content Just to clarify: his father often points to a black spot,
which is his father's hometown?
Discuss language Students discuss the usage of J|. (see Appendix 2)
Content Students discuss immigrants’ identities (See
Appendix 2)
Upvote Questions To indicate s/he has the same question
Explanation To indicate the annotation is helpful
Comments To agree with the author
Make suggestions for in-class instruction A little bit confused about this three-character

progression- would be helpful if we went over this in
class about the grammar

As alluded to above, students’ comments and discussions on Perusall inform the
foci of in-class instruction. For this particular article, the instructor ended up focusing on
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the questions that were left unsolved before class, such as the difference between /" and
7, and the questions that stimulated students’ interests and active participation such as the
first and second generation immigrants’ identities and their opinions of the concept—home.

4. Concluding remarks

To provide practical guidance for language instructors, this article outlines the
specific steps and strategies that a Chinese heritage language course has taken to transform
the reading process through the collaborative and social annotation tool—Perusall. The
pedagogical change, in a sense, “flips” the course, making the daily in-class teaching more
productive as well as geared towards students’ interests. Although the utilization of
Perusall in this article is primarily exemplified by a Chinese heritage language course, it
could undoubtedly be applicable in other types of Chinese courses across levels.
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Appendix 1 Guidance for Annotation

1. Highlight useful/difficult/unclear words/patterns, look them up, ask a question or
share what you found.

2. Ask/answer questions, share resources and comments, critique the article, start a
preliminary discussion, etc. Annotations could be in the form of texts, images, and
videos. Feel free to share external resources you feel relevant to the theme
covered that week, or something that might be interesting to your peers.

3. Annotation could be English or Chinese or a mix of both.

Appendix 2 Screenshots

-~

commran ;s <pw Y Current conversation x

PRy

SRR 4 o C) bianr de (side) o

_.__\‘M‘!,"__M.“.g_ a; mmut:; ) % A 7 Sep295:37pm & o)
3 3 ({ikE. 3
G e & ) Why is there an r at the end of the
ALAWHE, ADHEARR,, B8 FalB LA @ e &
A R A AR AR, ALER R
BV 2 BT @ A ¢ Sep3012:21pm 2
" - 7) the r at the end is cause pecple from
" - 2 ’_‘:"“ ~ the northern part like beijing say it like e
Toum ome - e that with the little subscript r =
. L] - = -
T ek
a2 2 e & & % Sep30534pm Q
e T v e ety ) . i
; oy PR How can you tell if JL should be written
T as a subscript vs. when it shoukd be Q
* s an -:_—_ written as a normal character?
Ll - &
ah bl — n
@ A v Oct11:44am
C) Itis really up to you if you write JL or net. The &

~ textbook writers chose it write JL this way
which is actually not often seen.

@ % & % Sep 301248 pm - i
CIRMErSAL o ) Persanally, | would say this person's o
= I— | B - B o o e 7] Fortunately | think | am in a good home is New Yark because they wore
balance of this probiem, | spert the first Barn in Mew York and they grew up there, It's
A B E A 9 ] AT B @ sight years of my e in China and the next ten in & Interssting how thair parents say that theirhomals |
Tennessee. Since it was a pretty even spi, |feel S Sienuan even though they've bean in America
K, K EiaR, LE T OS2 pretty comlortabie for the most part with both o for 30 years. My parents would say that their home 1
. cuttures. s in California but they are from Shanghai.
ey CKAAPEAT . ANAERa X, LPRE, 2 B
. HHE S P L ERE B s e a4 P % A ¢ Sep303:24pm
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] Mg P W AGE difficult for the parentsfimmigrants who say their home is China, but alse makes
bk, ABHAFLBLHRATRA, A5 carme when they were older, my parents came in sanse for the child to sa e
y s .  they are American. That's
. . their méd-twantias and are starting to even forget Q where each of them grew up. The weird part is for
&m‘imd £ HETHARM LY AOFLNR2 ® parts of their chinese but they never get a native PArents to consider Mhensolves from one culture
‘rasp of angish. | think thay would st consider a whie the chid considers themsell a different one.
Inemselves american even though they may Aot it
s0ma poopin’s dafinfions of ‘american’ = % & % Sep30821pm
¥ B g ad Atwara G & & Sep 30008 o # ) 1 fool lika *home* for ma isn't really
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| China this issuelauestion of identity is i i
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(Online Chinese Poetry Teaching)
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TE. R SRR 2 P E SO = SRR . SR, [ B R S
HE WA, T RAE MG T, 2 AR e 07
WRLH T SLETH, #EA 26 MUY INERKES %X
Merrill Swain 7E IS RIEE # RN B 7 2L B3R T 4
B . A A BUFEFR IS N 4R 5 sz, LU ETEY) N,
LR ) 3R 2 3 2 AR H AR S RO B ST AR 38 ) B i A 2
W SRR DA BEE R BT TR, DR R TAEE N
T

Abstract: Ancient poetry is a precious part of Chinese culture. However,
for international Chinese education, the classical poetry teaching is still a
lot to improve, not only in the online pedagogies, but also in how to apply
the teaching theories into practice. Canadian linguist Merrill Swain put
forward the Output Hypothesis based on her study in Canadian immersion
program for teaching French. This paper will explain how I used the
output hypothesis and intercultural teaching method into the poem: “J&5-F
1 in my online teaching practice. And the impact is to open educators’
mind with online teaching method in Chinese poetry teaching.

SeREIA: BRI SCRA ., WP ACE . I R LB, )
SR

Keywords: International Chinese education, Ancient poetry Teaching,
Output hypothesis, Intercultural teaching, Online class design

1. 5§

A B P SR SRR A O TS T ROR, (HR TR S
FHWRHIANE G, VAR RKGET S0 AR SCNEBCE KA, LA,
TR SRR R, S5 R SIS N B TS SO, IRR A i
THERF & AR SRR SR B TERIN A, JFEAT T M HeA i, DORIA B tE
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IFEAROR . A8 bR P SCEUA X — AR N AL, e D9 FAt 3 ) B s o S
HELEE, REHFESE

2. CHERTETIR
PR 18 3052 M A B R B B b ST v ol B 0 .

AR (2002) fi5 AR R A BE R AT FA Ve, SCHRAT SR RS
MERHIR S ARG, HE0hR, ik w5 e NG, X
HMDUIE v R iR AT B AR I ROR

BRI (2012) $5 USRI ML TR RS WA, B B % 1
SR . P T RER A AR B RER S, W LD A R B
FURIERL. TS, TR, B,

AR (20130 EFLRIRGE 1 WAL PR b SCE R AP R . A2
FEWRIR T B T B SO R, IS ANDUTE B B A FE A 7 AN TR 2R3 B 155 14 o

HEERE (2011) Mk, RIS BBl b m b BUR B 22
FUAH T B A . BRI USRS BN EZ N H 2T, 5 Ji,
FEX A B0 SEBHEAT 5 1008 2 A1 B 2 AR O DGE 7K, BAMSRAIE B v R ] B0 7 5
HNSCTE R (AR R AR R A BB

3. BFFR
318X
3.1.1 I B E R IR

PSR EVORABCE TS KIE 55K Swain' HHT “Hith
R 9. Swain “HiH B FIGAE R R BCIBARETZ, Bk BT
TSRS B SR T

TAESIE BN TSI R 2, 1B ABOA N TAE SIS OB R &R,
R T FFEM IR EL. 20 e 70 FAOK, KRENHIE S %K Krashen $2ih 7=
T8 S50 78 P 52 B K ) e 224K 0 F 18 (the monitor model) X —FiS A HE FLAME
i, BRI ANZESMRUE, BAANUT UL, MR, AU BT e R . H
HIE S M N Ginput hypothesis) ZHFIGHIFEHNE . WABUIANEHES
ISR KA, B ELLSE ) FEEE T I E BRNE S AKPRNE S MR, 5]

' Swain. M, Communication competence: some roles of comprehensible input and comprehensible output
in its development[C] // S. Gass & Madden Input in Second Language Acquisition, Boston: Heinle &
Heinle 1985.
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HIRAF L 2 (N AT BRI, 18 E SRRt BRI R A . (AR L 7 55 A T
R, BESAHEF 7R Sl R EE . Ay R TR E AR A R AR
JEEAL, oyt AN B 2145 . Bt AE B SIS T AR — B R AME #Um AT 7T
H P AL o

AR DSkt 518 T IR KU 2482 THEFIE SR, 15
AR E A —FE? Krashen %A X E AR 00 MERE . IS KiE 5 %%
Swain X IIERIETE VIR A (immersion program) AT HATEH 1 7] #E
iy BB, TR B IR T A RE AR BB B S e o) R S SRR TR B RN R
EEMARRES M —ANEERR. FARREES MR —J7%. 5
H BB 22 21 I THEFI SRR ), 185 2138 X a) F RIS M4 n 1, Mmife
B S FE S RE I AT R R -

3.1.2 B Thee

Swain X4y AR EEAT 1 WIEAIRA, it nl LA =ANJ7 e — 75 2143, R
Bt R = RIhRe IR Rk ThRe . BB I DI REAI T 5 ThAt. AW IT 2R
AT PR BE -

(—) JEE/Mb R INEE (noticing/triggering function)

5 S ) REAR AT ZAE 5 o) i BT AR R A R e % Rk 2 [AIFAEAE ZE Bk,
XM 22 R EOR 2 B SRS FE R B B, TS EARATHE 5 R 8
. Swain & Lapkin® FIH = B 4EM Kl (think-aloud protocols) XVEIEYIR NAEM
8 MR ERT TS, SRIRIUA S I E N NI R IE B, Rt & & he
FIEMATE R H CE S R, 45 R R I EHSCE IR T H CRE P A,
I HBOE 75 ZEIEA RN NI R

(=) BixfEIIIRE (hypothesis-testing function)

Swain Ay ZAESE S I RERE — SO H AE B AR BT A s S A2 1 1
M2, T BRI R R EE TR, £ TS EIEE ARSI RS, &%
syl kB R SRS B O S A iR S b, @ F A ZIiEA
JRAE 5 P L% B A) 432 1) S ok A o an 1 o R B FR B R AN S N3RS, 1B TR
LR H IIEACE, AL E SRz i H 115

FEIRE, AR Z A #ER T RO PR FAME B R R o H R IR E XS T4
PR AE [ b SCECE P B SR BOT N FH BAT TEI AN L . K2 S d R R o e B
FEFAEBCEATRINETE,  FhdE St FA I DIOR™ th R RE 7 i 0 B A el A2 F
NEg i .

2 Swain. M & S. Lapkin (1995) Problems in output and the cognitive process they generate: a step
towards second language learning. [J] // Applied linguistics (16):371-391.
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Wi e B R g, LSRRI, BAER —IEERN M E . EHUMER
AW MR GEEIR) S EFEEERTE, it IR BB SRR
3.2 BB AL

P AIE B BFIE RS RS B I — AN Tk R T SR R A
TABRHCEEH RO . B F VLR B R Sl SRR R BT, T DU R
SEHIEFSHUEN T, £ GEFR) & bhEFt, BH B RFAERIAE S
HITEIL 2 %, SRBOTERN TR 23, MR, FHHAES IR E s
k., 5IH (Amazing Grace) HIMI, WIE R EFrA. X205 CHE T 2R E .
33ZFH (B (BFRY F—ER EHEKI

—. AL W RHALG IR

TN HEENA GEPRD A D BT

=L BB 120 43k

VO, e R, 205 B s 2K

FEERT R HSK /NI EEROR AR Al — R 40 A

e s R R

D PURZEDOE, RN STE NIEM . BRI RN Ry P m R
R, BEm T AR SRR B S A

2) EORSAAEREWS IEWH. A S E R, JFREMBEE, WiRSEE K.
3) by, MRFREENENE —RAMESC #aoFh RN

Fiv FEPHWR: R 25 IS AL, comprehensible output (Swain, 1985)
RIS 45 BEfR EOR B AR, X RR ZORE AT B

FEVFIRIX 1 TR IRk -

1) FHES SCAL R A B2 25508 L B S e S5 087 M B RO SR I . 36 BN 5= KA
HEHEA BRAR L 155 o

2) MR AT, e S T R ACT IR S . I DUEERR
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Ny BEFEA

PO E R SR ] 0 B RO R AR S B, R B R OO T
i, FRFIFVRIFREMBIL, RESH RIS RAMEL.

. HEEWER: PPT (Mld, BERESZERA)

1. A (20 7380 -

B REEEE BRI RIS (ML) , ERE Wik, XEH
o, BRAIRENGIRZIP M — 2 g mEwsi N, 2 REH T EaXYE
W ‘MR, HFXEMREER. HAEHTILCKE, SFEGH FE.
[ E A B 2AEETE, S RIBATHIRN I FHARIX H 2 5F

SR (15 8 .

(D WA TR—F2EA, Z2H7RHE, TEBEHFAN, AR,
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AWM ELM? IREEELMRUONSEIN I EES ? thin, IR, Bezi+
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TS ==A}4

grace to hold yourself” Fi grace “mi5t” REFELILL.

SRJE T AR IER R Ay DAL .

2. FERE (60 735D

(1D NHEEE R
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18 R 22 155 75 B

ZIMUHE: M REATRER. SRR BEIREFERIE O TR, HPHENE TR,
ERAAHOIEN. JFH% LA R
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X RRIE IS PEAR SR . ARYEBEART RR BT AR IR AR . ISR 22 A4 I LS
AETEASCAE T o TR R SO L, o SR A R R TS o AL T
A E . R EPR R CEE R A, SR T 1R S
WTES . W BEREIET G, AT RAAEMA TR DOEE S RIRI S 550
FOAR )27 ST RO — R X IR B WA B e AL 1 IX— 45 el BIXEFIE S,
W, TR, R, MRS SRS T BRI

3.4.2 HEHETS
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CLABHCEERRHUF 2% . B, A Har AN PrEAT 205 AL AR A
LEREETORAE, ke [RECERR ] FOPAGERE S R . e
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Abstract: This paper uses a corpus to explore the linguistic features of
Chinese technology styles for reference in technology Chinese teaching.
First, confirm the scope of "Chinese for Science and Technology" through
interviews with teaching units and surveys of learner needs conducted by
predecessors. Then, collect the corpus of popular science articles and
science textbooks to construct corpus, and use the word segmentation
system released by CKIP lab for word segmentation and part-of-speech
tagging, and count high-frequency verbs. Finally, use the open word
embedding module pre-trained with Wikidata corpus to analyze the
clustering of high-frequency verbs as a reference for the teaching of Chinese
for science and technology vocabulary collocation words and synonymes.

B SOEEERE. BRI, RERHE. SRR

Keywords: Chinese for specific purpose, Chinese for science and
technology, corpus, word embedding
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WE: WEIGERE FWM AWK E, DOEZ AR B Pk
AT B2 A H 88 2 RIS, fer DL A D TR OR S AR N
FESE BN T), AT SR AN B N Je BRAE AT R, — B DUE UM
KB T AERIAR Z B TR, TERRAE 28 =76 & BUE AME 1) 7
P E AR 22, LEaniiE R T DA B AEA TR L A S A e H AR
P A S L2 . WA B OREER}, RS 1B F K
JEZ% (Sykes, 2018; Reinhardt, 2019) . ik 5i% 5 #ENE S —HF
HEEZ ML AR AN BT B S 5] N A B0 BOR TR &
T RRAL B 2% (Gamification B¢ Gameful Pedagogy) ; A%
T N 25 BRI E 4 /R PR 3 B R U H AR IR i B Ui 3K 1 24
% (Game-based Learning 5% Game-enhanced Learning) . AZH#k 5%
FEDGE e, WRIEROH. IR B MIRETESNEAF AR, #®
IR S EERDOEE S XSG N2 E ] RE

Abstract: With the continuous development of Chinese language education,
Chinese language teaching is also facing new challenges. How to cope with
the increasing diversity of students, how to stimulate students' intrinsic
learning motivation by putting them at the center of learning, and how to
compensate for the limitations of teaching material have always been
subjects of concern for Chinese language educators. Many studies in recent
years have found that games can benefit second or foreign language learning,
such as helping students build learning communities, providing
opportunities for intercultural learning, helping students to acquire
authentic texts or materials to facilitate their second language development
(Sykes, 2018; Reinhardt, 2019). The integration of games and language
learning has always existed in various forms: "Gamification or Gameful
Pedagogy", which introduces game rules and game design concepts into
classroom teaching or curriculum design; "Game-based Learning", which
uses game content or game making as classroom teaching materials or
teaching objectives. This panel explores the multiple possibilities of
integrating games with the teaching of Chinese language and culture at the
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intermediate and advanced levels from different perspectives, such as
curriculum design, instructional content, and curricular activities.

S LA EECE. W . PR BRI
WHCE. TR

Keywords: CFL Pedagogy, Gamification, Gameful Pedagogy, Game-
based Learning, Game-enhanced Learning

TR 58S B FENE G —BEAEEZ MBI VORI EREE, TR A
PURPIRR: 55— R WAL 22, i b Ui xR R R T B 5 N PR 3
EEECRARVETE, AR RS RAL, BT BRI N A EIA—EJE
B . XA R X AT LA A INE, — R id B R e id s i skt
[ s U (Gamification) , o3 — & 51 VAR B TH USRS 8N IRAE 1
“WERMRFE R THYE” (Gameful pedagogy) . 5 . KIE“iza AR B, #ERK
A7 H R BB 3 B T N A B R B Rl B Bl F 380 i et 1 i
RIEATH . B —REH, W e EARM RN E, Zerd B A7 mT
PLRBUAE S AR AR T e X —REWAT L NN /NE, — ¥R 20 H 1
Wi A 2022 S Ui xR 8 s B 20 2%> ( Game-enhanced Learning) , 73— & 1
BTV BT O AR HEAT 30 1R B T R I #0%% (Game-based Learning)
(Reinhardt, 2019).

FERETRICEER, BATRET EidE ), FIRBLSEEA PR ses], MERFE
T HRNE . REMBRINGNEAFAE, HHRTIRS T mERDOEES
MACHEEE AR 2 Al AEtE .
1. JERRIG A HIIE 5 B

X LA S B A5 MUR 80 AN X 5% 2 =3 P T R Je 7 4] 0] P <
RIS R 5 S
L1 R ERENKIE S #E

AP S, WRCRAR RO RS A 1R 5 2 B2 . e, ASCHIAE
H L AE TR B ERROE R AL — DR 5k . %kt
SECSEB AR 2" T 70 FAUTE I DMERANITRR, 5 AR S 5 i s — A
H X BRI, @EH 13 5 U ERIEK.

IXTTERAE AL R AR R AR — T AL LA TR KA PO, AP SE R RN B Z AR,
HWCZARL UL SO BHE AR B 22 A2 A Sl B 20— 1T F 205 5 REIE R AFRHE

VIR I VELIA R S5 A HE RS . https://www.christianaid.org.uk/get-involved/schools/trading-game
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A RTTRE AR — MR TSR Sl . N Tk B R 57 5 2 in T it AT
1, HHEREPRREM AR, AR SN —NEFAA AR, B0
ZHE T — W IRE R AEATIER AN SRR

EVRCART, WS o fist I T 44, RIBHER T 4 D KER. B8
FEJT 3SCHE. 2EI ] 23R TR, TN E AR 1 KAUR 20 Nk
R S AMEEEAT 1 EYE. 1B ). TR 1R S ANl mEr; 58
SAMBEHEERT 13 20 5400 2 AN AER SEIUAME R BT 1 SEYE . ik
AAN—NHE . AN, BORIEE T — AL AN IR SR 13 i 5K

BEAT T R AU, BOM SR DU ME B RENL 28 7 U4LaE, RS biER T
THE OLE D, T URRS: D RS MR, B 2 HiIE
FAh (RFRIRIARD JFEM B, 3) WEREEMRE, §5 /MR AT IR
PR TT S8 IRARER BIR R IpiE, BRI, HAZEMR! 25, 24
T haREAT I RR R A, HOm S OWE I BT AR TR A

A1

x3 X3 x3 x3
13cm x 8cm 9 cm (all sides) a diameter of 9cm protractor shape
$300 $500 $1500 $500

one small clip =$100,

£ 90 73 BIIRIERIS N, BUM 2 AN 158 M 40 20 Bhbe 113 55 i) 52 S s CRI
BAEBA A5  RJGHE 50 28T 7R S EA 18 . BOmHTS
AT . 1) ARATHEE B B AR ? R PAEER T4 7 RSB ARE?
2) BuX AR AR, AREESE WA ? 3) AR IR H R A A7 4)
AR — A AR T LSS, WA T BRI, R R S =
ANEEPUAS A, A ZEATTREAT T AR ISR SE it . b, ABATTI e 7 BRI, BEA
NT1w BR EEAER S TIER R A7 BHEAD I EZER A ISCEIUR, BFf
BRAGUIEMBAR? A G MR A HESE R ? BRESCRER Z N ? 51 5 LG A4k
2 S5 PN AP PERBUAE MR TS TH 2 Wl o ? SRR 5 ORI B — €
RS EEBIRIS ? AN [F AR DS AE 2 AR [ X 7 A4 2 Fm0 52 5 2Kk R IR R 25
o PrAT I R R ST

W JE, HAEMNG SRR, KRR R &S AU BT 1 ##
THLSEATE S Sy R A, i H A O AT B 2 R 5 B B R 1 I AR it T AR 22 AN TR
BB Behh, X TARERER AR, 8 R BRI [F) 22 DX AN R AN AT i 4k
Rrisfie, EH AT A 7 BB 5 In) U 5C (0 Hh SCRE AN R IA Tk, AT R
TR S8 5 5 S8 R IXAN T UL T AR L 1015 HER
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1.2 WERR B S X RS

Ak, S w5 B R & T T UG B AL X % 3] (service-learning) [ 28025 7 ¥
XM TR B 2 AR AV AE A 3 PR A X1 75 B FH A AR A I R R SR IR 45+
X o 7ESZBRE s BAAR N P2 SR B [F I, S AEAT T AT DL 20 5 2 (R ERAE i
WIS RR ZIG, A AL L, EE 2 TR KPR A1 # it
XAVEGKAE Chh— B )R AR5 2] S, ARSTHIAE 22— A5 1 v 4
EIYER AR Twine® X A2k B 4 2% TR 7 B3k (interactive story
game) o XFFER A FRILA LI, EFHQNE iHEKHE. ANMESE, H
& ST REPN R =R vk = 116

XA RDAEYE L A R CRoCr 525 ) (DU RO A28 DU . IX A4k
XRS5 2 S T H AR A1 58 58 11-17 IR G TTIRHEAT I . v 1 #Bh A 1 ot
FIRUWAFER] Twine, FUTIEIE 1AL ZO8 AN T BAREI, AR 4
Tkl Hlza, AT 2-3 A4, IR RSCEB S . R
A 2-3 SRIE T EL, BRTLTHA 2-3 FE1sk. AENTE R E RS
AU, SRJE IR UM S B0 e (178 5 AN F T B R 2 IR B SR i
Twine it oK. BANTUH Hil/EMHES 2 5E R L I —> H

MRYE A AT B i5t, XTI H AR AT CA—Fh B A B A B T U 3] 1K
WP A 5 A RR . R, eI A, AR 52 5 A A ] — B AZ i &
TERINLS . BEAh, ATy, XFER a7 b >, BOAB R B
R UAZRST R SCi e, tn] DU e DL i BN AR A B PR A S E R
> A R SCAG DA KRR 5% T 1 SRR

2. IERAH A SRR R

SEGRIEML, <Pt A @ WA LT =" 56—, AN TR
N 3 ZESE R S DU B — e RE L AR R HLG, AL TR R (1 2 2 n 1
R TTa BB =, “T AR R T AT AR ot R . AEERR I SR A
Sekrh,  JATTHOARBL R AR B A B S AL I S I BE B, X
TR AL, (B A BT I AR AT IR I I RCR . R 2
TeM IR SIAE S5 BEE AL HE IR 7 05 sUn] DO “A 2R BIE SIS NI 2 X 20, 5%
JIEAEA R, 2R, W EAEES 2NN mEL A H 2 A
.

I AT R RAE BT SEBE T S5 DUARTT AR 1Y, X T TR 3 PR K24 Y
TR SCREE, SFAEG AN R, HAEEIRE AR LlE R, FEI ST
T 72 PR K e AEHCASEER T, BRI AL Ge s Oy 5 — 1 3 J7 AUk AN

2 https://twinery.org
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RITRIET I Z EPE, R RIEBTE AT X IRREE . 224 75 258 BRI 55 AN
T AT T BCE

BT RBENE AR T, REZERESHR T RIER <2 ME
%> (Assignments) , FFHEIXEAES A= 1. UAi5ENK (Must Try) 2. 585104
T (Strongly Recommended) % 3. HHIEH (Up to Yow) . FRAHEMAKHNEFEWT

(WE2) -

&l 2

I Must Try 1 Strongly recommended Q Up to you

= Text quiz(10) = Online search & report({15) = Online reading (40)

= Dictation(10) = Oral presentation (50) = Peer review (30)

» Homework exercise(20) =« Essay(50) = Pet project{100)

= Study plan (20) = Topic leading discussion(50)

Required Minimum of 1 submission Free choices
Essential vocabulary - Focus on core content - Extended materials
and grammar - Task-based assignments - Up-to-date materials

- Core content - Real-life materials

L IGE B AR 55 A T I A A AR A I SE i), H 2 B e A 2E 58 Al
XHETE EEMRSC I IRAT T ARG B 55 2 A om M B R SS
IR EMEELEI U, HSRAT R ON TR ERR, T AE RS EREZ O
WHEARF ARG H=2H HEF P SSR 2E T HRA N BRI 2 21E 8, X2
mABEH, RESEGERE—HES, FE U BEFRIMIREAT S, 8
WP AT IR AT AT .

e RS E T L, KT TR 1R AR BRI, R
BRG] FAERERSCE IR (study plan) FH—/MES, #aB[R—1
5 HAR S SE BT AR RL I 73 K. 52 A 1 B IR S 28 58 AT 55 B Ao & () B A
BRIz A, D8 T IERE A, GliE R RS, ISR RE TR E
(badges) b, “AAESPKINIRIREIRE S 5. 51 ALAE O SRBLE R B3R
AR

RS E — R E R BRI, EESatmodidiad, wEER
FEAEMAE — EFER - WL B 5 UEEE IR SRS BE S IR
L HEG AT S P REAFRERE. = SRR ARSI SRR T
SERAESS s B8], ARSI RAESE, HREGABIRIR A ZOR SRR . 4
TR —HWEAFEEES . =, BANE. @RS IS BT,
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LT EINE ENREMAEBE. W, SRESHIER. F5157ERIE R
B VARG TE . T 728k, i E . IREE LA RGN e RN AE — 3T
RS T, AR LGRS B e S et A SR oy R .

R BT EE R HA I B RIESE, 224 HE B < 2RIk . 2
i BRI NEAL SR AR I B ) T RSB IR L S0 5, 3 B — AR B
SRR Z23T0A HbSEs T Y, Mssd— 2 ilE —mE T2 E B 2
ST B A AR R R e A A R 2 3

IR B AR AR 07 55 DL AT I DL AR T 5 A,
WO AN PRl L SR SRAE B H X T RN FEAL T K
R E R AR 150 ), SRR IR T AT R RO 5%, My
FRERBL, WA TR T AR UHCF P2 A A DL RO (s
AR BN, FIAT, BIEAE2 e oK P B8 Mo G P R (AR e i
e

3. “PORWEBTH 5 MR R F RS

X BB JIX TS FELOEE T SRR, B T EREIRIT LE A 7 kit
IR ITEBLAL, HEEHEENFW R — DMK RN TRE <A EAAxKK”
(Chinese Parents) , s&—PNFRBEEMEOMETFK. XMW EMLE—NET, X
Bz REBPERHI, Bz TrIANBEE#REESE. MEZFEE4E T, #AT
—A8 BRI EH —REZTFALEE, G — AR E R R .
H—RANEEFRNEZANZ AN 4-5 N/, BRAEDLFIT bR, 5 WX AN AT A
TR — BT % kiR T2 5 EEE U ATY BT Z0E DR E DT O 1)
WEE, AL AR RIARSS &, A IR S ZEE ST R [ A

ERFEWTE B, IXTTHCRA T Uk AR R THVE” . A, SRR B
ANIERR DI R = IR BRIIECH T 2 5E i — R AU R KGR (Boss fight). F4¢
{145 (Main quests). ZZ84T-5% (Side quests) FI2LJi{F45 (Bonus quests) . =
WAL RGN DITE TR IMES, 5 H RIS X TR G, 6
FPRIX TR ER SR 1 SR A R F BRI U AR s SCBAT S5 N AT 55 46
et A DUk B SE AT 5%, HH A b2 AR RyGE AN 22 I NS, F
R P MR S A AT ) B ARR R () S B RE BN 1 AR AT B AR N TE 1 SR AR

3.1 /@K

FA R EAE T JE SR A B e R — UG R . X U SR AR AT LI R
TR A SRR BN SChiG, I8 S S A AR T S T R A E — A<l ARSI (Game
Hands-on Video) , % — N H CHuX MFR MY A AZ, AE A IE K KRR .
32 Wuki:  https://www.gamefulpedagogy.com

66



KB IR N A kS AR BAGER I R AL, 9 TR CE SCAITEE ORINTE & 525
ANSCAG TS R A HE 2 o

3.2 HTWIER

5 UGE IR B TAHCIA 7S T, XS AR AR AR IR X AR AT R &
HISTAY 7 > I E] o T 0E 5 5 A I B DU s i) H SChie, 838 S R Hh b 2V 56 F
PN ELAT S5 A — A RIEKRAR, AT LG #EVE 58 A SCEAT S5 M — D iS5, &
2R AT 55 B FE U0 X OIS AW A ( Game Walkthrough Videos ) 1 5] 152 4 4 #ix 257
(Reading Presentation) , 43 Al KX 244715 5 IR E Y . XERIE 550
F& < 4 i & #] /E > ( Vocabulary Builder ) 1 « [ & > 1§ » ( Reading
Reflections/Responses) M #B7N o XA SCAAE S BT, AT LAk R 17 2 il iR
BAFEIE EMRIE . AP AERX TR %, POCRREECSAH, fbAiTeinr Ll
W FEHME LA (A S v — R SRR % AR SOE A R, HE A
WIEE, I AT T DLk 2 58 il — S X FE (A A B SEAR P AR TR E 55 . S AEAEIX
PO KZ Ja, %L MR SCHIAE— A 2 B e A i SRPF I AL AR (Game Review
Video) , WHIFARIHAT BIERIE 737 o

3.3 BEWER

S =R 5 7 DY A I ) o KRR T2 2R S AT 55 R B — I SR AT ABL,
E — DX A R B LSRR SR 1 (AR 3l e S SR ( Game Reflection
Videos) , Rl A2 mlL i X% HH T S PR — 28 o [ AR 2 AN SCAR TR R — T B S RE
o RUBRKIREREARL N DASERBAIH . IH -, SChRgRE . 3]
R MG U E S P T . WHSUCEESRA R, A/ 4000 7, AR
BFECEME . BIRNA TR R HRER . S5 RS

XTTURAE 2020 FRFEOTBE, SRR OB IR UL AR T AR . ARYEIAE R
WRETIIR A, R HAENONIXTTR S EIE TSGR, TP Bl T I3RS 5
ZRTHEES . LA AR, MBS %I BEREAR,. TAHRE 7],
W] PLEARA TR YE B SR/ 26 E — A HBCRIE R A 2 ), fEm B R ESIE S
RIREST, WA MATIAELE 5 A ST I 70, LRI 2 S RS A B 7). AN 2
AR, AER R AR A TR T, AT RRAS B SRAT B RIRIE 2 B
BATRRIN, 2 B0 S ARSE R B T IRE g PR S . ORI
WEFCIT H X AR S i ish, A AR, & HIEIUZ — T
SRR I LA, AERMRRE B 7RG A SR S I RS

27 30

Sykes, M. J. (2018). Digital games and language teaching and learning. Foreign
Language Annals, 51, 219-224.
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[REPL] R ERTREXHBEHEBHERE
Practice and Reflection on Online and Offline Hybrid Teaching

of "University Chinese"

SEE 22N
(Ng, Hok Chung) (Yeung, Siu Kwai)
HRZEGNRE HFIRER
(Hong Kong Baptist University) (University of Macau)
heng@hkbu.edu.hk skyeung@um.edu.mo

WE  FERGTRKEUSANEE AP, —mEEEAMNE UK
Fy, TREF | BHREREA MERR. KB ICEAHEEEBHE: 3R
AR BUE G F R DR RR . BREAE . 2R RERTAZTEE I
AEEESE, R EE G, BIRER. 1752019 & 2020 F5 L5
H, TR ] SRR — A h R e A A4 22, 2
A AR o Bl 4 RS Ak EAR MR S 2. A B AERIR
TR G R [ R ] RRRE QT AR (3 450 T 152 oo B e ) A I 22
PLE AR AR FIR G S RHCERIBAE, R H S TEEA SR 22 N Y
BT T, WAEARKRMAMATTEIERT, 780 F 2R 4.
MOODLE. ZOOM %5 #£2-- & 12 21| FIA: 2 i R i i i, W Ae #0&
BN R [ i T S JEAR B AR R VR A BRI K

Abstract: This thesis aims to explain how the University Chinese course
has transitioned from traditional face-to-face classes to online teaching and
even online and offline hybrid teaching. It proposes how to improve without
changing the teaching content and quality. With limited time and human
resources, we made full use of the subject website, MOODLE, ZOOM and
other teaching platforms to achieve expected learning results, and reflect on
the effectiveness of online and offline hybrid teaching in terms of teaching
practice and feedback.

E - EENG L LB NI e W2 N 1= N3

Keywords : University Chinese, hybrid teaching, practice, feedback

1. 5|5

EREBR G REN [ REZORIE] , KR SR Bl SRR, 7R
EH. ARENARERE SmRmRE T SRR =20, NEAH

B SR SRR (LS — E0YE ERY
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WL e SR (R HEE S U LR
BT SRR S %= )

A BRI — 5 — RS 1300 £ 1400 FERIC, BEARE FEE—EAOt
A E, AR —SEHE P A E s ARS8, Boo - RIZEREA T
— % 1800-2000 F-igam 3, HIC =R A BT SOR AR, FRAIMA AR
TE 56 e A2 4% n] DA R

L HEHCCREIE R A LI B B 2 SC IR B
2. B AV SERRRI AR L A L R TS
3. JEFEL. A0 T R0 7 R AT G AR BT . AL

AR
4. TEFIWIRE. &R IR e SCRFRmAG . AR AN ILBE R RS AT 0. AHAK R
A

5. FIH 2 G0 B S E RS e SOK KR AR .

2. HEEE

7E 2019 22 2020 S5 LA, ARGRAEA T — H o DA 98 A8 4L e S i Rp i
Ao 2R . T 2 R ER et ik 8 R TR R B T AR B AR e A L, R AR
1% i A4s F4R TIRG NB2EE, BHE 2020 & 2021 FRE 2Rz 4t i A1k,

&y 1 IEAT IR R L s, FRAMERIES & K2 2R s, MOODLE. ZOOM.
REGEFAER TS S EE T, TR BEEAUH. SE . 0
SR s R4S, R MOODLE “F & W24 TR, iEim ZOOM 4T
PR AR, BRI REE T RIS s, BIRFE R E IR T — 8 H & iE E
TR SRS . b Al BRAE T DT S AE BRI ) E AR AR B N . A T IRFEE
B, KPR BEC BUE T #ERAE, SR 108, LE3E youtube L
SEEAENEBE, AR SR A R B TR, Wi
4 DLIEE B3 SO R

PATEMERE R PSR A SR T RO BOR, L€ L ZHEVERE S TR, L
JRRRIE N R B, i 70% 70 JURIRII— B2 g 22 BE, 1
Foro [AIRFRAAT B E LIRS B Rl SRS I E#iZ Moodle 1)
f RARER R O B AL LA RERAE, B1EE D, SRR A2 2L
AN, B HIRE B ORGSR . BRI ABESE, HAtan S e A 2R
BB BRI RS, AR

2 1 IR G A HCF, AR R ZUFIEREM 1 0GH, A& TR
BB AL B WG, eSS CEA R BB SGR B R 25%. Fi4h
IO 1R VAR B R AR 0, JRAT B BT R AR s o . A
PABRGER 13 EEAT 2 ARE RSB ELIR B RS 0F, DL [SEREG S R ] EUE
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17 BEMERLGERAEE TH. HABSA5%) ] T4 BIEG%) ] Wy 4
JBAE . IAMEREAVMALNVEINIMANE S, AR TR, DT EERK RS
HEATRHl. B2 AT B RC— 82 1 word K6, HEEA [H. JeCik4 ). [
FEAE L. TAD ] T2 R SFEAER, REES. BRELL word i, LEE
Moodle-

HUF #R KSR SCGRINZ RN, & TR TARNRR AT, il A ds TAF
JEHEE, KRR RGEZMATEILE N+ 28 [ RS RCRHRM S ], Iy
HIRRAEAL S 2 Bl ) e RS A SRR B s, DA ORAmA 2 )5 R . FERT A= 3L [H]
BN, T HR A RSt SCERRE U CRA DY TR NEA 5E o

Hg, RGBT, S r#FUARNEEY) . RBHFERE 1998 £ 99 F)Z
PHAGHEAT AR B R s, fo MR A SR (R it . e f T IR A 5
5. BEAREUN Bl A ERBOCE A, B 5 i B T R
FERAIEAT RO, QAR IR AT RE A EAER, B4 L i A
SRR AR REAUOR BEE AR A AR SN E [H] S S EARAR bR 4T,
IR NOE, B 7t S Bb AR A 4 LA TR A SRRk wT BLER,
RN E FOFA R RURHER AR _EAR MRS Bt e, AL 2 MR IR 1
DU B HE R AR _E BRI R AT -

& T B BT R AR EECRET . RmAr B HUERRE ), REAE TR T4 A
HEH T 2 IHSCFrAR EECRAE I, 22 MR a7 HIT SR A B iR Bl
MR K NEE B2 O BRI 1) 22 15355 9)1 158 AR S R i B0 45 Security Measures
for ZOOM Online Examinations. Moodle & ZOOM 101 5%, Z 722 HE &
B[] A AN SE R 2 A A _E B0 TR L ER], WA T/E POWERPOINT
TN R, nf] L #ik% %% GOOGLE DRIVE/MOODLE., ZOOM F:A# ] (%
&, v LEKERR). ZOOM HEjHEREE,

3. BBEFHE

R B R 4] TSR 24 I 8RR 1] 55 [ 45 (Course Feedback Questionnaire), LA
WIBm ARG UL, K2 WA W RS SORH I B R TR W RHE, 300
4.47 53(5 orihil) BEAh B0 HE SiAT I B AR R S5 T S A R A B R AR B RS B A
(Survey on Students’ Experience of Mixed-mode Classes)[ti]#5, %4518 H i —BE i 8
WRER 1 ME2)

® 1 2ANRGREARENRREAZMESER@EEI Z)S)
Response rates and distribution
Standard

4) 3) ) 8)) Average

5) Deviation
Agree | Neutral | Disagree | Strongly
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Strongly Disagree
Agree

Question 3 The teaching and learning materials available are useful for my study.

2 8 0 0 0 4.20 0.42
(20.0%) | (80.0%) | (0.0%) (0.0%) (0.0%)

Question 4 1 have benefited from the class interaction with the lecturer.

1 6 3 0 0 3.80 0.63
(10.0%) [ (60.0%) | (30.0%) [ (0.0%) (0.0%)

Question 5 1 have benefited from the class interaction with other students.

0 2 7 1 0 3.10 0.57
(0.0%) | (20.0%) | (70.0%) | (10.0%) | (0.0%)

x 2 BANEBESHEARENREAERESRTHEREIE 6

Response rates and distribution
o) @) 3) @ a Average Standard
Very Deviation
Good Satisfactory | Acceptable | Poor
Good
Question 6a* Given the nature of the course, I would rate the overall
effectiveness of the online classes in this course as
0 1 0 0 0 4.00 N/A
(0.0%) | (100.0%) (0.0%) (0.0%) (0.0%)
Question 6b* Given the nature of the course, I would rate the overall
effectiveness of the mixed-mode classes in this course as
2 6 0 1 0 4.00 0.87
(22.2%) | (66.7%) (0.0%) (11.1%) (0.0%)

e ERBUEATUE N, SAERR/IMHERBE TR, & 42 2. 2RI,
BREH AT AR & BB A2 o — THIE 3.8 Jp,  MUHE B AR [ SRR AL BB rh A2 2 AR
3.1 73(AAE 1), (ARA SRR R G B UER A B BB O 4 4 7, R
IF(RAR 2). S R 2 TR A SRR B _ LA AE B A 2 R BN, — i PR3
BRGNS ARG TR AR EECF R IR 7R, AR AR
HFAT R SE IR AR AR E BT, AR U AR P BB
BEAAE ERRIIORRFY, I AEEAN AR R — RN ERR, TR RRE 6 1 b
e EHIE R R B RAE R B0 ERRSFE . B ZHARGES, HIAR B, it
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BT B RCFRIR, R e s RN, AR AR, A2
U BEEART, (EANZ M AL Ao, BIRER I [ . fEERBE I RE . R
AR E AT AN T T A R IEATAR B, R TR, RIAEEIRPT, TR
I BRI R BE BB AN &R Tt fly, SHEREH A — 1 5 N3] 6 /MR RS
FIEATER L ERR. BAERRWEIE/ANVIMIGERRIE) VN, AR ENE T Ok,
IERPEAREAEL . BAR AR, BAEMERE R, BRI R R
W O, BB, S, AR LR AR BN . R, R
DR RIAR B3, EARE S ERURAR T, HERGE AR B IIER
N EERR TR AN, KRR IR AT R 5y R, AT AT RESLAR T R F]
(AT

FALRPIRBHE R PAWIRL  ABEERET, A2 BT DT
PRBE, REATAAE S ERRBEECR A RN, REEAT BRI R RMEEE L, R
A B A E], 4 [ SRR AR b BEER RS T R e B U R UH . A SEAIER Y
RDCe [FIRRE, A Atk = B2 Bl 365 R AC 00, HLEMUERBER A iR, [R5 e R BAE
AL R IA TR o BREE AT TLEY 1 I BEE S S SOR ORI AR T . EE R A
JE % 2 Bt AR AR IR A i b S A — ) B R B 2 A 3 P A g i 1 2 2

A AR AR R AR AR BRI A D, EERRIE R
g EFURR, BRMCR TR, HEELUZRECE AR, Gl i, soCsd
FRIBS B PR DL LT B R 5 AR, SR [ RS A RS S AR — B O B . S b
BIERAE R FE A MR, FEE AR 55 T S AR IR RE I B L 55, e B
BRI LB, WUTRER. 52, EREE MIRRRA K AR R AT IR
RERIFRIE, DS ECR AR IR T .

R BB (WSO 9, KR BRI B PR

4. B2 B

K —ELZ RS B NIRA NS T, A &MMEASRMRE, WA
L& SR ARVR T %

— . IR R UAON R R AR A B i

B 2SR AT R0 B 4% 22 W] AT B R s L2 ey R,
18 FEVR A U AR T S (R b 2 A B s B AR A RS, A MR AL £ 1%,
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Abstract: This article examines the advantages and disadvantages of
using Moodle to administer a term end examination in a Chinese language
class at a Japanese university. We outline practical features of Moodle that
can be used for testing, and examine the issues that need to be considered
when using Moodle for regular examinations. Face validity of the
examination is tested and students' views on the test clarified. We hope this
article will be a useful resource for teachers, especially for those beginners
who are unsure about how to administer tests for online classes.
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1. Introduction

This article examines the advantages and disadvantages of using Moodle to
administer a term end examination in a Chinese language class at a Japanese university. In
2020, because of COVIDI19, all Chinese classes were conducted online, the final
examinations were also without exception. Five question types with a total of 60 items were
created for the examination. We outline practical features of Moodle that can be used for
testing, and examine the issues that need to be considered when using Moodle for regular
examinations. Face validity of the examination is tested and students' views on the test
clarified. We hope this article will be a useful resource for teachers, especially for those
beginners who are unsure about how to administer tests for online classes.
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2. The context of the study

The university where this study was carried out is located in the north part of Japan.
The students’ first foreign language is English as designated by the university. There are
over 350 students who choose the Chinese language as their second foreign language each
year. There are seven classes per academic year, with 45 ~ 55 students per class. The
Chinese language component of students' study is carried out over two semesters, with
fifteen 90-minute weekly classes per semester. For the first-year students, the Chinese
language program is taught at the Al level of the Common European Framework of
Reference for Language (CEFR, Council of Europe 2001). The Moodle-delivered test
outlined in this paper was conducted as part of the term end examination for the first-year
students. In 2020, because of COVID19, all Chinese classes were conducted online, the
final examinations were also without exception. Five question types with a total of 60 items
were created for the examination. The five question types were: listening (10 items), fill-
in-the-blank (10 items), translation (10 items), reading & comprehension (10 items) and
arranging words in the correct order (10 items). The students were familiar with the format
of the test, as they often did Moodle quizzes in their class.

3. Research objectives

There are two research objectives in this study: first, introduce the implementation
process of the test and issues that need to be considered when using Moodle for regular
examinations. Second, verify the students’ feedback and views on their test experience. The
feedback and views were collected after the test and covered a range of issues related to
the face validity of the test and students’ technology acceptance.

4. Methods

In this article, face validity was investigated using a questionnaire. There were two
questions in the questionnaire, question 1 was about the test-takers’ attitude and perception
of the Moodle-delivered test. Question 2 was an open-ended, optional question, the stu-
dents were asked to give specific comments on the test if they had any. Question 1 consisted
of 7 items, three items on the perceived authenticity (i.e., “It is not unnatural to do a Moo-
dle-delivered test”, “I felt more nervous than doing a paper test”, “It was easy to answer
multiple-choice questions”), one item about personal experience (i.e., “Taking the test on
Moodle was a pleasant experience’), and three items about their fondness for the test (i.e.,
“I like the format of the test”, “I think the test is fair”, “I would like to take a computer
examination in the future” ). 85 students evaluated their performance on a five-point Likert-
scale, ranging from 1 point (strongly disagree) to 5 points (strongly agree). The reliability
estimate (Cronbach’s alpha) of the scale was a=0.75. Means and the standard deviations
for Likert-scale statements in question 1 were calculated. A mean score greater than 3.0 is
considered to show a positive trend, whereas a mean score less than 3.0 is considered to
stand for a negative trend. The students’ responses to the open-ended questions were cate-
gorized through content analysis.
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5. Results

5.1 Implementation and issues of the Moodle-delivered test

(1) Arranging words in the correct order

The ordering questions were in a drag and drop mode. They were displayed as several
short phrases (words) in a random order. Students were asked to use the mouse to drag the
answers from a displayed list into the matching field.

(= [ | = (=] = |

The five words to be arranged are written in choices 1 to 5 and their correspondent
numbers are in brackets 1 to 5(there is not enough space to show pictures, but there are a
number of tutorials online that show this method). It is important to click on the ‘shuffle’
option when creating this question so the words do not appear in the correct order.

(2) Listening

1DEBIRL T REELY:
O a. HESBFLPHAD
O b, ISA@EELPARD

O c FHEBELF=~AD

This example is a multiple-choice question. First, put a link to the audio, then type
in the choices, with the correct choice having ‘100%’, and the others ‘nothing’. This ques-
tion has three choices, but the teacher can choose the number they want. The students were
asked to choose one correct answer after listening to each audio file. In our Chinese class,
since the students’ Chinese language proficiency was not very high, a short audio file was
used, and only one answer was accepted. A longer audio file can be used, and more than
one answer can be admitted if the students’ language proficiency is high enough. In that
case, teachers should select "multiple answers are allowed" in a Multiple-Choice question
type. "Multiple answers" question types in a quiz allow for more answers to be chosen by
providing check boxes next to the answers.

(3) Fill-in-the-blanks & translation
These are fill- in- the- blanks type questions. This is what the students see. Cloze

questions were used for this question types. The code for creating the questions is {1.
SHORTANSWER: = }.
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The students were asked to type the words or sentences in the blanks. In order to use
automatic marking, the sentence patterns which were learned in the textbook were set as
the correct answers. Multiple correct answers can be set here. Sentence patterns other than
those learnt in the textbook would not be recognized by the Moodle automatic marking
system, therefore, a visual check by the teacher may be necessary.

(4) Reading & comprehension

AT, FWUFNE, HBALFRRESEAFOERNFE. HSE21F . FEEELEMEBEFF A, 2AOHER. et
. FEEFEFHIBHREZ, FHEFR, EF=R. LIRER, FEER. BEFEITEE, BEERET. HEREZE=
08, EiodEHFENPRESE. AMELR ? ANEREHE =D 7 §iE.

1. XIESVEHIEZZ A 7 224 =
2. FEXELAFE 7 7IfE #

3. XSGR 7| ALIR =

This is part of the reading & comprehension section. It used a multiple-choice type
of cloze, where a dropdown menu appeared from which to choose the answer. The code is
{I: MCS: = ~%0 % __}. This type of question is basically the same as the multiple
choice, the difference is that the choices are embedded.

5.2 Conclusion of the face validity analysis

Table 1 presents the means and standard deviations for the seven statements in
question 1 on test takers’ attitudes and perceptions regarding the Moodle-delivered test.
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Table 1: Test takers’ attitudes and perceptions regarding the Moodle-delivered test

Statement
M SD Disagree (%) Neutral (%) Agree (%)

1.1 feel the test was fair. 3.03 0.8 27(31) 30(35) 28(32)
2. I like the format of the test. 2.88 0.75 30(35) 35(41) 20(23)
3. I enjoyed taking the Moodle-deliv-  2.86 0.72 28(32) 39(46) 18(21)
ered test.
4. It is not unnatural to take the Moodle-  3.00 0.82 29(34) 27(31) 29(34)
delivered test.
5.1 felt more nervous than taking a pa-  3.03 0.77 24(28) 34(40) 27(31)
per test.
6. It was easy to answer multiple-choice ~ 2.81 0.83 39(46) 23(27) 23(27)
questions.
7.1would like to take a computer exam-  2.94 0.84 33(39) 24(28) 28(32)
ination in the future.

Note: N=85

Question 2 was an open-ended, optional question. The students gave specific
comments on the test. Responses to the open-ended question were categorized by means
of content analysis. The comments were roughly divided into two groups, “comments
showing appreciation of the test”, and “comments showing dislike of the test” groups. The
results were reported with examples of comments from the students.

Table 2: Summary of “comments showing appreciation of the test”
Reasons  (N=85) Frequency Percentage (%)

1. I can concentrate better when working on a computer. 3 3.5
2. I am used to using Moodle, so the test went smoothly. 8 9.4
3. I'm happy I got immediate feedback on the test. 5 59
4. It feels like playing a game, it is fun. 2 23
5.1 am happy I don't have to write difficult Chinese characters. 2 23
Total 20 23.5

Table 3: Summary of “comments showing dislike of the test”
Reasons  (N=85) Frequency Percentage (%)

1. The time was too short and I was nervous all the time. 2 23
2. I worried I could have technical problems. 2 2.3
3.1 am disappointed that there is no partial score. 2 23
4. The online test does not allow you to write notes. 3 3.5
5.1 am not used to typing in Chinese, so I made a lot of mistakes. 1 1.2
6. The automatic marking makes mistakes. 2 23
Total 12 14.1

6. Discussion

Many high stakes tests are now conducted online, therefore it is advisable for
students to become familiar with taking online tests on a regular basis. Moodle-delivered
online tests have the following advantages: firstly, in our Chinese class, the final
examination is usually held in the last week of the term, the long holidays after the final
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examination make it difficult for students to check their examination results and review
them for further study. By using Moodle to administer the final examination, students will
receive feedback immediately after the examination and will be able to use the examination
results to guide their learning as soon as they finished the test. Secondly, the automatic
grading system has greatly reduced the marking burden on teachers. Thirdly, a question
bank can be created so that each student can be given different questions automatically, this
will also help to prevent cheating in the future. Another very useful feature of Moodle
quizzes is its ability to give the teacher statistics on which questions were too easy and too
difficult. The statistics that Moodle offers the teacher after the exam is complete include
facility index, standard deviation, random guess score, intended weight, effective weight,
discrimination index and discriminative efficiency.

On the other hand, as was the case with this test, there was heavy use of multiple
choice and permutation questions in order to improve the efficiency of automatic marking.
These issues need to be considered in the context of the construct validity of the examina-
tion. In the future, the concurrent validity of Moodle-enabled online tests should be verified
to ensure that they can be used effectively. The statistics gained from previous tests help to
ensure that, over time, this improves greatly.

It was reassuring to see that many students saw the positive aspects of this method,
however the data suggests that students were not overly positive about it but were also not
overly negative toward it. There are a number of reasons this could be the case. As some
students noted, the input method was still new to many students. This is one area that teach-
ers will have to improve in the lead-up to the exam. Giving students the opportunity to
practice beforehand is obviously important. Using the module for homework and practice
exercises could overcome this problem.

Students in general do not like to take exams so it is not surprising that students do
not like the exam format. In the future, we will also look at how students view this method
when it relates to homework and practice exercises. If it is appreciated there, then it should
also be appreciated as an exam tool. As students noted they would like to be able to also
write notes, offering them a blank sheet of paper to use during the exam could alleviate this
concern.

This is the first time we conducted a Moodle-delivered online test in our Chinese
class. Unlike English, Chinese language requires the input of Chinese characters which
may have been confusing for the students. We believe that more positive feedback will be
attained from students when they become more familiar with the Chinese character input
system and Moodle in general. We have noted ways in which we will ensure this is done
in the future.

Reference

Council of Europe (2001). Common European Framework of Reference for Languages:
Learning, teaching, assessment. Strasbourg: Council of Europe.

81



5 5] R R R W I P FE & X
——ETHICERE N L BRIEEER 24T

(The Connotation of Interrogative Sentence Final Particle ne
—An analysis Based on the Chinese Native Speaker Natural
Discourse Database)

£ #)
(Ren, Li)
R TR
(Tokyo University of Agriculture and Technology)
ninri@cc.tuat.ac.jp

P A0 A SCREE A E R TR TE TR TS AR 21 1) £ oK Bly i <
HISERR B 104 BIHEAT 70 Hr, g 1 <We 5 1R AR R I A E & 3o
Zrgtnh . LEER AR i B AR UL E B C RS
R ATENE, “Wer ANEA TR EPER, RIUE A RT3 N5 0
B o 2AERF U, B R R AR T WA T T U N[BT
—EfF . ERSEIEMIRREAR, WA BRI AN RER .

Abstract: In this paper I analyzed 104 actual usage samples of the sentence-
final- particle "ne" collected from the Chinese native speaker natural
discourse database and discussed the inner meaning and practical function
of the sentence-final- particle "ne" in the interrogative sentences. As a result,
I suggested the following conclusions. 1. The inner meaning of the
sentence-final- particle "ne" in the interrogative sentence is basically used
to express the speaker's own suspicions and to present uncertainties. The
final particle "ne" does not have the property of asking a question, that is,
the speaker does not request an answer from the listener. 2. In dialogue, the
sentence-final- particle "ne" used in the interrogative sentences plays a role
in eliciting answers from the listeners. However, unlike ordinary questions,
the sentence-final- particle "ne" does not have a direct response request to
the listener.

Keywords: ne, Chinese, interrogative, SFP, doubt
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FEXHES AL UME ST TR & RBCEE R BT R VP A
(The Instructional Design and Evaluation of Hybrid Learning
Model for Inter-cultural Collaborative Learning)

AL BT N ic)
(Sugie, Satoko) (Fujisaki, Tatsuya)
e N eI N
(Sapporo International University) (Sapporo International University)
satoko-sugie@ts.siu.ac.jp tatsuya-fujisaki@ts.siu.ac.jp

TE: DIOBT e i 2 et e, H A N B8 30 7 35 B\ 56 4 15 il
FPIRZS . 2020 SFLLRT, ALIEEM X ) R XN ST R, 5597
AR A 55 MV P TR e RSO BRI L R Dy e
T 1 B AR (KIS0, S R il 1P 3 iy e A 1o BV AT
SERRRE B 32 IR, ) DLE R BB R TR T S 1 A S5O R ), 7 2
T 3B AN N B HAT BT IR 2, TR I o o S0/ H SO R
AWl B S80Iy H A SE e S MES2 >3, PRSI TR C iy |
A AN 3] FAR I o E 2RO R, BEAT T i AR AR A 1
FELRTIRIE PBL. ATRB NS, PREE LR T A e A /N Sl i 7
R AR A BR335SR I MR R AT
SEVEI M. GEREIR, FAFRE TR =RACR: (D) mREHY
S A VB ST A E T ES U FRSEEE,  (2)
RIAMESAS] 4 RhECRESRTH A B RS, (3D ML Iy il AL At
A 117 37 0 A5 380 Rl R R (RTINS R Z AL

Abstract: Inbound tourism has completely stagnated due to the impact of
the COVID-19. Before 2020, Hokkaido area was a growth market for
inbound tourism, especially tourists from Greater China have increased year
by year. It was essential demand to train Chinese guides and promote
internationalization of the service industry. While the entire travel industry
was downturn, a new form of travel —online tour— was born, where people
were able to enjoy a beautiful scenery and local guides virtually via the
Internet, even if the real activities were restricted. A new field of tourism
education has been establishing gradually. In this study, we conducted
project-based learning of tour planning and tourism video creation for
online tour. The participants are the Japanese students who learn Chinese
language and Chinese students who learn Japanese language. They attended
the inter-cultural collaborative learning for the purpose of guide interpreter
training. In consideration of infection prevention, we adopted a hybrid
learning approach with remote instruction and group fieldwork. The
evaluation was based on qualitative data analysis of learners' perspectives
on their learning experiences and the outcomes. As a result, three categories
of recognition emerged:(1) Communication skills are different between
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remote and face-to-face classes, and it is important to take the initiative to
speak and ask questions, (2) A sense of accomplishment from the
improvement of four skills in foreign language communication, and (3) A
sense of achievement from online tourism planning and video production
activities while discovering shortcomings.

SR R, T R, WA RECEBIR, B3O E Y],
RS

Keywords: Instructional design, Online tour, Hybrid, Inter-cultural
cooperative learning, Qualitative data analysis
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tour) “HEAE 1. 2020 7 HAEM EHIFH CHAAEGIEZ 20200 (MATCHA,
20200 EIsd, FETHASEATEX 72 LRI 2 2Kt 4T 7 E IR,
Horpefkns . S AW Ys CRM (Customer Relationship Management) 45 FE 1R P
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TELRTRIE LG L AT IS . 85 BoR, A Nl & s F 4R MAa 58S
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HiR VI MV IFaR AR of HRIE M 285 BN A", il X Eg sh 15 5, AMUTE EL S
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&9



3. B PMER S BIR & REEFEA T
A MAEHRSHE

AT LA H I B R SE RS SO IME ), DL S S H ARSI
o HER R E A X R, Wt TR I AR AR SR AR 5 S ) PBL (project-
based learning) o H A SCRME R P E TR 48 bt 1) R, Bl O AR I AR Bl A= 2
I) B 32 T T 20 A\ By i@ 5283 (MEXT, 2020) , RUAHE eSS FRA T
AR HE /N St A A IR A #4520 (Hybrid teaching/learning model) . #(
VAN BE T ) 1 5 S IR 5 5] R SEEAT R 1 A T

3.2 RESR

Hepse B A E] Oy H A KA R, 2020 5 9 A £ 2021 £ 2 H. —fHAK
FARR VRN 1575, T 90 08, HIXTT (P HEESIEES 1 - 2) GRS
L EPTER, I 30 iR, PN BB ER S G, AAREFEEHAT
[P S S ST VG B BIRK S 1, SRR TR BE R AR B o D] I 3 3 i T SORN AR £ PR A
(Microsoft Teams 2 zoom) HIVRA NAEMARIATH -GS, DMEIIEHE,
AFIAE 13 4, Sl AF IR I H AR 9 A S iR E A 4 4.
XA HAARR A GEAHEE LB EA, EMERKRKPXESE, ULH
HIRIM L. AR EILTF5FE, 521 6 S X LA O il B K FURIE R A2 A
+oo IR ANES . U, TAESEE =200, SARFER—FHAREDOEIAFE.

3.3 #HEF
N EL U AR ], iR, 2L A RSN A .

CIRET 1-4] JEESRRIAE: EXNEAZR, UNAEINBR, FEIR
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PPT B RIEAT AR (AAZZAEMT, PEEAEMBCSE, KE, TRD .

CIRES 5-6] Ml irsE > . Mot sUi ik,  BUALHEE BT T 2 Wl Set i AT 4
WIS AENRFHINEB R SR, pHESDIFRER R, DR EE,
FENIRE JZ R BB LR 15 B 55

[URET 7-14]) Jb¥EESWRE)]: (1) e-learning; 7EZRURE, fHHILEIE SIF
Bk (e-daoyou.org)  (Sugie, 2019) FIRRAMEANS 5 ) AL E 48 = A 4 /1
MG = RS () DS N R R, A8 b S 5 U1 R sk 4
M AT R A F RS . (3) ANHZES; AR, 2AE e biEE
TR ES A, SO, FARITTRE , EREEEN EATE, HPHX
EERRIHREE, MORRRI RSG5, B ANGIE PPT Bkl AT KR
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CURES 15-16] MIIRIFAE: 7ELLUREL, I LAt 5 2% [ A g 4 Il % 415
B BN, RS F S S RRAL, HEBATIREE, Sk, A0 H AT
], FARZATEE. BN L, H CRES AR LA RES%R .

[URE 17-20] MK HRIFALS: FLHRE, SUEFEZ—IES M zoom M2 ik i .
(1) HA HIS EHEFRATHEDE CEM 5 MEFFEIEHMEEY Y, (2
VELTRA A& £/ (ZREAMSF (Wat Paknam) SRl 2.

RES 21-24) ELRIESR]: TR E, DUNAZIRER, 2408 3 A
S5 o A R AL T TE A AR I IE B I N 45 R IS 28, v B gl RIS, 1TFE,
FIVERFESR (Excel #4&) -

CREF 25-26] LRI R EHRES 1. REAHEAES), BN,
WA &Sl d GESY, TS, a8 PPT e R _E AN it
A R EEBRL H T HXUE SRR, MOCRRR IR B 253 5
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(E 2>, ZRFIEE CEURRIER X TR ERRE Y, L08R
B EREIT N, KE 8N AR RIS HEE)
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VH AR HIS B FRARAT 41 P _EJiIiF https:/www.his-
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2 VELTRA W _LJigii# https://www.veltra.com/jp/asia/thailand/bangkok/a/166250

91



FENA 1: BER R+ BN ES RENA 2: REAETEES)

o Eﬁﬁyiﬁ“ﬁlﬂﬁlmibﬁﬁﬂﬁ 8

A 3 : E.sm uﬁwﬁmx L e
JEE /N ¢ . 00!
CEULR:RAE) b T, ABHFEN, =R :
BRBOTHIH SRR AR BN LT AL e

x §ﬂ£1§“‘]€ &%Wﬁi&?ﬂ IRFSHR",

- ‘;’:ﬂ ‘j“
R B Loat -&i—mﬁalﬁ eEnsnanE 1o .
’ TER. BAVEEA EFORE R, 87/ / |
; XE’J %, RILER ;’ﬁl
41, A e
S RETLMERE.
B2 ZENA PPT

4. BHWES ot

PRI 18 K — B ARSI 2 3O 2ok B, 2 7 SR PR TR ZR i
IRl bl i e R 3R A SERE I _E R 5 & (Google Form) SRINEE 2 >) 35 40 H.2 [H]
PPl 5 5 IS mt, RIS T2 0 38 W0 e 1R 2 S 2 50 AN 2 ST GRSk () TN =R
D o ZFERA 114 (AR o M1 2] 6 A RE—4 KR NEREDT,
5] 7 AR T RS ) T B AR AT

R 1: AN ikIFAE B PBL HEME S HRE RIS

i1 151 %5 ZE v Ly ERTE
] 1R TRE S 2 AHE AKAE —8 EERAR FAE
0] 2. BE08 T AR IR 2 A Y 250 2 1 2 3 4 5
] 3 ARAES X AN L i i e 2
] 4 AR A AT i B A N 25 DA b e (S A% 48 500 HoobA R 500-1000 H 7t
W77 AT, IR 2/ b2k ? 1000-2000 H7t 2000 HtbA k-
6] SIS VRS RE G I T . FE R [R5
0] 6.5 'S 7 5 38 A LG i T . ] |
] 7. MY i i A 36 380 fi S R 3R TRD 1R 2% S 3E Bl EH
WHES()FEEBUR T M, QAT
V] S F 7

4.1 %4 5 R R KA MG KIB0EE 24

IJa KRy = AT, MR E 3. 580N R A RS
B, O R RE L E PR S, = BN A RS Y
—H#F. MRV VAR, REDEAES TR 5 . B A
RIE MIAT IR Bt — B TRIATRER . X 2 P R Ol 2= 52 Xj‘”’“ﬂéﬁlél’]ﬁ
MATEEI A R "4l RIR sl TR, HE=HN="Hh GBS
% [DJDHHT&ZTEE B A BT, RV RFLIR 3 & 0k T i sgE

TR, Bt B /& 2518 5y T N AOE T B W 3 R EA . Xt
FHHAE R, POYRE RS, ol it B iz, BRI A
Rrmsh AR F s, (HIC RN MR R ARG, WIS X5 4K

92



N, AREESEHI0 B EEERAZIGEEE SR UBT LS IR iE8),
B TR HE L ARG PP 2 K 24 bk 77 L AR, BB A R R A R I R A R A 1
X =PRI AR, B T IR B S AN S @ [l @ LAAh, A S IS A P AR A 5
IERE OO XGEMRYL, LEWCE NRBIFAR . SHE] 4 PRI A w2 . X 58— A IR
AT R B 1136 Hot / N 3, XF88 41 1386 Hot, XEE =41 1181 Hyt. #HxXt
Kii, B HMRAREAA RS, E=4R A E 1000 HoE 1500 H 2 1.

S 2 AR AR 7 o i g LRV N B R s B — R A A Tl
THEM (64) , PPTHE 24) , RETHFHAMESEFEIMEE 242) ,
REERT R ES Y (1%, BMHAERS %) , #ETARNMRERFE (1
%), B (1 &) 7y WG MR PPT VRN HFES (5
&), MRGIAE 3 &) , MBMERZREAL (2 %) , MHEREH (1
) 7. BB TG RAE MR ANE (6 £2) , B TIRRAINITE
IERRS (4 42) , —RNBESHEDITRE Q2 %), P3HXREREF
(2 %), PPT it Z1E (1 &) , NMHENELREINESFEAE H B 220 (1
&) 7y TR AT K (3 &), LARIENBER. BEER T
Z (14 , BRPXGEREATE (14) , B ENHKD 14) , [TRX
% (14 , PPTFEMEIIA— (14) 7. E=HBETNEEH. AR+E
B (54) , WL T4 ESEN (54D , RO, PMESEIRT) Q4
ITREFNH MR REEY (3 %) , F4Isshi A A (2 %) 7 Foukmh sy
NATRERIIE R TNEAE Y (4 %), JERFHRST (1 %) , HLERNE (1 £,
PG B, AT (1 4) 7,

A B1.FRMTIE 5 BN AE [E)2.BEWS T R E R A A AIG ?
10 89, 10 2
2 8 6
4 102 222 2 2 224
0 - : s |
1 2 3 4 5 0 M
BE—H BE-H OF=4 F#H 1 2 3 4 534
g ERAES RN ARG ? A 14BN RIS LU _E RO (ST
10 8 f EVHRBT, (NS OB ?
8 6
5
6 4 4 6 4
4 33— > 4 33 3 3 3
1 2 2 2 2
2 B e - |
; N =
1 2 3 4 SERIN 500H5CI T 500-1000H ¢ 1000-2000H 5T 2000H Tl _E

B 3. EARPPAHSER: 11 EH 4

3SR E N 500 Hot, 750 Ho, 1250 Ht Ak 2000 Hot, FelliBir ABcksHE, 40545 12500 H
JG, 15250 HJG A 13000 HIt. Z0H % 11 44, PN 1136 Hot, 1386 Hic K 1181 Hit. /MM
MRS RN

93



4.2 BEXT A VPAL D E HEEE o A

PEE VL AT 5 21 N S AR M R R AT E A . EdlE o A TR
MAXQDA2018 #17%it% (coding) , Mt (conceptualization) LA K K& 43 Hr
(categorization) , ZHTZE RUWIE 4. BE I 7 =F#EE. (1) ZE#ES
X E R REEE S RN BENBCAEA, 52 #F KI5 R
AR TR IE T N R AR R . PRI G 52 212 SIIE SR T 3 BB S, 2 ) K
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FHE. 2020 ZEEWIE, HA 1000 £ KFRA FHCREL T LA 2%
ORI Ao, a3F 63 A, % 300 J3IMA4#pea T
g B2 . ARSI LTS A VU K B K FEHLAAE 2020 E5R
SEHEAT W T3 20 A M 3 A 1 45 R, BN H A 3 FTdiE
KA R SR A I ORL, M4 2020 NADUEZ EHEERIR B A .
WE RN K2 BN AN 28 L RoRiE, IR E oAk
BB ERE. SHMHE, SMERF2EE RIS GRS Eh#2E0
Bz, B HARBURN KRS EHEERTIRAE S EOR, SR 1
STHIIZE o« A SCHEET K 1035 A 5t SR 4% G0 T A 02 1 ik
5B, BRI LT, BEEEE BN KR,
FEAEHABAT SEEAEW AN TR TSR R4 R imfE
LR B S .

Abstract: During the COVID-19 pandemic in 2020, more than 1,000
universities in Japan essentially conducted an emergency teaching model
based on online classes. Including 630,000 freshmen, about 3 million
teachers and students were forced to start teaching and learning online.
This paper summarizes the advantages and disadvantages of online
teaching of emergency Chinese language teaching based on the results of
20,000 questionnaires conducted independently by seven higher education
institutions and national research institutes, as well as additional
information from the latest student questionnaires at three foreign
language universities in Japan. The survey shows that most teachers and
students are satisfied with online teaching, and expect to construct new
educational forms in the future. In contrast, students at foreign language
universities reported the lack of interactivity of online teaching. Recently,
the Japanese government and university administration departments have
restarted face-to-face classes in response to social demands. Based on the
drawbacks and reflections of traditional classroom teaching reflected by
large-scale questionnaires, this paper will explore how the Chinese
language community can enhance online education after the pandemic,
and improve the quality of education. We address two aspects of
instructional design and pedagogical method, and propose solutions. It is
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expected to provide a reference and direction for the optimization of
remote teaching and learning in the future.

S AN EHeE, AR, PE R, R, B

Keywords: emergency Chinese language teaching, questionnaires, post
Corona, remote teaching and learning, instructional design

1. BB E &

HAM 2020 F5 H, HAJLT I RaliEm 7 mMgBE. (RS, 202001
U, XN SR E TR TV, — R T HIMR . BUMBE K
BUB R . TRIUR T AR, AR ISRERNEE FA . SRS T
RIS, EREEREAHE BAKCERA R R S . DR TEE TR,
SEHL T BB AbAb . ANNBERTEE . RLETERBEITIEA A, AP H AR SRS
TG, fER2AAERMBUTXT = W For, FRATEEE T 29% 75 24 i A
GWAERGEREAT T . WEKM, HAENELAEWHEER S, HiL 70%H
FARRHE, BAFEHRANRERRD —XHBERE (WK, 2021; Sunaoka et al.,
2021) o BEEZEERG R 2N, AD KRS THA TR BN A, R
2021 FFHRFMERCET T FA o E T RIRTT R R K 27088 5 B4k 48 N 2%
NER R, ARG AR . ANE LR B IR A, 1652 gk S B S AR
HA L ERFAS A AT RS R . FRATAT PR B AR N 4R AE LR A I AR AR B
NGB BUR M o HR R R dE .

2. ST

BRI G R E R G, RIEXEE, S5 X—F0
HARL S BE s . HAdr, “FRU G« T30 i 2l X IR 4 E
FSEE R B AR (AR K, 2021) , [FIE 2 A% G0 O T R E GG . R
AT B A E 2 BT H AR DOE 2 RS 0, ROB SRR EA AR ), 3
S A O R UL 2 ) X6 338 o 2 RO A B e DA S [ A A O B B X R 26 7N 38 2 1 S it
MR, AR AR B AME (PUE) #E, TREET H AW RIS M
BHBERSMAFH N HAE REEEHAYEN SR A&, o5 RMmE
% (HPI¥], 2021, forthcoming; Sunaoka et al., 2021, forthcoming) , XHEE ALK,

2.1 JCERTEIR

$& (Mehrabian, 1981; Patterson, 1983) it 5, fERA NG+, ESEEHR L
35%, HRM 65% AEESHELE. HIIAM—EU N THFEN/EHE F A2 i
( computer/technology-mediated communication) /> 41 [ X [H] ) 32 ¥ ( face—to-face
communication) o {HIiX 40 G R FLAISZIGERUE B, XMW CA AL, THREL/
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B AL R DRI EEE R CAFE R, RURAMEEFEE (248, 20100 .
EAMUE B 15 HE R A2 2480 75 T face—to-face HIAZ Jit(Walther et al., 2001), 1 H.H
BT (self-disclosure) F2RE T [ A2 F I PUfE (Tidwell et al., 2002) . %%
A Ko IEAE,  FRATT I T S 6 R UL TR 45 S A T A L ek o

“HZANPEE (Transactional Distance) ”7& (Moore, 1997) & H HIXZFE 2 & =
AE R — NS R E AR A B ERRE S, SO R
HIFEE (psychological and communications space to be crossed) . Moore A AiE T
O T AT DR T A 2 TR R R . Herrexig e, CREEE W) gk
“EE 1 A R AR BN AN AE 2] 2 (RS o Bl IS R e R E

X —E RN BEETEENRA, KE > ZURH 515 H CART 2k A5 5 2 (122 AL
2, AR G IRt iG>, I RAS B R AR 7. s B A 5, X
TR B A (A 10 o f I AT S AR AR A I AME 208 K 2O E L
RRSEHW X I FEH A A B AR K AR, 7F NII-CS & b, HE AN DEIEES K
D47 BNk LB SR s . W2 EE (2020) « (MBS w2 R E
) sh =S N ZEE”, FETE (20200 “db-R& PRGNSR ZARZFE A E ST
—RELKHE RGHRIE?, HIITT (2021 “ UREHETLHEE) wiE#ah gt
FRESHE M, =HMET (2021) « (RRIE-HWERS) , G0N E LR
AR . XS ER A AN A E H AEFEAME (PUE) BEAIMmA RS 5 S
T

HRULZAE TG, (RIFFIMAE LAEETEINE (DUE) ZEE R 7
WADH R, S m B S 3% I # ek . B A i
HAE 4 B # % 7% (Task-based Language Teaching, TBLT) (Kotaka, 2013; Harris,
2016), M & f1iE 5 25 & % 2] (Content and Language Integrated Learning, CLIL)

(Tanaka, 2019; Underwood, 2020) VLK P %¥ #%#7% (Content-based Instruction,
CBID) (Fujisawa, 2021; Miyasako, 2021)%%, H A< [E N 1205 S BB EIE £ .

3. A EFUTEE I BH L

Ao MT IR R G R A TR, — Ao B T S U E WU S R S LA AR
2020 FMALHEAT LI T3 2 3 I AE H S A ISR (LURTIRR sk BQ™) o Ji—
Pt ol A 3 FroME KBRS R AR TR (URRFR/NR BQ™) o AT
ERI A, SR FEHANIMNEG GME) BE Ik,

“BFR EQ”: 2000 AR BH LA IR N, A/ FART RO AT 1%
P, AERE R BT CE I A S AN R i SRR ),
U (RASFRERESEE)  (FF JACLE) W3 RBIAE hZFR 2
FUREE AT A . A IR R T, HSHE D (90 1)
AL A ATF . Foll-Gl R 0T R R IUE R R, (500
1755 R I RIS P AL BOE 0T . (LR BB T =PTsh
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BRI EREN TR . BEPE 05 KB, “4hK EQ 4RI "Rk
EQ“HJBA—E (Jaid) .

J\Upemiks EQ B, K& 7 JACLE BAAh, HARESRAE H AR XKAE B2 5
(The National Institute of Informatics, fHIFK NII) ZEIpHI K FAFEELBFL LR 7=
WHf 2 (AR NIL-CS) EATFRFIFHX L BRL 5AH A T T NIL (M 0Tk
(H30) o HAFRNIHZER R FHE, 5, PSSR E R 2 80, %
BT (D MBHERERK, () MR mEmEds s BAR2EKE,  (3) AR
ANTFERENS, (4 BRI EEBE SRS, (5 &F G
SRR R -

BAVIFIRTT A IR B I-E4y, 0 E JACLE B—17, 3L)\4, Benn
HMEA (T1- T4) 5%4HE (S1- S4) WFESY. )5 35 A L hEm e . B
. B, HEEAR L #A N EBEER RS SN AR RALE A
FIERIS T, AT RPUCE . AT NS TR e g, wRE
WFEFHES N T1- T4 A1 S1- S4. 15| B w5 1 a8 & o1 A BARH I
IR EF PR AR B 0, 5K BEQ g R—H, H7E 4 7 BRI DA EA .

MRS HERE (T1-T4) . DHEIOVT R HERER KPR —XK
WU R — A2 2 DU LR, A7 2803 2299 15

T1 BERCRSMIEE R E (PR PO SFC) FA K, SZHiid A&, 5/7-5/13,
2020, VHEXTH: AREIEIN, N CERREWAH) =117, 32% CEEERE. T
A . (ERKREFT NI-CSHES L, &F; HEREN, 2020, FED

T2 FEIEHE ¥4 (JACLE) ¥ ARPBIk, 5/25-6/4, 2020, FfiZ2fox4= i
EZIM; N=91; (N/A) . A ERHEAEATF, FragiciZ fVE E Wi —ssid 5%,

T3 HEKY: (FRR: 5K EL K, 7/22-8/5, 2020, AL HUTE AR B
Jfi, N=1182;67%, ClLHNI%, 2020)

T4 BHFE BT (NID BRI EAL, 8/21-9/7, 2020, XF& it NII 2%
FRESREINIATRI R G AEZ B . N=909; N/A, (NII, 2020)

[BRIFEFSRAERE (S1- S4) = PUAA o R ALYy R (e
PRIEK 22 R I BEAT HOmA =2 A i 20D, Shllelel 21,242 43 240 4

S1 R KRR (FMIFR; BEK SEC) o 5/7-5/13, 2020; N=377; 8%. A4
B, FHEHSCESEiE. HAh E[F. EEE, 2020)

S2 HAb K% (fM#k; ZEIb KD EHL K, 6/11-6/25, 2020; A AR A4,
N=4063; 83%. (FA[F5HEk, 2020)
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S3 SN KRZE (faifR; HR) B KE:; 7/22-8/5, 2020; AARARIA, N=4835;
27%. CEpJfEE, 2020)

S4 ZRECRE (FifRs ZRR) ESLREE; 7/22-8/20, 2020, AKAFRIE K FLE,
N=4822; 20-30%. CH#{E &, 2020)

BrAk, LGS E L RERFHWINENSE (ST 2020 S H25H2 6 H 7
H, BEHH, 2020, AREIE: #0M N=412, 2245 N=3302) . ZREKFEHER
Wty CGEBF, 20200 « RRFAE (RE, 20200529) Sk, CUHMEEA A E
R4 O T RAELIRFE I N CHPX], 2021; Sunaoka et al., 2021) .

“UA EQ”; H“mifk BEQ & A DUELAMAINAE M, TIRE XA, Hik
WAV T = FrAME R 5 A k. R EELAIER, A RETTE T
TEUR I B R, (R A S U A A TR B R BQY. (H5 i EQ 4 kAT
bbi, wT At — DR B G AAME (EI0E) 2R R #E R SERRE .

S5 (L) (L; Language, R[] ZREAMEEKRS (FFK; TUFS) ESL K,
2020.11/13~11/20. N =1356 (AR 1234; W74 122) 5 N/A. Hrh—4E%% 31%,
TAEYL 26%, ZAEG 24%, VUG 19%. KREFEEAFZIIES, W Rtk
FTiERIRFE 32, A iEFh . ASCHREUT BN [AFLIMERFEN .

S6 (L) fHHAMNEIE K (RiFR; KUIS) FAS K%, 2021.2/1~2/7 . N =364;
9%, SR, KL 10 T1ERM, AESEREAEM, KBRS

S7 (L) WHANEIE K (ffiFk; KUFS) FASL K2, 2020.12/1~202.11/22 .
N=1278; 30%. K=¥IL¥ 10 [TEM, XM FEEE B SCRZEER RS 297 4
(23%) , MIAELSRAER . AR5 EHAE — %R AE 2020.6/2~6/9 SLHEH
A AL R ST-a (L) 1o FEZEAE TR FEALI R AT 5 o

4. TE R

T TH] S R A e s i EQU 54 K EQ Ak Bk I 20 I 2 A X I 48 A
LR B W B A AR B X P . A B S A ] H AR S AR B EE N
TP HEEE R SN N E B SR %, ORE 7T XE (K, 2021;
Sunaoka et al., 2021) , XHEALIE,

(“E1E EQ” 4 ) X5 FELe A I BRI Kl 70% 1% E G
HBRAN) XML RIER R E . ARG RIE R R W OR R TR = 7K
TR BQURIL, XS MR B R R . He, KRR RS R M R

U N=2371; 48%, "3CIREE 151 43:49%, —FEJ2#4 753 43;31.8%.
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T AEMAUN, E-EEFAE CRARED MUERRFEE, IR G IE 4k 5L 9t
PR . WP R 25 A X WX 4 2 R RS FE Y 61% > WA 39%, HHEE 4k 45
TR 68% > VAT 32%. R KZFEAENTHER 72%, AR 20%. & B 4k 250
FEf) 78% > A AN 22%%. K—H AWK =L LRSI AR, RIEK
KUL BN 72% > K— 54%. BB N KL E 77%>K— 53%. %I
MR PIRFE, A 47%> K Pl Bt 23%3. FFE, SURZEA AR Al AR
EFARKIR =L E 53%>K— 1A 20%. Wk ESofe 2 80# k=L F 73%
>RK— 48%. MW, FRERKFTRE SCHLH 2% S WIRE 2, X EEE G E .

“OPK EQ” ZAEXT L FELE L Z R /E: “HM R BQ 5k EQ 4 AL A
—F, AREE. BRI KRFEE S5 (L) M MKELEFRHEE 92% (HE
T6% AR R 16%) , AHEAREA 4% CMER 1%+ A KHE 3%) 4. #iH
ANREA S6 (L) Bl 73% GliE 23% A LR 40%) , AiFEM 16% (A=
3%+ A KR 13%) 3. FLHEBAN KA 87 (L) N 88% (ARH i 10%+HiHim 25%+
FEAR E R 25% IR I 22%) .

ANERANKIE R — ML 1, AR EE R SE A E. @0 S7-a (LD
WA B Big, “RIRLTphE 4 73%”, “ L5 YA E 2 83%”, “BaERTBEM
i 60%”, “AAERRE 57% %5 B (ZEZER) o ARG BREEE S,
U1 S5 (L) 94%, S6 (L) 75% , S7 (L) 70-80% )24 A il idix —4E iy 24 =)
CEMZED 1A T AR SH R AR gERe 1. AR e, AMBECE R —E
FERE EA 3] T LRI

LS BERI MR R, “PMK EQ” 4R 5“mit EQ HIEA—. Fu/Elkidt
%> (S6 (L) 55%, S7-0 (L) 55%) EZ Bt iy ish, mrEHE sl Er o
W RS %2 . WINITTEA N e 2k F#0ErE, S7-a (L) 4R ER%4 “BiEEEE
50%”, “HEIBRFEIEHE 41%750, H AT ERNPAALRE & 43%”, A5 RE I
W] 38.4%”, “KEFIM 23%”, AKREMN LR, REFERZEIH, H S7 (L)
NGRS TR RE 14%, <28 T IRFR O EAE I HE D 6%, s2mAT
Sk EHEERIIAR R FE 56%. S5 (L) A S6 (L) [#EEA Wit RN, HyY
A EE SRR S7 (L) —F, W5“EK BQ HIEEAR—E (WP [X], 2021; Sunaoka
etal., 2021) o UdHHMET<XF 15" & LR b 204 A7 78 1 ] R

“EE EQT AT SR EQUHYESE 5 R EQTHE NS B A KT
R ek B AT DU R ERER R, JFR R T #E AR iE S/ B, <A
WAER B ARG, RIS PR ] VBRI 25 5] 5 A2 1 [F) 25 2R A/ i XA
Quiz FF B, S BIAARHE AR AN nl 8%, BRUF PR dE N (ROK, 2R

2 i3 S B A e 1l ¥ R
3 5 A1t BCHRE e 4 1 E B
4 HoAth 4% A

S HoAth 21%3583% X 4515
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KIAEER) o “FP RS AR LB ER, BV PR EL, 55
WIS RO (JURIEZ R o @ik BQ K% H S A B ) 3 A SCH A
WARIL R 95% UL g AR B8 W48 i o PRI N 2% 5617, 95-98% % LI 2E il A
FRG BT . IRR S AEAE G S S AR 4. S, S7-a (L) R &AM, &
WHBCHEBMWSE 96%, A5 AHWNLI WK %A~ (Windows62.0 % +
Mac21.9%) , & ABEEHRHA LIRK 46.7%, FEEZEHITENLN 39.8% . HEFLE
2020 4 6 HI B, AMNKIGAEAS BRI TE ST, Toik K IE N N S L2
WA AT REAME 22 AR R ST AR E R =, FEUBATE MR @R 2 . sk
TR 0T AR 27 A T 2 b 3805 1) = B ARCPE W6 L 23688 2] 1) PR Y A A 0 7% Bk S AT IR
BT

FITX] Py 245 7 26 0 1 v B /BT R EE/E: S5 2f AR ML, OIS X R ) 3 2 P
FHHEE BE A AR B, 2 B KRZFEFIMIAAMERA E M 76 % <2245 82%
(FEHE, 20200 MULLREUR—L; RARFDREWEERE (MEREMIRT 51%
>R 49%) , HZAWMATEAST IR (A RRSE 61%, W4 s:5E
68%) PRI B o 3X = B R A ZUMATTAR GBEFEIE PR 1 3L 40% > ZE A 2/ 22 18/ 4
K 20% (JACLE) TMSBUW. WX TARRIEA 2B, Bt B ARHE A X &,
W (NID AEH HIFFIY 48% > 8RS 43% > FEARHIMF 20%; 5 K250 I AR R 7522 1
R[] THI 2 BR ) 32% > TH 2 +E 2R ) 25% > 1EL6+THITZ ) 22% > A 7EZ ) 21%.

TRt R T, MERERAEFRERZETFEEEE, XEEHITE
B2 NEEFEEAERN, ARTEHZF MR ERZ ot CrIER, LR, RK,
HRMEBSER) o X & LU BLEREE AR A ORI FRRE R 52 11 o — 2 2L
BiEiE (WX, 2021; Sunaoka et al., 2021) .

5. 845t

HAR L ErpSCRE:, OVEBRIZRIENE, A2 iRa #eE UK
W . FEOREES SNERRE M Z.  (RE, 20200 fil, ZRIEL LD
MHEANIE, R E R ARSI R R R B AR . X S K
oSG E 1, WATER H AR P SCRIED, BATLCN ML HE Fo 1.
IR A TR FI90KT 11 5 BREIZRANTE 5 RNIRSE 2] 9 SLati i e R . AR
BRI RBOTHISCFF S 6E. 2. IRGEEREEHSE, ot bREF 595 S
AL G HHR T CR T R 30 BTt RN ERRYHES A
NFEFEGR, R HEERNE. 4. B SRR ELS), BE M EZEETTE,
PR G, 20200 .

PEIG 2RI 2019 4F 11 A& 12 A, HAXHEME 4T EXHF MR HR
“MEXT”) A RFEEERZERHAERSE GAHMR)  (MEXT-EQ, 2019) . X
#H24F 3£ [# High School and Beyond & NCES Baccalaureate and Beyond 11 £ 2% 1
KIW, 70% B2 AN ABATHE R 22 B AME<BA o X P oRERER (1) 45 S ol
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RARTE G IR T KFAMER TN R . EB R R T8 g sy, LRI
AR AL HEHLEIR> . MEXT-EQ &3, &ARRIZINK BN (57%) , JL
TERAI ST E R AR B WS NS a0 5 (4 30%) F1 (53%) .
R IX S AL S BN KRR, R DOE R A RIS . BRI &0 Z0h S
2, BN 2 A EIE R Y BRI, EE S, ERERFES
ACERI RIS, RSO fR M BOM I i s 22k CGRER, 20200 » A ADIOE
BN R RSB B 50, 2k R R T K22 B AMER A M B 7 &
(5, 2018) KA CLIL BYJRIE K k421 CBI, TBLT 5% 2)iG3). i&A
(PH&Z=, 2018; AZYL, 2019, 2020) Biit—ERTH S R DR IR 408 F 5
H5HE NS RMBOEZCE . X E AR AR SRR, S TUME, '
MR G HA, RIFER R R ZBCE R, &1 H AR ARSI e > &
HA A< BB s B SR E 5SRO R A M EEE S S, ROV Rk
Ak B DUE FRFE .
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HEMERFRTFE
(STARTALK eTower: An Open Educational Resource to
Promote Chinese Language Proficiency and Learner

Autonomy)
£ NAYA R
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b33 Je WAL X K Pyl i EEw N
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B AR A HAELDOE 2 2] 5 B U AR5 M 45 °F 5 STARTALK
eTower MIBLTFELRE . WIS N2 HAE T RBEEE I B “=3hm”
GEWH LEDY 5P0ES M S, 2RI AN E B 3T
ARETIEHAE, RESAERNRCHME B4 8 B0, N
At E SO AR . IR QGEBT BT A, s, =
Y. SMEER, 46 K16 AFAZEIREEMN ARG, 47 AT
i3 AP MY B 2dit, EINESMINSHEE. SULER. B0k
ThR. RN, Bge GE REDY ER{ESE, STARTALK
eTower T+ it 12 ANF @ IT (BLEVIZ5ERRVUANEIT), A HEERE
Wi 2R H B IR, RIS BN E E IR EHENE . W
v I, B BRSNS, WBh R, IRADOESY )
ROR. FIN, WSTFEYSS S, EESES. WSS, BirAr
ZREACIPOE RS TR RS v B s N . [RIE, STARTALK eTower
B SRR 22, BRI EE . WAL ETBR
ROOE, HEsZE, HRREEIERE S .

Abstract: This article introduces STARTALK eTower, an interactive OER
websites that teaches Chinese language and culture. The authors will
provide information on its design concepts, website contents as well as
suggestions on how to use its interactive modules to teach and learn
Chinese language and culture. The website employs a famous Chinese
painting entitled “Along the River during Qingming Festival” to engage
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the learners in its interactive instructional and experiential activities to
promote language proficiency, critical thinking, learner autonomy and
cultural competency. Based on the characters, animals, objects, sceneries
and so on depicted in the painting, the eTower team plans to complete 12
thematic units (four of them have been partially completed) so as to offer
language and culture instructions from zero beginning all the way to AP
Chinese. The team also hopes to design a website that helps learners to
have deeper understanding in both the content of learning and the process
of learning by demonstrating effective cross-cultural communication and
learning strategies. The website can also serve the dual purpose of
self-study by an individual student and of enriching Chinese teachers’
instructional materials. The website has videos, audios, interactive
feedback on formative and summative assessments to improve learner
motivation and efficiency. The website also pays special attention to the
integration of new content presentation and its practice, of reading and
writing tasks, of listening and speaking activities so as to help the learners
receive richer and abundant amount of comprehensible input in an
immersion environment. In short, STARTALK eTower not only promotes
Chinese language proficiency and cultural competency but also learner
autonomy.

SR B IES IR B, R (RS S
el SIS B R

Keywords: Best Practices in OER Designs, OERs in Chinese Language
and Culture Instruction, Learner Autonomy

1. |

STARTALK & i1 35 [ [H X %2 4 R (NSA BB E X W H . STARTALK HI(K-16)
FOZOM R, 3602 2038 = £ E A REE

illlg

STARTALK eTower »& — T /4%, 458 GEH L) 2> har 50 E i
1N 2% 52 3] F & o L HE A https://startalk.umd.edu/public/resources/nova-etower?st=1
BomAEAT LLE iz &, £ 8 FE &1 WA g h iR oris Hise
FEX P ESA B, SIS SRRy, Rt YRR IR R .

2. MR S

2.1 P3G YRR
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BT ARIEF . Bt (1994) AN 5 Bt BRI H IR TH BR 2R
TABET ) B SRS, 1B SRRSO BEE SN, RS TR SE
KA IE I 5 bR R SCA B RE . AN B g 52 Bl A R m 2 —, (F
W BT T N miEe Yy, iR m A 5, JREGE I P s 3, AR
RSN NI R, R GRUERED e XImkl, caxnia T
SCAZETH BRI EANE o [FR, GEB EMED) EREDTN BRER. Fak
I KERE . A s, e ERl SRS AN EHEY)
REAHERL, XA GER WD) mme, TR TR, BRAEAE
YENEs, A RENHSC. B, W s 2 28 T SO 5 50,
FHETE & A TR INERR ST AT S i B AR . bLdn,  BOmAS & oCh)
AP L GEYLED ERER, BOmE e s > X manT

i T Ul RN 5E B BB “BAZRAT 0. PBIR! BEAREERFR UL
VR —RE R E BB B ? Bk A< +adjectivet
A 7RIS

A WA EA EESAAE T

. ARER GEW ERED EARZ EMEFERIN, AT LU JRERARA TR A A
L2 (FsR, EEG , AL A )

A AATA R BINGRENY, ARk, EAWSEARPERRM, 5%,

s 2 CGEW EWED) b, RERILE T HR?  (ER: EHRINE %
e o)

A GEWERED b 7R 2 &M FERASE T R, m EARZ L SRS
U, WFILEY, REILY, FJLRE, 2%, \HT, —T)\K%
FiE s DRSNS Tl & AR IR -

s CIEE BB ER& A SRR A2l TR KA E, REEARER
— UL Rl T A A KR AR R ? ARG — eI
KAAA W ?  (FER: 3 H A “A+Ei+B+adjective”)

A GbeAtR, AR E R, WAL B AR, TR IR LL AR R AR Ve 2 .

ETHAMWIEF . B NEIEATEN, 55 iR 5378k
HHEEZANEMH . STARTALK eTower E#E«“2=3 1) (75 _ERED A 0% 180k, PG
FHIAY. SR AT LTS, e RIS R A A AR, RS . WP iR Bl
LA PERE, MIHERZIMPUR B SCESI R R . BT e LR ES), EAE
Al LS 3R T ANLE S, GFEESmAN . CFRAN, FIREHN .. A4,
sprp g 2R SO 2 A AT LA RS AR DS T REREAT ELBh, TR e A
SR EHFRE RS, PR ERAEX ST HE AR LL e 5 2, TR
LA . R, BURS R R R A S GEH EMEY ERScfsf s, 5
FEHCEN S FrlE B ST A8 R SR R S b S xg e, R A O
M. FHEI AP KV R W AL SO S, B0 SO b i 5 3t L i
BERER:
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B 1 R ERERT AR S EASERELSER G LME) 7
HEAB2 KK BN, AR, CEESERRA AL, mhEESEE
HEETE . Pl KERSEMER 2 D ANSAORRE, SURE»t . e,
VUES A A EaE . B WD SE . T EAL ST KRR . SRS 2%
HE.

g 2 WACE TR GEU BRI RPEES, £PE, AAHEZ
B BT XA AR BB L) S22 K5 H 2 AN R P S 30T
FRINF AR TR R . RN (R ERED) WHE RIS A Z E A
AL B A2 R, NS KRBERZIERAE— ks EAE.

B 3 WA IS T DAL RPN A — N A NHRITE, A NARHE (1
o BEMER 421 K, AR HEOW T 5 1 S AT OB K3 T o0 . e R A S LK
&5, ARElERmERER, T aER L, B 421 K. HEEEE RGN,
B RS I A A AL B S R, SO R PEIE Ay — > R 2K
HEbRE

BSR4 JAEAH E R E FER DRI E AR o E R E ST SRR
FOTRTAE o R G I ) ) 6 R G I ) I o o v R ) B S s 1 AT s
W2, WORAF 1 30 R Y 5 R o ReA B E O i AR . B
HALFE B E 1 E R G R EEEZAZ —F . I vE 2 NE e E S M.
XA 2 O AT AR .

T MEEIE S %2 BB R RIS T LB EN A KRR, ik
FEVE. R, RRCHE. ERE. 2ot REMSER S, FEE THEPCEIN
RIS R « STARTALK eTower {F A3 H“OHEE T W H  SCRFIN N ST &, £
ZAIREAESCR R T, FE P B PINEE, 1R—E S I RIRCR.
FET M2 %7 s, STARTALK eTower 7] LLHS B2z AL B fEHh 22 > vh o, R 24T T
e W & B B, Wil DAB SRR S Wk, R, WSS i e, Al AT
BB RFAND, LM ERRE. FEERE, MRS IR A, BN
TEEAEZ RS, RE TR EARL:, BN T SO R, RS RUR

2.2 PRl &

ZIUE W . FEOIEFINES, (Martin Gardner) 7E 1983 442 H £ 0%
71218 (The theory of Multiple Intelligences), INANEAFER 1. HEE 1. =
BRI BRI e ). #2328 ). AR T BARE 1. ZHEBBEEMAE
e B S R S, A SO AR 250 52 A2 5 ST SRR . STARTALK eTower
BT HAT R, BAER AR FE F AN SR, (R AN FE R RE .
than, My R 7B IR (GER D Mgy GERE D, &
Wl (REAE R/ T U bedteA] CAAR 7D IVHBIEY) (BARE ) %
SESINAR . WU IELETE s Sk i RO RS (818 7). AR T3 AREG (fkRE
B Rk, KEFERZIOH

EAE S IR . A TSGR, SRR AN S 0 B S tH S ) A SRALL
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FIR R R — iRt . — PR BE, AR AR REVARAE . 2B E NN
Wi, FHARZLALIGH, Mt EHHRPAIRAE SN NE &8RS ST,
B, Af T HEAR RS Esh @A AR . BV @I s . Ak & B AR .
STARTALK eTower 2 T 1% B, X sk RIS 4T 7+ 5 - AR H TR NGE
B BT Fcib i Bk, HAdE K-AP FEE AR st 2 SINE, &
AAEAW TR ST I AN

HINFIS . whiH (Stephen D. Krashen) $2H 24 H<i+17n B AEEM N EE 1L,
IR — DA F A TAEE IR S — B B, e mT DLd I BRI PP 2R N
BNV B, RS, SERMANERE NINGE R g, EEsE>]5 5l
[PIEE JIK o N HARRY, Wl E RMHRZRIIES . “Brown (1973) A
NREBFAVE W E S A, BAAERIEE S I F & —FE, 2EHT
Frf JLEE . "Nunan (1992) 44 35 2115 & O ANAEEE 06 & 8ME K R id 2,
AL SUE THIES . FTER, #EAEPAEIIES IEP R EMALES K
“Br, MR AGE S B, STARTALK eTower & TZ G BT T K EIEF 2%
PORL, XA — 2 S WA AR AR AR R Rt 2 EEmHmA. [
I, EH N SR F B SR AR PR ey B, a8 I 275 2 52 55 7 AR RS H I T =

EZRWECE. FERES BAW RN, ZRYE. FEERRFE . 72 Scig
H, RICNENF 224, HAMNEASEER, A SRR,
BT USRI, A 2R T R E N I AT ReE N “UUER > (Silent Period)
', STARTALK eTower fEWR U, BLAES: SIHMERE B2 I BE . AN
ORI, IR AR RS RESHOAWEINE, FFEECD
B SOKIEA ESEELE D . i Rk AT 2% ST A 31 38 T DU H 4 ) LI B R 2EBY
BERI2EAE, 02 S S AT DA 2 B IEA B AP ACE ISR, IR« IR i 20 f
B, i, FFAEErHER GEH LAY ERER, WIgFEdE . Pt
H AP 2 SIEWES —AFIM:

55 ik QFYLIMED EREER.
g% iBdE G EMED) ENER, 581, WA L.

DRI BARSE T AR, 2R B E I LEIBH 2RI “UIBRI” (Silent Period),
FESEIAIRISRAG (R e J0 o Il I B i, @Il XA AT BE AT AR LA H
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B 1. MFFEIELEE (B LWE) 5%
hge ¥ ES S GEULMED EREER, AR LSHxE, WK

BRHEND, ApLERAD, JORHEILE. FHNIE. A0S Lﬁg‘gﬁﬁ@ﬁ%*ﬁ BRMEN.

Bl 2: hFEIFLES (BHLEWE) SXE

MR WSS GEYLEWED) EREERE, SR T IMES:

a1 O GEWL WD Bt — i E e, ZORESE S .

sl 2. WA (EYLERED) hIRAYIE SR, it BOS TR .
AP 22 % . WSS (EWLIMED) LRER, RN IIES:

a1 O GEWLEWED 5 — 0 S i .

WEh 2. AEN (EFERER) MR, N GFY LIMED 55—,

3. MR A S5H#E
3.1 PN

FE X E R, MR Lot frikit, —HeFE AR
(Modules), Wi 3. Hr, 5 1-4 B.70& Greetings (7£: H—RH =HILEHEE
2 ) W« i D . 55 9-12 HJT 2 Transportation (V. A S0 22
SJFER AP I FHMHD . HAFR N “LOCKED” ) 5.7t & I RAIEAE T3 A5 T &
23, Ay BN BB SR AT DLk S8 33 58 1 STARTALK eTower, 1% & WXk FF & FR ) 5
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i ¥ (placeholder), JTA&5E5 )5 Btk AT, ¥ LB AR FESER. KX
. HSRE. WASHZ. sy 5EY. St 506, il s
SJTE, LA, $REA G R ARSI, $IniE S AL

MODULES

MODULES 1-4: GREETIMGS MODULES 5-8: SHOPPING

MODULES 2-12: TRAMSPORTATION

B 3. PMSE 12 MG

S A HIE (000) Rl SO FRRIBILE # Y a2 U
BLAO. SCLB 2 B KB AERAT =, — R & 305 P AR A SO B R
SRRE, A BB R R — A HOUA 2 SO TR ST SO ORI 5.
AT IS ST o, A ) SR B A SR = A
TS, AR PG AR, S ERR SCESTRER, S
ST . W, S ST R S RIEA T
B R B, 5 TR T IR, B T
SN B SRS S BT T R R I, i
BB 55 STEAR T RERR, R AR BT TR
BRI A" B SCILFERCTIT S, S5 A T R B 1
Rtk BT T AR A M e A T ILT . R
B, AL A SO B GBI ST AR, SRl A4 2, I 4

115



RKBA ATESARET

B 4: EF¥EIEUAMNIRRLE S

P BG4 MuSEEPSA S, JFERAYFRIZ, 7RI LA E
P, fREESHERE Sl FETDEE R &N G HE, JF
HAT LR F A RAIF FREIDAK S, DA CHEZ%, WAl LSOy
DZFH . Jish, AR DUER SO SR AR A B T, Rk 2 SR S A 5
e H], il sy Be. B 7. Atk Mehie AR IESR S it i)
TR B UG HEAT B SC UL SRR, Wil 8. TEAETFF R A IRAR BRI e 14 0 5 F8 42 o A
iips A e DI SR I

Z)LA kBB,

R B AN
CREE S AT RS X
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BERBE. HTRAFARBEATEY
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ou say?
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Did you say it right?

Check the answer
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o5 3B 45 35 A\

B 8. BBRER>]

Wridie G4 &, M —RES, B E 2T RRY AR DB /11 315
Sk, B, PR E IR U, ORSEAMRL, R AEE S . [
I, Wkt R AR B O 5 Wl Tl in) UBEAT I TE EL5l, DI b SO B e
T EEE RE ST, Wekiit 7ORESCI AR, SR R L D8 3 1 A2 T B et (s
WY BRI 1 1A OF R E ORI  TE, R, SR DR RE ST AR A,
EEXSAN R BOKF 8957 213, Wbt T2 518 5%, WNniks B 56 .
RENP DI R A FESE QY EWED) AR, SRS sm a1
8l

WEhAARR: BUE (M—2) FH Rk,

AR AR 2 NN, BANHIER—ARE GEYLEITED BRI A
SR, TR SO G NN/ R DAL, IR SRR AR . A
AN AR ) B AR SS an . A /INA S S (B WI_RITED _E i AN/ 3h W/
Y, AR, T T NR KA E A . RS R R R
Xt N G B R B AN Ty AR . I A T

PRITHIE R R B ?

PRATALGE A ?

PRITEIE R s 1 ?

PRATAHE g — A A 2

b/t 2 55 (2

i/ ) Sk A K 2

i/ A BRI A AR B ?

3.2 P HIHRAE

SER AR . EM G E UL, STARTALK eTower $24E 7 Welcome (¥rilisz ).
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Getting Started CEPRFF45). Modules (ERITHR ). Resources (TEJEE) F1 About Us

CRTEAD TAAEH, A HE T LATE Getting Started CRPEETFEGR) H 1 i WX 3k 1 £
77 HENF BB, Wk 32 AT 2 S 5 H s 552 21 o . A 7T
DU fiai s 5 H 0 A RIAR R I AR AN . 535k, “KRHEFR BT
A7 F BRI, S SR B S S SRR, D AR AT <SR H S I AR T I BEAG . S
PHF R4 T RZEm, DR RMARER, WE 9.
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B 9: WhEFm

TR I T 0 BK DB ST B 17, ZER BT I
BT, PGS RILEST H, IR0 H 0P, SRR, Hol,
S TTI0 5] F R R TL F  SCHAL I AT FIE 1 B 1R A 0
DA P S Rl I L5 7 6 11 DO 2 51
BRSPS U SR TN, G T BLA e A A i 2
S R eGSR I E IR 3 B 11 50 R

LA IS RAILIZIhRE, B BT UG, B UOF SR A ]
PR R 4R SE b — R4 17 BCE TP i 217 ARy, Wb B E ohae, et
AT HIEZR S, AT RAR sk B 1L, R H SR SR TR, IR R RIA
A AT R BIMRBGEARG ST TIRE . J5 SR AR 5 S5 B B
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R
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Pro

Con

Very simple and easy to use.

Not able to edit writing after saving it.

Ability to re watch and listen to videos and recordings.

Pin yin under new works throughout the
slides so people know what they are, and

maybe how to pronounce them.

very strong way to learn for kinesthetic learners.

Maybe add English to slides as well after
people have don the exercise so they can
see if they were right or wrong in English

and how to make it right.

Interesting topics to learn about!

Compare and contrast portion to help one’s
understanding and pulling from their native country was

a smart way to get people to memorize things better.

Clear side bar, with English on the side?

Make it easier to flip back and forth to
articles, maybe have it pop out when you
double click so the reader can refer back

to it easily.

Not being able to copy and paste in is very smart as it
helps the reader actually look for the word by writing

out the strokes on a phone device when learning.

At the end of the module I did, make
Chinese mandatory and English a

recommendation so people have to at least

try.

Put two boxes in, one for English and one

for Chinese during the IPA portion.

Maybe make it so people can log in and
out and make an account that they can
save and come back to. [ know it is a
possibility now because it saves, but |
think that part is also a tad confusing as it
is in Chinese, and beginners may not

know what each of the words mean.

A}k, STARTALK eTower fE41 N L/ AT E 8 5 K-

Fu BB W A R ANLES) RS AL ST FEE . A
PLEZT S, A AR 50K, FBAAEAT EBIU GEY_EMED) 5k, t
an, s DGEE A, SRS A BRI R EE R T A R DUR 6
X K ECKERBAS GEYERED) /MR sT, ST ER E kX 1E.
UMM S, PSR INEmEL ThRe, Hr B e i BLsERk, b
A 77 SRAFEOM I B . A A BIME, AR Rk b ) AR ST B
BEATHZD 3838 AAF, MM b S S A 5 0K
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B g, WnEAE SR BAHLS, kA RO U, RN
3, e E O BIE RS MM 2T S, 1R BRI G R
g, AR UM SR AL PR B DN B2 ST URAE Y, By L A 7 5 3 i B,
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(Culturally Responsive Teaching) .

AR AR SCA R . RIS #0223 (Performed Culture Approach) & —7f
DLV 5 3 o B AR 58 208 5 B0 718 . 1% 02 1 38 AR 2 RN S K ) SR e
(Galal Walker) & AWHFLHEH, NS 2IE & e BRI AIES: B As O, EikE
AV G A RIS A SR, T EIGVERE) . S, RS, BT LA, ik
BIAS . ANRISZ ARG T ER . b m i BURE AR, B Rl G L
WED EAFRSSN, HXAER AR ARFHES . AP E S, SHEF
Wt AU BARIERI R SCRIE . AT (2018) I ST AU S G X
ENR S, A S R SUb IR AZhR3il B E A AE T H O AR
R SO, B IR S % IIRAT S SNtk &) XS . IX it s EEAE A
RIS LRI, 45E GE BMEDY EfonsR, KEBEAEREE T, F+
BXIA RS B S 12

B AR AT o PR AE I AL B, BEINRRAR S (Gamification), ks
FERERA . AR @RG EEh. SRS IR tn, IR E Rk
ek, £ GEW LKD) EARZERY), Hrh sl SN A Rl =k 5
Wixko AP PLBATERA BIE N B 55 1R), 455 G5 IRl N SR LR SCAL RS . BB ] g
I SO IR, MELAR, ILRER, HmARBIRRA =" W AN
gy, HBB vl TR RAE TR, S, WIS st mlioEE S . AL 18]
IEIRAE SN RR,  $RTT 22422 ST R R AN CR
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BB IR, WEEW =FE A b B S I EE A
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FEL T BERAL T 7 o B vy S0 S AP o B S B P B R
5

(A Study on Gender Education of Female Classical Literature
Reading in the Context of Electronic Resource Utilization)

JE (e
(Tang, Peixuan)
PP KA
(Southwest University)
tpx456(@163.com

WE: PE U ORI g ) EAZ ROy, B B3 —
TR IR 2K, SR B T U E AL O S R REAR
KREXARREM, HLEERILEEZ, WEARNZE. ARS 6
otk b EE A SRR E R AR, i O &
T PR e PRS0 S o s PP AR T H WA 3l Fi i P AT [ o i
e, WEAWETE A, FHT S S SER LM SR A S 2 i itk
FrNA RSO I R 5Btk 2 A7 RS RS
AL BB P AN 5 TR P I FL R AT R E . B
REWE 45 T2 21 3 S8 ax il ALY, B v AR [ g 52 B e SRR R e
BN H AT AL GUak 0 T T A A B B AR A 1

Abstract: Teaching classical Chinese literature using the electronic
database of The Red Brush project website is a way to analyze a more
authentic female literary discourse and a more diverse female identity from
the perspective of gender studies. In this paper, we will discuss The Red
Brush project’s electronic database in terms of the male imagination and the
real “female voice” and the female writers’ community and contemporary
women’s mutual support, so as to give learners a more comprehensive view
of the development of women’s literature in ancient Chinese history and to
more directly address the traditional society. This will give learners a more
comprehensive view of the development of women’s literature in ancient
Chinese history, and confront more directly the issue of women’s own
gender situation in contemporary times, guided by traditional social
concepts.
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Keywords: Women's literature, Gender orientation, Gender education
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v Writing Women of Imperial China

&~ The Red Brush ﬁ datgey

The Red Brush

The Red Brush project is a collection of texts in Chinese from
a wide range of writings from Imperial China, by and about
women writers. The website for this collection is available in

both English and Chinese. Please choose a language to
continue.
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The Acquisition of Compound Words by CSL Learners:
A Corpus-Based Analysis of Vocabulary Input from Language
Textbooks
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Abstract: Compounding is the most productive process in Chinese word
formation. Therefore, compound acquisition is important for vocabulary
and reading development. For Chinese L2 learners in the United States,
textbooks are a vital source of exposure to Chinese. Adopting a corpus-
based approach, this study analyzed the vocabulary input of nominal
compounds in the Chinese textbook, especially in terms of the frequency
and size of the family. Analyses shows that a majority of nominal
compounds included in the textbook share the frequently used constituents;
however, the family size of those constituent is still limited in the textbook.
Such findings suggest that first, analogy with existing nominal compounds
could help Chinese L2 learners acquire compounds. Second, to facilitate
Chinese L2 learners expand their vocabulary knowledge on nominal
compounds, Chinese textbooks should emphasize the role of frequency and
morphological family size in the compound acquisition by adding explicit
instructions and including implicit examples.
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1. Introduction

Compounding is defined as a morphological process of combining two or more (free or
bound) roots to form a word. “compound words” are “polysyllabic units that have certain
properties of single words and that can be analyzed into two or more meaningful elements
or morphemes even if these morphemes cannot occur independently in modern Mandarin
(Li and Thompson, 1981: 46). In other words, words that consist of “at least two roots”
(Liao, 2014) or “two words” (Packard, 2015) are classified as compounds.

As an isolating language with no inflectional morphology, Chinese has been observed
to be relatively simple in terms of the structural complexity of words (Chao, 1968;
Anderson, 1985; Packard, 2000). A word in Chinese is often made of a single morpheme,
the smallest meaningful or grammatical unit of a word (Lu, 1965; Li and Thompson, 1981).
According to Xing (2006), 80% of Chinese words are compounds (p.117), which makes
compounding, the combination of two or more morphemes, the most productive process in
Chinese word formation. Among compounds, nominal compounds are extremely
productive and responsible for the high percentage of two-syllable words in Chinese (Pirani,
2008).

Given that lexical compounding plays a significant role in Chinese word building,
compound acquisition is particularly important for vocabulary and reading development in
Chinese. The ability to interpret and produce compound words will facilitate the acquisition
of vocabulary (Kuo and Anderson, 2006; Liu et.al., 2013; McBride, 2016). In the past two
decades, how nominal compound words are represented and processed by language users
is a topic that has been widely studied in applied linguistics, in both L1 and L2 contexts
(c.f. Cheng et.al.,2011; Wang et.al. 2010; Zhang H, 2016; Zhang D, 2017). Previous
empirical studies suggest that frequency and family size are two factors that have effects
on L2 learners’ acquisition of nominal compounds. Adopting a corpus-based approach, this
study analyzed the vocabulary input of nominal compounds in the Chinese textbook,
especially in terms of the frequency and size of the family.

2. Present Study
2.1 Textbook selection criteria

For the purpose of this study, we have chosen the Integrated Chinese (4th edition) to
compile our textbook corpus for further analysis. Integrated Chinese is one of the most
popular Chinese foreign language textbooks currently in use in the U.S. The distribution
and frequency of nominal compounds in Integrated Chinese are representative of what
learners are exposed to.

The Integrated Chinese (4th edition) is a four-volume series designed for Chinese
language study at the college-level. Each volume contains ten lessons covering various
topics ranging from basis greeting and hobbies to more advanced ones such as history and
environment. Among each lesson, there are following sections: lesson opener, text,
vocabulary, grammar, words and phrases, language practice, cultural literacy, lesson wrap-
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up and supplementary modules. The texts in the textbooks are of different lengths and
intended for students with different language proficiency.

2.2 Compilation of the corpus

The corpus comprises Integrated Chinese (4th edition) volume 1 to 3 published by the
leading publisher of Asian language learning textbooks and educational materials, namely
Cheng &Tsui. Compiling the corpus involved extracting all characters in each lesson and
volume. In particular, characters in the text, vocabulary list, grammar explanation,
language practice, lesson wrap-up and words and phrases (only for volume 3) are all
collected. Given that the present study only aims to explore the distribution of nominal
compounds that students are more likely to be exposed to via the textbook, English
translations and Chinese words/characters in the cultural literacy section are not included
in the corpus. Due to copyright reason, the full electronic version of the Integrated Chinese
(4th edition) is unavailable online or from the publisher. Thus, all contents were typed
manually into word files (.docx) first and then converted to plain text files (.txt).

The corpus contains four sub-corpora which represent four Chinese course levels
ranging from CHN101 Elementary Chinese I to CHN202 Intermediate Chinese II at a big
university in the southwest. Table 1 displays the basic information on the course level and
the number of lessons covered in each course level in the Chinese language program.

Table 1 Course levels and textbook lessons

Course level Semester Textbook Lessons

CHNI101 Elementary Chinese I First semester IC VI LI-L6

CHN102 Elementary Chinese I1 Second semester ICV1L7-L10 & V2 L11-L13
CHN201 Intermediate Chinese I Third semester IC V2 L14-L20

CHN202 Intermediate Chinese II Fourth semester IC V3 L1-L8

In total, 28 lessons are collected into the corpus. The total word count is about 59,070 and
62,903 characters in total.

Corpus Number of Word count Character count
Lessons

CHNI101 6 9471 10,855

CHN102 7 12,733 12.922

CHN201 7 16,988 17,181

CHN202 8 21,869 21,945

2.3 Instruments and procedure
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The instrument used to analyze the frequency of nominal compounds in each sub-corpus
is AntConc, a freeware corpus analysis toolkit for text analysis. Since AntConc can only
process Chinese files that are encoded in Unicode and segmented in advance, original files
were segmented with SegmentAnt software first and then converted into text files.

To reveal the frequency of compound words used in each course level’s textbook, we
generated word lists using the Word List Tool embedded in the AntConc. Here “Word List”
displays the words in terms of the frequency they appear in the corpus. Considering this
study aims to reveal the frequency of nominal compounds and morphological family size
in the textbook, only nominal compounds on the Word List are analyzed below.

2.4 Frequency of nominal compounds/morphemes

Charts 1-4 display the ten most frequently used nominal compounds or morphemes in
each course level’s textbook.

Chart 1 Ten most frequently used nominal compounds/morphemes in the textbook for CHN101

FREQUENCY
<
© on o Vo a
| v ¢ ¢ 4 5 § 8 8 =
I I I I l [ | [ | | -
A HE )W B X ZF£E F =EH BFFR RE

Among the ten compounds/morphemes above, seven are two-character compounds. For

—=

the distribution, seven (N Z /M. B, &, 24, B %K) are placed on the head
position while the rest three are used as modifiers.

Chart 2 Ten most frequently used nominal compounds/morphemes in the textbook for CHN101
&102
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Among the ten compounds/morphemes above, eight are two-character compounds. For the
distribution, most of them are on the head position except for ' [E and 3% [&. Words such
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as HHE. M. 3. 2%%/E and 3£, which frequently occur in lessons for CHN101,

show high frequency in the textbook for CHN102 as well.

Chart 3 Ten most frequently used compounds in the textbook for CHN101-201
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The ten high-frequently used nominal compounds for students in CHN201 are the same
as those in the lessons for CHN102 course level but in different orders when speaking of

the frequency.

Chart 4 Ten most frequently used compounds in the textbook for CHN101-201
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2.5 Family size of high-frequently compounds/morphemes

Table 2 The family size of the most frequently used constituents

Position Family-size examples
A rh ]/ [ /92 = /AL /A L+ N
High-frequent heads 52 Hh [ /4 /26 [+ L5
B wp [ /41
¥ v /S8 S H AR5/ A e, S, B
W rhSC/EUI B A 2 B SRR
H Hh L+ N /3R LS5 A PR T
High-frequent modifiers ES KNSR R
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Table 2 demonstrates the family size of the most frequently used constituents (as heads
or modifiers) and examples of nominal compounds that are composed with those
morphemes. The fact that many compounds sharing those morphemes suggest that those
morphemes have a larger family size. However, for morphemes like H152. # &, the
exampled modifiers are only limited to words indicating nationally.

3. Discussion and Conclusion

This study shows that a majority of nominal compounds included in the textbook share
the frequently used constituents. L2 learners could use the analogy with existing nominal
compounds to acquire compounds. However, the family size of those constituents is still
limited in the textbook. So to facilitate Chinese L2 learners to expand their vocabulary
knowledge on nominal compounds, Chinese textbooks should emphasize the role of
frequency and morphological family size in the compound acquisition by adding explicit
instructions and including implicit examples.
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WE. WA EERARSTE, RFIPR T hoce IR T
VR VFBOMAE ARSI K RARAE 222 S H I MEALRR K, DRI R T BA
M H B R B & FUM LR Dy 5 50 R o S SCFF . AR H AT
FENE R SRR BN B 473 5 A 15 AN WA 6 e CARAR 5538 R IE kAR,
FEWBAER . Bl 5EZ =G R EOR ShaiE, Bh#CTAR s
LI ORRE . ST, SCEBAPSCRRBIZEOVIT TN &, @R
W& &5 N E T =R L, D B BHER R 1 S e AL
XERAESS, FFAEBLIEAE b, X5 PR B A B0 e H e 85 il
RO, FRBIBCRAHEEERRE, 2B B0, FHAREL
Frae R 2T R OIS SE I . WF 7T R BE A U S 78 5 5 R
KR EE S %

Abstract: The need of Chinese learning has been enlarged as long as the
raising of Chinese status in the global world. The MOOCs construction
team usually recruit facilitators who cooperate teachers to cope with the
individual needs of large-scale online learners by providing sustainable
learning supports. However, there has been no consensus so far on the
identity and tasks of facilitators, which leads to the lack of requirements
and standards for facilitators selection, training and assessment. For these
reasons, this study takes the facilitators in Chinese language MOOCs as
the research object, making use of interview, questionnaire survey and
content analysis in order to determine the roles of facilitators. On this

T EEWH . A& EiAMNEE K5 0w S0 51 AR A5 SCRER b 2R i B 0 5
B A7 (2020114218) RS2 —.
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basis, this study puts forward the reflection and suggestion towards the
construction of MOOC:s facilitators. The findings and results can provide
reference for scholars in this field and MOOCs construction team.

R P FER; BhEG S0 #eE

Keywords: MOOC:s; facilitators; identity; education

1. 5

illlg

it ] [ PR A 5T, Bl 1 s S B [ bRl S SCR A
HIRMANEESL, ERAIN P SCA I RS HAR (4034, 2019) o 28 MIRE
CLIEIET A2 KRB 22 ST /oK, BB RIE N RIS . JFGRIAE 2 RS, 4T 1 I [h)
552 A ) PR A

2014 FAb R KFEEE IR TG Coursera F28 T “WIRIGEFWH, a7 E
R % . BT, FEERLE Coursera. FutureLearn. H1E K% MOOC 25 [H A
A E R B SCERE 60 [, & HEREERE . — CEBRIK, 2020) .
TE 2020 5357 b 2215 By 4 A TE], o ORI O B R R B 127 ST E 54t T im FE 22 ST AL
I

Z~ ©o

PR G KOy ST F ML F R IR 4t 7 2R i de, M iREes
Joi B ) 5 MRS SR UR T BIOR PR o T RIRRAE 62 5T 3 I ML R, SRR B UHL
DiTowfe A ] RE0T , PR VR A 50 B B e & BOM S [R] o 3] 2 o 31 508k
FEGERAE BRI T, IRAE RIBA 2 T 58RI W e UG FEB AT B BN, 30
FEEE SRS BN, SBOREEE AR (W%, 2019) o HHTSAAXHR
Bh# Sy e AL AR, 0 H TAHESSIERIERIER, SEWBUER. Bill5%
MR Z G — R ShRiE, BB TAEmEMEL R, BT, AR5 LB BT 7T
X, AT HAET RIS 0 E AL S X NAESS, FFAELEREAE F kR A1 A i Bh g
el H RS L

2. JCERfAT IR

BN — AR AR L AU E SRR I, R IR e e, BRI
BIJCRTERZRE S, B TAEN AR AN, B SERE. HUE
b BT SIS PR A o DI [ SO0 T2 DR 55 A (1) B 280K B “Teaching assistants™—
], EE R IEAR A AEHE . R SZERUR S eV Ml 25 TAE T 5T A2 (Oxford
learner dictionaries, 2020). [H#5% 5 BB R Aol 0 S EBCE B S . SR E
FRHE ., TR IRE, HEEEA XN T R IR, B S 5 H X R
RS WRAE T . 250 (2014) DCNFERBIBA AR Gk s A 2 Mk Aiid
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Hs WRSHF TR MBEL . 2 8Ef i 1) 2 B 54y, £ MOOC HAZ 16l /E
Higfrh, HpEE— R RN B 9o B 5F H “Facilitator”— 18] SR 3R 7~ Fe
W, BARIEASLEA T R AN NZE A, TRl 8w, 4 BB EE A
At N fige e 1) AR A 3 B 1Y) 5] 453 (Oxford learner dictionaries, 2020). Rtk PASH,
FutureLearn ~F & 0% F“Mentor”— 1A SRR 7RI, 11 “Mentor”— 1818 5 45 T M . i
7] (Oxford learner dictionaries, 2020). FH I AT UL 24 57 X0« Bh 280 1 SR A T 3L iR
A, “BhEC—A B IR R R LR B & R UM 2 ) R R A .
B FRSE SRR T PR 7

3. XHFR
3.1 X

TR LA, SHRREMLL, K2R A NHE L . SRR IE
FVREUR VA L T IR R E M H s it . e, sKIREE (2015) fEMtH: BT
R PE K22 A NB HOMARME 5 22 AN EATIRN) 2 A SE 0, AR,
FUM =ik A BT B s AL BB A 1 T 1R 5. ElRRE +, hFEEF EN
AZ NV R B3, MAERR &P B, SR BAS 2] 7 2 E,
Ho By 5 7 th 5 T B UR S B A ]

] Py b 27238 0 i) AN T3] ) A B2 2O SR Bk AT B e i . 254045 (2018)
TSGR IR FADV IR E B S 52 2Rt #, YOuA ] AR SR B #od
fr, REHSCRRREH, RIP2ESLIIBORIMEM .. 3% (2017) ForFRI#E
B SR T- 200, VAR IR BRI, JF R R80T, LB 55 ]
H %A &5 T LABS ] . Francoi (20160 $2 HHAEURBIHN T FfE, FE ALt
FREH, JFRUEFAMH T mEE. R (2016) KERIFANRIZERE 5
e, EHBUTH LHEFESE Coursera ‘& . 15T G B0E % A0 B3, X
serg GUEH ARG O, B TR . HRM S RIS SR SRR X .

i LHTIA, BIA0H TR SR B X ) T 1 B R A Bh DL K Bh R A SR
B R A IR A A R T R, (B I By e A S AT S I AT AE Sy
o ASCPLESZESR P B B SERIE A ITREAR, LR RBhEIE M P4 %t
2SR ST P T IR R, I A bR R B b R Y B Bl 2 By 0t
H ARSI BT IR S AL .

3.2 IR EE

HRFE Mo S FER R DA S AH S SCER AT, AHEFe R T SRR C e S E b

WL T FHERER, BERE ENFEE BRI BT CUEsE T B AR R T

SIRACA R LRE A E AR, EXH ARG, Rl AR T SRR R IE
PUASCRER, UBcA AT . FESLERRE B, ARBEAHIE TRTR M. N R577
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%o
3.2.1 BF5L i) A

AHIFCEC 7T 1 LU T TR

(1) Bh#AE A SRR ORI T (b B 3 A T 2

(2) S FHAERFRBBAFAE IR K ?

(3) Bh#tn s S # @5t i SO IR B A i R ?

322 HFESHR

2019 & 5 H, LEFEEKRAEEEFRT 5 FutureLearn [2k T X HER——w
IEH R . IZRFERRS R, FEEA R S R R L. B
AL S [ SCR %S . FutureLearn J5 6 8088 o, 2551000 1550 _E 2R BUIG RS- R
2115 N, ZER5ERCEA 10.8%, ST HETE WA MR R SE R FITE 4% —10%
(EZREE, 2017) , UiHIZEREARNRER T B ol B NSRRI ER = KCF .

AR F A ARSNGB TS LA, RN B E R
X, YN, BhECS o R AT H il A b B e b 2 5 . 2R EIBAHT 2
FEVHN. 3 BB K. 3 BB A, Tk SRS DOE E bR
B, ULHTERA SR B R, B AT AR Ml S LB, JF
S5 TR EAR B SR TR

323 R

B I LRI 1A BN S 3 752 A Bh#or il Bl 58 SRR B
03 E AL AR 3EAT TS TR, DT R UFBUN S Bh o0 FER B S
i SRS AR BEJE SR a2 OUIUE DT U BCR LT R R, fE R XIS 5
(2017) $2 H IFRITFIRTE o ST AL LAl b, AR B Bo0S 27 1 3 SCHRF IR AN IR S 4,
FASL T 4 Do HT4ERE, RN FISCRE . T RGCHT . BORSCRE S HoAthSCHF . WFISE
FRAR BRI 2 5 21 3 AR B R SR A2 I SCRAT O TR IBCCRAHR B O 2
7 2 WG GRS T R AL I SCRAAT s BORSCRAR BV O 2 5 31 3B IR
PR SRIM AR ST s HASCRA R R B S AR LR SR i 1 AR B HO R AT N
Rl RS 1 REANEBE ) — R B B Sy, SRR 1

R1: BRBBEOHEEFZSITR

—RUERE GCRRAD) “RER (FERBIEES) RIS
[B] 5 57 53 K URAE YA A B2 1) Wed
8] 52 27 G R AT 5 e L PR
WHISCR BRI B A RIRIE N A R 5 E L S
PPU S AT IR U 2 R L PEHT
AT RURFE A 2 1 B4 i RS
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A R A I Bl5%
15 25 345 X T S IR 5
‘ [ 2 B A SRR A 7 1 1 TR \
.jzlamz ?: .jz@ ?:
IR B 55 AT S A A 2 1 L RIS
4 2 G 2 SR A B 2 =) R I iR

PR SR 8] & 27 53T RBRAE BRSO B2 1) A )
HoAh SR HAAE T LR RIT N FHoAth 5ty

B IBE Z AR BN — 7 E TS — A A B IR E R R4 61
FIANEI R X BB TR 484 26 K5 RIMG AT T W E b . fEFF U 9mALSET, M
NI X M Fa s b AT T 2% ), a5 A SRERIHEAT T W, BEJE 355 —
T XA BEA LI EL B NG AT FEAR A I . A SIS SR T S B 2
HYmit, WA EHSS TR X B fe, SHhie X N & A bR B & v
e (CEMEEE, 20200 o PALZHTESE R FIgmid— 2R B 84.6%, UESE [ gmhdah vl
T RS M. fE—SEEBIbsiE G, W7 R 4ksigmts, &/a Uil gmht s
Ro WESHTBIE T BEEBh A ZIRAE LI B O 2410 5 0 I B 58 TS

IR F TV B AR U S B AR A R R W R B S 1y S AR S5
IR Be4h, AT AR A e R S o B A O TR 3R, B ISk Bh# g
ByAT T BB, E3R1S FutureLearn 7 S # AU ELL R, F 8615 1% R FE 5 51 3
FHRENS 5 7L R EREE. REEESE R SR, WEDHTSE RS IR,
13 BBl U T 45

3I3HAKRI

BRI, T SCH IR EE TR B B S R IAE = 1205, i 1
fios. BE56, SERRENEAR, FRMBARE L BARLZUEAD, 1F
NN —, EEFFEINE RE S SO R T EEAR . [, DN T fRRE
oA, FRIEWMARIL T 20 S e, 25 BE AR T 1S,
M YRR S5 W IRBUM AN A 213 o BeAh, 52 S0 AR S i R b — MR BAT 1 K
Mok, BIRBNHRAL S IR BN BB SR, A E AL IR
T EAE R

. m. =7
. FEE

BS. MR kiR,
. BB, 5I1S%

MRS

Bl 1. FROCHRRBIE S 2 BT
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3.3.1 £ T FRIBFEBRHE

WA, BhEAE P SCReR BB BORE T HEAER], 53N, R E
W T #ev k. Uik, R BN 5B E E TR IRIE B TAAER . 5
W RN Z, A 1A 28028 B BE@E L e DX R 5 BTG Sk s 3l 72
ARFFMEFIF, TR XORM AT 1172 %, Hap ik G825, % RET
H S AR T RAETH S X RS, MG NP KON R TR K, AFEA SURRE N A IR i,
il FANTE o0 i) U “family”, B 43R E IS, K I Family” 1) 30K
JE”, W RC“FK 5K 2 [BH A F?  (I've met jia meaning family before, but when
I checked in my dictionary for tone marks, it gave jiating for family. Can someone
explain the difference, please?) 1T K, CIEA AL RKINEE, Flan: FRATLF!
Pt et b, HRAP SOk ERME.  (Nimen hao, I was learning chinese before
now but it intermediates and is quite difficult to pronounce. I just knew I have learn the
pronunciation and tone first.) o FRF R, WA M RE AR H KRS, Fa0:
TR e fE B PE . Wi ! ( Please instruct me on how to use
https://pinyin.sogou.com. Thank you) . FIAM TR, BIEMANEHERIEN T Z,
fln: 7E4iM, ATEBEWEFE 7. 9 F 11, Hd, AT 7 &&EiEm, A7
P “3£18 77, (In Myanmar, people mostly like the number of 7,9, and 11 as a lucky
number. Among them, 7 is regarded as the most luckiest one and people always says like
lucky 7.)

M52 GO M R, VIR /M BRI R AR, @ Z B &R g X
N BN 2SR MBIMGECE , BhZRlnG & 2125, KRR 5 EIHEURMEL,
SRS TEZ R X PBCAZ . RIS NEE, BiZains R 75 ATEIA
FL IS BORSERE EMFRR. ERW T THHESE 15 IR EE TR B B it
F ERFIL .

X 2: PXFEREEMBEEEHXES

EHEIF Bhi# =351
I s 3¢ 52 468 276
332ETFEZ MMM FEIFHEE

IR, T U P B — B DD B R R, VRO AR
BRGS0y, ARSI EI S . SRR MES . BRI, 1
Werh, =IO AT R 1 BT B X TP R B, I X
SFNTR I AR b 5 p MR EAAKS, HXET AT
ULl AT SRR RE G BRIEDASL, = GrBh L KA Sox i i
X o1 B4 R IRV H AT VP, I 25 ) o e B (R 47 20 1
MCHERI O HLEp G RO 55 [ RA T I b S . WA BL R HR B %5
.
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TR ERHUNAEV R O BB E A 33 Y& S BRI 1) 5 6 5E o A K
X AESS RN, Rl 3R A PRI ) £ BRI 5E, B ARG g
UG RGCR. BRIELAAh, FURBIZOE MR 2 RPN SR L, JF S i = gk
Sef5to IEUF TS R B B 355 08 LA 55 4 38 ] SR8 SR ) 000 7 H 24 155 JaK
SR RIF S

WE T B B, 125 UR B R THE DX A M X ERAE A BEIREAT 1 A SC
VH, EEET RN ERAT T 51 IR, RS2 BN E, IS T HR
BhHAERAE LRI BUE N UL« 51 S H S UMEE I 5 01525 . A2 PRBIZUE T 468
SklEl R, B2 SAARUR T ARG 293 2%, Horbonh a2 01 SSEREE A IR A 1 8] 2 248
o, X A RIS N AV 5 R ILHI R 30 2%, o S SCURAE N A 4 tH KT PR
15 %% o FIREERIESE T ARV EE RIS BRI BAR S T8 . IMER S5iTF & 4%
Sy BRICLASE, 167 SKBhERI R K& TEEZ, 8 sk EIEW kT HRARME, Xt
UESE T Z PRI SR PRAE BRI B 1 SRR 5 BRI ] ) B 43 452

3.3.3 ETRMHERA KA RIE RS R

WHFCRIL, 2 AR ST IR TP B B IESCRF oK, RN BN 7 4
PEp R ORI AR ViR, BN 3L 3 B 55 A P R B SRt
FOVRME I RCCRS, M EVEUT AR AR L. N T IRRFE RS BRI R
AT R, DUESEBIE0E 6 NAH GRS RS By, BHBAE 125 R f 2t
THREEFEWZS T HESERBES st SR E. WEREeREmR. B
i WG =AY . REIR, 84.22%M% MR IREZ . G B N & HIFFE
TR S PRI B RF . 91.04% 152 BYCAFRBIEUE . 20 B I REAE ¢
APRAHE ISR R R I EAEH . 88.46%IH% AR LSRN BN B 2 . &%
B N NS BRI SR . EIR B RN T ISR 2 B SRR IR ST P R
R ZHEA NN TR ST N AL 5 AR BRI KRR, HAEURBh#U
H ARG )R R E AR ] . X WESE T R HAE URAE L& BN 5
SRR B K 0

WL AF T, TR AR 18 XL T R LA o R B IS Hy, B
SR AREIERRE . 2R Uil B, A A, IRLEIE RCCRERE S A ) sk
FEERAEN, e A A ARTH A E NS 5, X WR MR RFIRER
S R R — AT O R R S T

4. W5 B
METRIRAAEE R A R REERE, BAREE A T &R, Jf B 5T
B ORER VA E R, ZIEE R, SRR, < iR, “fF

WIS SR T RRAL R (B35, 2018) . N THIHCERR, BT L
WTRIFE R R HE T 52 3 2 A0, FURBV BRI RA AL FLAT R, BRALE T B
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WAL FFRIR A R R A
4.1 FEF SRR FERBFAX BTN

METTELERAE 1A BAT A EZIE S X S, BhE iR B 2R Bk R
TR X ZE EIGAE DS, KR LR IRFE 128 B o E i R E . A HLAE 21X T
WA GRS EEMAL, R SCIE AR A PO O A SRR, RIRA
FRNT HE R 2 S I FE I OB IR (RN, 2004) #2238 H AR R AE 2R 22 3 i e A
w2 C7ERSE, 2018) , BIEWEANGRE: TR —, NARETT X FI#EAS
0353, FEMALGHFZHTFE.. NAMRHREGRE, BEIRHEONFRHLZ# ST
PRI ENL, HILHEEFERPMEEARE, ZEEEAE TR . BAREKINBZ
IR (0.06% ) PR T 27 G2 b (1) [RD it 22 554K (30.11%) . IX RS B #0i%
AIE LR ARG R 5| 2 03 2 2 53R X I 530,11 H 2 205 53 10 K W 3ea 15 2
BRI R, AT A RN A B (R SR, Bh#on] LU & H Al ok
Bl G &S 5 H, U CEREB P M F 2 6], BT AR HE X K M1
I7]: What’s the difference between initials B and P? (&=t B fll P G4 XH? ) B
P A R R o AT VPR . DAEE S HR SCut AN o], BT LUK 3R A FRANZ
¥, /RWE? (I don’t eat pork, and you?) B 5554 R Se AT it — DI #EL
AT N MBI = S A B IE R (FhoEHEE, 2018)
WA 5] TR R A 22 AR5, 1R A HAR BT X #2228 BRI RE T N S
PR BATE B AT g v R () B B &

4.2 SRR RBIHE S o B fr el

SRR BB, BIEE To S W AR 2 REGI ORI S5 . FRRME B B E 1
UREEARE & U058 BN 24 1) 5 2] SCRr 5 IR S5, SE L BLS A I P LB R H AR 2
X (Benigno & Trentin, 20000 o WiAEFEN R X HH IR AC B &5 U AE 22 S it R Hh A
B IR F BT, NI B, Bh#E F R EOm St [E Dy A R
FLOREER . BOREEJZ T SRR DR 2 URR g AT IR AR 2 2T .

MATFF PRI RGIRE, BIBURE] T HAE R T3 . PP & SEORE A 1)
Sy, NINGEXS 2 0 S el an, e MR 2 S /oK, BRI kA
Bk MG, (REEE )RR IS 5 (5 EEE, 2019)
PASE SRS Z W), S 21 AE PR O MEIES): WO ai wo de mao, BhZ AT LAXS
T HE BT YRR, RN Rn], 5] S F AR P ad i oSO iIRiR E S 51
B 223 fR(nl)E(zhen)BE(bang)! (Well done!) F(wo)th(yé)% (ai)li(mao), FR(ni)
% @i)f(gow)G(ma)? 1E_LIRF SRS, Bi#EdE Y 75 BSCFE 5 RBE NS0
WIS HOATE S BTHR 2 T 5 S BRI S RIER R R SRR i
Firb, ROIRGRURBIZO % 3 2 FEA 7 SRR I T g, 1R T HAHRN % ) SCHFRE T 22
e IR A BATE B BU RO R P (L BT . 7RSSR S R R, 22 AR MRS
RSCFFRT R, FEURBNEAE W0 X o NSRB[RGB R SRS o« AR IE B, 1
R — PR BRI AR SRR, X IE N s, Al R A IS5
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AEEAER, AT A S S A RS RS 5 50, 2012)

UbAh, FURF OUEH R I R RIE T H RN #E55E G,  RAN ] 1)
TSR TR R . TR I R BRI A 5 2 73, A XS 44 I 75 2245 3
SIS BRI ISR o I SRR UR BN ZBOR REAERA I T 7 DL I IR TR oK, IR RE R R 15
SRS FRSRNE, A D AT RS2 ) TG R R A T R A o), BRIk, BT
FutureLearn “F- & /) A SCHE 154 “Pin” “Flag”. “Like” %% £ & K FF Th g . “Pin”
DIReRR T PR BT D)RE . BhZN GE X 7 SO0 F5 1 (I B P EAT B T, R ik
AL IR M T AT R R . [FR, B3Nzt & X2 h R 2 & E 5
ROTE, BRI “fag”DIRERIE A R, BhZnT LAANVE 4 5 AT hRig,
BAric R E IR s 2 5. FN, B B &5 X <Like” D Re m #
FRRBRIE, AT SR . BBUE NSRS, N FSREE
RSCFFIRNE, e irs BN oE 2, (RS I AT RF SRR 2 2] o R, $R TS
RN 2 G115 IR FE SR U, 55 R Bh R (A U SR B 7 RS2 FR PR ]
AAE By 20 150 1R DR B A

4.3 P P SO IR AR B3 B 5 RORfR IR

YRR EFHRE R OB TR ISR EM . 2020 4, ZE A HES 3000
[T SRS SR LRI HGRAE, JEMHS) 10000 [IEERI0 H ELisiT (B EE, 2018) .
B N AR A B TR B R R R T T BB, (UGS B A A a1 A A B AL ) R AR
Bz, BFRKRIL, Bh#COAESR ELRR B Y2 E AK, Eh CRiR ER M BRI &
FER, DK SR B S I i 5o Bh 28 AR 1) O T S5 A, ) 5 A G Bh 2t v il
FE, MAAESR . BEJIRSI. GUR0TAY . 2RIENLHISE 2 NI T VR SE, $Rm Bh A
R4 Re 15 TAES 1, MMIE R85 R A S E e, A I R n] RF4:
RIS R B I

HAT S B E S IRBIEL N B HIRE, Bos L IR0, SR 4t BhBi A
M. KATRE I S 258, I T 2ulNES 58 5 M EROIN 95 T SCRURBhHBA
. RERMBTAE SRS E P NERERSTER, 913 EL R A,
% RO R R A 5 DOE E PR B0E Tkl N A R E8, s & mise A4
ZH5HINE, REHFEARK.

SbAk, T RS S B AN FE RIS F R, PSR TET 4 S E, 5
TR A B AT ad sk b s AR R B 1 B SRR, DO 2 ST TR AL (R 1 TR 2K
H A0 A AR 8 X SR I B R R B HE: 1B IR E AR BER A,

TR AR T U ENLIE S DR %I f2 (Huang %5, 2016) W4, 1%
FAR O H FAMEE S e, RS T 2R ME S = I EHWCGR T 2]
IR (Tsai, 2019) o FETIHERBIEAR, H302E 238 0] AR 8 X SEi 1G5 570
TR E BN, ERFEERSOER, S BEInE S A S, RS
LH.. FIE RN AR DR 22 AR (4R 7 RO IR . #eEBIRANE S, IR IRk
REE FARAS T e T H 2 — (&2, 2020) . HEHZHEAR N TI5E.
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EIESEE S AMEZ# P (Bahari, 2019; Chen, 2019) . EFHEMNEA,
2 2135 0] UL SRR MR G SR, 7RIS & 5 I AR A R Bl e A
B, PSRN IR EFS, (RN H . BORREE 8 SR
EERS TR P SCHE R B AR B ER, s M N B S50 EH, 7
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(Research on the Official Promotion of Chinese Language
in New Era Based on Short Video: A Case Study on TikTok)
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WE: HFAREMAUT AR P E R R, H A R e i
RPN 51 A G BRI . N R ARSI 575 FE PR U % e
EEXPREASA TR AL AR ST R RIS, — S PUEH
HEWIA AR T B 78S Tik Tok K-S HHATE MM TIE. B Tik
Tok JARGR MM A AR DS, W PUEE & U BRI it T
WHIBNL, R TCRE AR B A T LA B B 515 2R AT Th BE S R By
ARG E AL RS B R T A HLR A4k T eSO e 70 AR
FHRCIR, o] AR R J7 #A WU 5 0 10 [R5 4 i A% 4k DU 5 3C
WS, AEPGEAE T E, WikE 2 RREASer & 2 A 2IE
BTG RERZR PU T AR WA S PR SR R TR B L ETE R,
FEN DL I bR HERE -

Abstract: Since 2016, the short-form video industry has emerged in
mainland China, attracting and generating huge traffic with its fragmented
feature videos. In line with the wave-like development of short videos
worldwide, and in response to the advantages of short videos' low threshold,
fragmentation and spreading culture in an intangible way, some Chinese
teaching and cooperation organizations and institutions have set up their
official Tik Tok accounts to promote and popularize their work. The rise of
short-video social media, represented by Tik Tok, has provided a new
opportunity for the dissemination of Chinese language and culture.
Exploring the official information distribution function that short-video
carriers can distribute and its significance to non-traditional popularization
in the new era, and studying the impact of its role in enhancing the ability
of teaching institutions to disseminate Chinese culture, can better
disseminate the Chinese language and cultural background while teaching
language in official teaching institutions. This will enable Chinese language
learners to understand China properly, and also allow more audiences of
short video platforms to see a more folkloric, realistic image of China that
is free from the interference of East-West cognitive bias and ideological
factors, and popularize the internationalization of the Chinese language.
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1. &

FAME T AR AR L R DOEAC 2 OO R A EE T &
BB DUE BEA U I oL H AN DOR # SRR DUEE 5 50k, R
IFEDOEH S Bl SVAEET . I REDGES WG, ES5ER, HAECkLT
FENR A R SO IR U, R BRI FI SR R ST, e e e sk B I BE T 5 A
B [ F SO T 2R B R EEPOE R E 7 & RIS 4 2300 & i)
g9, ARKREE ERDAE TSR MEGCT EA T RIOAL .. LK, 8]
3y B AR RE IR AT RS, B B WY TSN,
NDUELCANIR BN E AR B 1R HIbLE .

B 2016 45, FALSUT LA+ Bk 2968, @I A UG 7 E
KHHE, X—BHMEER] 1R JEE N, Tik Tok —2*5F B sy i B2 E A
AP B o WIS AL AL 57 v B IR S AR, X R AU TG B
LTRSS, UEEG T OEENIEZ DOEEAAS. P, AR
WAL T B I #EAMREHE Tik Tok WK 53T E AL TAE. Hln, 32w 3
o Cg N VEEEIK S, B EEARE S ST E el
FEN I ERRELE Tik Tok AIK T, (EIZEIRGUKZ I ABAE . Wl iUE R AL
i, WS OB FAN U FrEMISNTE 5 o . U Rskae /1, AR SO
LA LL Tik Tok NARR MRS AZ AR X, N PUEE & SRR {1
THHIENL, RIS T DA R POE ZOE U S 55 B A AT D RE S =X 3
AL G E AL MR L, BETEH SR THOE B WU A% 3 h eSO A e T R R,
A DLEDUE B 7 BOEA N REAT 1R 5 B 1 R S A AR 3R DUETE 5 S 5t ik
B TR, ik 2 AT 6 52 A BV RIEME . RER 208 A
i WATEARIE SRR TR E L F EE R, HEShDOE I E Lz .

2. HEHREFT R : DUEHE EENRSESRE

BER T NEREL AR, DOEEEAE TSR AR 1 —
NEEF G XTOOEEAN S, TANE SRR A O RS T, &
EUOERPRBITIT S, A rEstin, MITkd#eys, adEEEgmm, L5461
BERIDOE S ZEAN: BRI, X3 s, XIFEE —fhEs
SR, AR iR G AR SCALSR TS, 28 T R ZCA AU SR A9 26 = 11 4
SRS AN, AN BEAR T 138 N K I R 9 2 P (RO SE I S AR H N 5, SCA e 4
TN EES . A7, AME E SR AR L TR S HUOE R SRR AT, E
G 5 AL RRDOETE 5 30 . (BPUEE S A B A2 IR 2 54 2 B OB RIE
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B, HANE F A A R O AR SRR R DUEE 5 B DUR B 2 ), &
DUBAE 5 SR 2 DUB A H A Re B B, AN RE S 1] DASCAE IR 51 2 3 R AR
ZH5PEE S, EDOEE S Az iz 8, ANOURSL T —EE SR, A
A FDOE A ARMY KAPAEE 5 SRR3R 18 5 Cr8IRmIbRE, SOy DUE
B A ADOEE 5 SO 3 2 TR XE DU R ) 7] i

FHJr L EIR NS Ar I S R R 1 SR s e S 7 DA [ SCAG S AR SCAR TR AR
B 5EE N ESRAE H AT A SO T, BRSNS PUaAT, T EEE
R B TR B E X AMBHAE T — A ZI B G A R 2T . RN
S SCHHUR I R ANE 5 A A F BB O A AR B R, T IR A
KiFo FERXBIEH T, BE 7 ERBHR RGO N —FBOR EAL, PIMET R
TLEAE LA B 1R R S oA A BUARTER &R, XA aa s n &, 5
DUB A TAR TR A, SmE2 3] 2 SRR R A, HEAEmE A
B A E DA G AL, FESCERT P ROBIE AR, V2 B R RS A [ UG
ANER I B AL, AMIE P EE S, ERXFARAE T, KB —Fhaeisus
ZANATIR S T DAEOW eon LS R R i@ A, s kit 555 v [ L i A a8 SR RT3

Tik Tok MIHEK, MAFREAIIL —Fr A BRSO AR RAAEN T 2t A
MNETF . XA L%, Tik Tok FEARMT & Al fE AL H AT ME— X+ [ SCAe 3
AT AT WL i AL S AR 5 X TR BRSO AR HR, R AL AN L U 1 5
A DU S8 B AT SO Em Y I — Se SO AR 3k Bk . DAk, 3RATTA b ZEATAENL
i, MPUETE S LRI R BT, S 57T DU Sl R B AU 2
FHV AL E SRR SRS, RAOHARN AT B, X Hok e s
PPA

R A MU . BTSRRI A = KRR, A7 B AR R IR TR A2 BRAL 1]
REARA A B RCR o A 2% I A% [ SCAL RS AT gm0 S — B A B . £E
Fegik s . IR AR PRI BEARIE R I BUIR T, T 0 AR Sk AT A A
LA T S A T 1A B — N L2 o R DUERE 5 SO R 258
HEM—H, DORBANM AR T ELS G H S EHEL S, IR, sk
FENLRCN Y, P R FLAE A o [ 5t SEE it 5N RO o B 5 MO 1, JfERE
PUB S BEARIT RS HET o MR AT B, 1200 5 DUE#A A R g
& UIARIHEAL TAF, FHEHSCNREEEE 5 =600, JRai &Lkt Tt sug
o AU, REAUIR AR X B A AP R TR, DL K Sk r 7 3k o MR L8 1R
DX, 5 ZESERR s S B RN AR RN BB E RIS .

3. B ETHE: AT 6 2R iER

o [ SCAR i AME SRR O H R R SO AR S R A% CAR S5 A 22 B, T
M 2004 FEEE AL QLT A6 E A T 5 B N OT Rl I DOEEUEE B T B R &,
WU AT FEDOEAR & SAALRR @R AR B Gu F OG B — 3o BEoxt b DA X AME SR
I SN X DUBZA N B B B 2 51 7325 o00E, s E
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PR T B o8 AW A R . ABAE H RTX —Br B B0 o B SO AR R A 4k
It 7 AR E ', (EAAR XS

BT I AQ ) B AR AR A AT UL, AR SCHIE 7 2 ROR ST AARs
FEARR AR A JTRI AR . b E AR SR U B A% AR, N = R
sy ABRRAEAEGUHE B AR R R B EE N DGR BCEAI B T E, S0
BRI EALAR R PRI 7o — 718, AEBT B AR RE T, A v
MEAR, FEREEBON A EAR T T R, A A E AL DR B T A 7598
FEEAE FyJT T, AEBUR AU AT A AR P8 5 TR 1 B 5 BT
0 28 UK S AT BR8] T EEASREON B EARRIIEOL T, B TS i 50y,
A AR i) B REAT B AR BAR R DB ZCA NI BN 2 5GE . RAMEAE R OB AL
PR AUE— R B ARG, ARSI, DOEBCEANU BT SR i e th A 52 &
M, XA T POBEACAHI L E S LN B ER R

B b, B T ARDUE AU BAR A 2R SO AR AR DO R AR S HE 7 [ R AS
BRZ R RVE, A RERTIOT O, W TT (2013)  (BUEE BT 5 E
SACAERE)Y WOy, DOBEBRHES 5 d B SRR R RN AT, XA SO AL RS
FE 5 VG 7 e 3F AR TR B R XIHT (2017)  (RERMMNGEBCE S E S
FRELEWIR) RUE S S TR KIN R, EE R T POEHEEN I AL 3 b 2 K]
FOOEAR TN RLMIRE M, $ H R] DA DA [« = [ I Oy R R BEAT SO Rl s R EE
(2015) W AMPOBE ARG BUIR73 Br 5 Bt /48D S 7 EALDOEZEANIY L
B A SOR R EECA A USRI RS R, A SRRSO DR
FHIR EA R R R T B S,

HH AFEAAE SRR ARLAR,  DUEHCA U R 28 1S A% AR i it AR 1 ok
TANSZ B X T DL AR B A (0 DUE B MU B S AR SR FE AR R H AT 54k
THIRH B AERTSCRBIINUE TS o, TR & KR # A8 DRI E 7
FH&/Tik Tok K5, (B /NBIIK S R AERF I E AT AL, KERM K-S
QAL R RIBE N HOIRAS, BONGER A MR 5. 54k, BAR—izE R
EHCEAIURIK SRR TR EARROR, 1A e Ry L2 B AR AR e e i, (HIF
LS A ER G BRI, WS AN, MMRIREL, BEREG
R ERS KRR E, Ko IKT RAEAMA L 30 4>, ELUEL 20
715 HROPIKS EARMEMSRG D B E, A TOEEEER T, B2 IKS MR B
FePOERFEBDOE AR ARG, 2 ARG P E SO %, S5 RETHA
BRI P B AN H F EeE AR AE KGR, ARG T o EERFEZ, K
EAHRHUHARALE Tik Tok EVEME TIKS#ATANE, MRMNAERSE EHITAE,
A5 HAL AT G Oy —Fhe OB AN “BA% ", RAEMRA LR 1 DUEBEA L Y
I BRpE B 5 OOEE S CHAERDIRE . TS 2, DUBBCENU R AR B A
AR MEBE WK, B2 IOEEEANM I E TR G AL H AT
EHEAN R AU E AR 2GR R, (UFE T RA N B TR, KA EE
AL, TEAGHEVI, AT ER, SR E R E .
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4. “HSRHE: UESB SGHTK

ZERKTDORBEAI DUE TR 5 AR IRR N KR D S SE R s TR &
52, MEDLESE R AR R AL, A REBD 0 DGE S UL EAE IS B R0, B
WrEA R FR, BR80T S DOE BN R SR, R
FRIH& R, BALDOE 5 SRR SC e i@ R )il . KRS 715 B A2 Jeidt,  [H
I, AT QU IE R, XHDOE BN AR AR e A LASR A By . X et
T — AN 0] R AE T3 B OCAEAE RIR T DB AN Z N, XA E AL AL BT 5T
TIEA R, XA S AL W T 5 . 3T DOEBEAN R SO R I B AR
FAAEAEE IR RN XTD0EF A BRI, B SRER =SS, =
e B RIRTIRE, BEAEZARIR T4, XU B A% T RE A o R AR R TR
PRGBS . RZAFOL T LR SRR SE R T S0y At Es 17X
Le i, anEIK (2015) R (ERESEILDUEH AU SCATE S B AT HRF 2R R ) Hhot
VEAH B B H AR SIAFAE TR A . BB S 1, B2 Hh X 28 A A Rl fE 2 L
EHCAN F EE RS RS T

AR, RGBSR ERE B R XA mbr, ERAT SR E S
KPR 2 ERAEERNT . ERXNBRRIA, SR NAEAAE W2 T iR ST 1
FAEREIRES. BUR LR, RGN, MRBRI. b1 GEREE R
P& IR IR INBEA B o DUBHCANURERAIOT & 10 F B N AZ A IR SR A AR 55
fitlh, ERREARAT, ERUEZAEMNE. ERCFE . B RIDBGE A
PUREE, B 7&EIRT/NRE, WEE @IS BIDOEEEAN Az E
DA T2 AN RIEDOE AN FIL R SR, At s, SRR 78
DS XF T DOE B SCARSRR O E R o TR R S8 BRI AN R H AT
BHEAN R ERE S EAE DI, SN, PR SRR R CIEBdEL, 1M
HEFKEMAEERERFD, DOBEBCEA SRR CIT IR SR SIS R E LR &

EEXPEI ADOE LA B B R N d s, M ESEMEUN LA T NKS
izE b, o rEARE Y B RE ) SigE IR AT N E NI SCR, FINT AaTdOE#
R B S E R MR WA SR EF AL, o BTl BeOGE el
H$F5/Tik Tok PSRRI SKPR EAEROR, BATARRKETH EIER M E R NLPR
SRR THT, IS 500 R AT AR A — I R AR S MR I 1 BT IR mE, S
UL T M RCR . FER RWID R, BEE G SN SAAR SR 5 AR 3R A AH O SCR,
HIAT SCACAR SR I R 2R, SRS 5 SCAR TR R A Bl R . 18Tt E et sg
AR SRS BB 5 R APP. 187 RIFI R SIEEAMEM EM, HK
HERSEI RS S TR I b, DU EIRESRF . WERKHIK S 1F
MIEE A, W KEE o A e S AR AU A, R R g e, Bk
AFEZEREI i R BeR. BOBEEE, L8 0 ILAAE 32 A
PR, AR R AR A R E i, RS B AR R AR . AN, £
LN B H5IEE T, DUBHMAR AT DUAE 243 Sk R B0 2 el 2, mad 1 2 0 77 20
s, BIPLE-VF GEMBE R ER . Fg. &S0 RARRIKHEZ G, ot
FARKT o B SCAR ISR N B ST, B Hdfs o R A B A% X T SO A A HR 4
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o g ERriR, RSN, DOBSCAI EIG& R 2 T H D SR & e
W&, BRFNZE LA, CLETS RAGEIE A, mESEE, BT A%
PGB BN U E B, 7e i b R GO R A B IR 55 32 Ak
BRRAE (1) N BB SE AR, T B A3 DOEHEENRRZ i 95K, A A RE DUE
BE b, HEREDOE B TAE,

5. 8518

AR F MR 7 F, — DNESZOUE I FEE A R pRgN, 48
SEARBUN AR PTRENS 131, (HWRARIZ 5822 B RIFEH] . FEIXAN 5 P 4 AR
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TR SO I A — R R AL DAEBA T SR 10 Ak, ] BEAE T & 2 HE
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a. ZHA SHUEN SR 5N, JFBCE AL 588 S Tk & .
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WBHTAC R, EORIF SRS PRI AT SR T, TAHEEME, THERIPR, @i 53
. RiRERE. BxXS5EE. N5 NZBERAER R, £ T ORI Rt
b, AR R R E S SRR EER EDUEE B AT T, EEid
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(On the Visualization of Example Sentences in Chinese Micro-
courses Teaching Take Four Postgraduates’ Micro-courses
Works as an Example)
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WE: BlA YRS DOB WOR A KL ZIRTT, Bl AT B B4 AT 4L
WHr, ERUOCVEEI AR L R, SRR N, b
B E RZOIE s LA R R S RUR B B R A TR Bt i A
fitle 34, BRI BETT IR N ORI 22 SR BOR T B e 5 .

Abstract: The explanation of example sentences is a necessary part of
Chinese micro-courses teaching. The design of example sentences should
implement the concept of visualization, and focus on the typicality, salience,
authenticity and sense of “feeling”. The schematic diagram highly
abstracted from the core semantics of the grammar point is the basis of the
visual design of example sentences. In addition, the visual design of
example sentences should also pay attention to the choice of multimedia
technology means.

RKegid: . BlR). R, XHANDGE . et

Keywords: Visualization, Example sentences, Micro-courses, TCSOL,
Teaching design

1. BRI H

PR RXTHNE LA ZE T B B I A0 e AT 0 s T 3 2 1A B 5 R
B PRI 5, B T IRZINEI R, A (X .
TREI, 2005) o [FRE, GIRIEEDOERIRBEA LT B ERERTHIHIA) X
B TAEGRE R RBIE. BTokD a5, BATR IR B A 5N %A O
IRIIEESR . SR i K BAAT N E BRI T v, IR i At 2 2R
T U1 5), XSG A AL H R bR A o s A B . i B 28
PREARIINI A LA SEEREE B 6], SR b A ) ) T AR B R % B e PRI
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EH VN NAZ R BB A REAT AT RRAL Tt

HAESEPrtis W U AE DUR BA AR LR I R, ARV R BRI ) T B4k
FEEA R, R G5 B IGVER FH AL 58 AL S0R L 50 R AE R ROCR A, FZRBA
IR ARE T R SCSEVE AT NS5 T (. HEIl, BRATE 2R
VR AT R BE T BRI

2. B S R BT A

1)) B SRS A R R4 ) R 1 e R L 1 5 AR O CEE ] . R e iR
THIR A, A R DR A T A BT RO HE . SRTIT, AR SERR R ST T A DUE
FUEATOR LRI AR, BATE AR IE T AR b I A IR E AN L, RN BI A
BE T RAZOAE CEGE M, BOE 5 RO SCEEE I SRANIE SR

DI EFRICTE. ... G R NB, AL OIS SO S X k. T F & F R &
TG AEIRE R, BRERIREIR. BAERE R, BREERME 7. AERFER,
JEKIAR R . BAEHNTE K, TRKIAR. AAERENRK, FRE 20 PMTFAZ.
BAHRERERK, EKZ 1. GG G #GR D XS LE, 3547 R RS
AR BRI OE S R R R EAR IS A, AR AT DU A,
HAE 57— UG EARIC R R I BT SO 5 e A TR

AL, HTEF R IR DVE OB RS IR, TR A E P (41 A
Hie AL R s AEA R 1, B AR R EIE BT HERA B A rT L . RS R
P03 ARG A) T AL ISR, %038 BR80T AR AT 1R, il
re UL A IR VEAS 2 BT B R TR BE A s R, B A TR R AN
RN A RPEA L

I H N, Bla) it 2R X SR 5 A 0 1E a0 X Bk
EpAE N o B3 i i 17 K I AR A P = 1 S v = 0 ST (ST P 0 B SR i P
XESLPE A B B BSOS SR RO SEAE BB ) . 1250 h

D EFERNER, HHamEE?

A: RIEAFHR TAF R E

B: fEEEK, EKhiTREE,

C: fERENR, SIFHEL,

2) FRIAEMIM AR, A2 mE 2

A: EBEK, FAFMIRHGE B 5 B2,
B: fEE R, FIAEMIS R w7 B E .
C: fERER, HITAFRIRHE TH HEE.,

3) WRAISEAF R % ek TAFIE 2 e 4i U5 ?

S AR, BOZJITAE, LS.
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LAy EBEK, ATLSEAS, AR,

4) FEARMIER, A et ?

M FEDIER, ME CEROFERE R .
A: EREK, MEEEE - ERITREMR.
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A Scene-Oriented Frame-Based Conversation Agent to
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Abstract: This paper presents a rule-based Conversation Agent (CA) based
on frame semantics and constructional grammar to facilitate dialogic
practices in a role-playing mode. Speakers understand the meaning of a
word by knowing its background frames, which motivates the encoded
concept of a word in a given scene (Fillmore and Atkins 1992:76-77).
Imputing prototypical verb-centered constructions can reinforce abstract
schemas and consolidate semantic meanings from syntactic constructions
(Goldberg et al. 2004). We collected materials from HSK exams and
textbooks, classified them by frames, and manually annotated semantic
roles. For instance, Financial Transaction Frame includes verbs like mai and
involves buyer, seller, and goods as semantic roles. The form-meaning
mapping between semantic roles and syntactic patterns exerts restrictions
on possible phrases or words used in different scenes. Data ramification
techniques were employed to categorize a variety of words and phrases
under the same semantic roles. Using the CA system, learners can choose a
frame, and the CA can generate a question with a scene-oriented mission.
Frame-based explanations will be given if students do not produce the ideal
answer. A previous evaluation found SLA students find frame-based
explanations helpful and that this CA can promote their Chinese dialogic
practices.

WE: AN A T ETHEIE CEAAE LN E RS, HEN
& LA B T R S B iR SR 2 . K E Al AR S
fE AW, Wt RS MM S SEd g s RENT
(Fillmore and Atkins 1992:76-77) . i A\ 8 Z)iR 4 ] CLastb 3 %
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AT LG FAESE, XSG RFE S BN E S, RN R
ERBIEWSXERG L H, RGiwANERGETHERKER. o

164



R, ZARFAEVNNETHER O RARA B, 125 R G R
BURER T 252 o

Keywords: frame semantics, constructional grammar, Conversation agent,
discourse learning and practice, learning Chinese as a second language

SRR HEZEE S MRIE MR RS MRS 5%,
AR

1. Introduction

Dialogue practices can be challenging for second language learners because they
may not have suitable partners to practice with and receive effective feedback or feel
reluctant to make mistakes in front of peers or more fluent language helpers. Technology-
enhanced learning (TEL) solutions can serve as an alternative to empower L2 learners to
have more practice in conversation (Engwal, Lopes & Ahlund, 2020). Johnson & Lester
(2016) reviewed 2000 articles on developing animated pedagogical agents in an interactive
learning environment over twenty years across two decades. He proposed "Pedagogical
agents have proven to be useful and sometimes highly effective in promoting learning, in
a broad range of applications" and that the pedagogical agents looked promising as learning
technology or components of blended learning solutions.

Attending a language corner or language café, where second language learners
gather together to practice their speaking skills, is a commonly accepted way to cultivate
language abilities. A language café is "an open gathering, where first language speakers
and L2 learners meet to have social conversations in the target language" (Engwal, Lopes
& Ahlund, 2020), which employs both collaborative and communicative language teaching
approaches (Nunan, 1992; Spada, 2007). Similar to language café sessions, L1 speakers,
as moderators, may serve several roles, including dialogue management, initiating
questions, narrating, and linguistic support (Engwal, Lopes & Ahlund, 2020).

We aim to design a conversation agent that can serve such roles and promote
dialogue practices after mission-based language lessons. After teachers introduce a topic
with new words and grammar, the students can use this CA to practice dialogues, and they
can also get some valuable frame-based feedbacks if they make a mistake or use some less-
frequent expressions.

2. Literature Review

This section reviews the recently developed conversation agents in language
learning and the dynamic usage-based approach in second language learning.

2.1 Conversation agents in language teaching
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Conversation agents are widely used in education but not specialized in language
learning, and the interaction modes have been explored in various studies. Graesser et al.
(2017) proposed two agent-based designs on learning and assessment, one involving one
agent interacting with one human, the other involving two agents with one human, and CA-
based assessment had been used in high stakes assessments. Typical agent-based
assessment contexts include intelligent tutoring, educational games, and interventions with
adults with reading difficulties. Luan et al. (2017) pointed out that training data required
for neural conversation agents that can exhibit role-specific characteristics may be scarce
or unavailable in many fields. Pham et al. (2018) developed a mobile CA for foreign
language learning, which supported four modes distinguished by contexts, including
general context, quiz context, vocabulary learning context, and Review context. They also
collected feedback, mostly positive, from users and suggested that CAs have detailed
instructions with predetermined commands to familiarize users with conversation modes.
However, it was also discovered that the interaction with CAs usually limited to two or
three sentences as some users find CA did not catch the questions or meet their expectations.
Hancock et al. (2019) proposed the importance of receiving feedback from CA users and
developed a dialogue system that can ask for feedbacks when detecting problems and
extract training data from the chat records. Engwal, Lopes & Ahlund (2020) proposed four
robot moderator strategies: the interviewer, narrator, facilitator, and interlocutor. The
interviewer strategy, featured by sequential Robot-to-one-Learner, basic Q&A, and active
and impersonal mode, proves to outperform other interaction modes despite individual
preferences.

2.2 Dynamic usage-based approach in SLA

The dynamic usage-based approach links the individual learning process with
language acquisition on a usage-based basis. Abraham (1997) proposed the dynamic
systems theory, and Larsen-Freeman (1997) argued that studying the dynamic, complex,
and nonlinear language system is meaningful in SLA. Langacker (2000) introduced the
usage-based theory to the dynamic approach and refined it into the unified dynamic
approach three years later. Langacker (2003) proposed that "semantic structure is dynamic
with local stability," which serves as the basis of his arguments. Ellis (2005) supported that
each usage of a language is dynamically created and can be influenced by different
components of the complex linguistic system. Langacker (2008) proposed that cognitive
grammar can serve as a linguistic basis for language instruction. Ellis (2008) held that
language competence and performance come from the dynamic system that is influenced
by both predetermined language base and current contextualized activation. It can be
argued that the high frequency of exemplar constructions plays a positive but nonlinear or
even mysterious role in the language development of an individual. Errors should be
considered "learner's active attempts at systematic development," and the trials reflected
the dynamic nature of the learner's idiosyncratic language system (Ellis, 2008). Langacker
(2009) indicated that the dynamic usage-based perspective of language acquisition has four
implications: 1) abstraction of linguistic units comes from selective reinforcement; 2) more
specific units can inherit advantage over-activation as categorizing structures; 3)
composition is, in essence, coactivation; 4) dynamic conception of unites explains the roles
of type and token frequency. Specifically, in his work, Langacker used "linguistic units,"
which can be understood as constructions. Verspoor et al. (2012) summarized the theories
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of dynamic usage-based (DUB) approach and suggested that based on this approach,
overlapping sub-systems of the constructions in the forms of the lexicon, collocations, or
formulaic phrase within the linguistic continuum should be examined as much as possible
to understand the language development and interactions during L2 acquisition. The
dynamicity indicated language development relies on "initial conditions" and "variation
among individuals" and "variability within individuals" could be expected. Also, from the
dynamic usage-based perspective, the variability of constructions reflects the state of the
language system, usually including sticking to a few exemplar constructions and
overgeneralizing such exemplars as learners have to go with what they have learned
(Verspoor & Behrens, 2011).

In sum, previous conversation agents in language learning primarily focus on a
general role like a tutor, in which the conversational practice is just an add-on function,
and feedbacks will not be given for the generated dialogues. Although deep learning
models are adopted for better intelligence, and the learner interactions with the robot agents
are studied, an explainable learning model has not yet been employed to support the
reasonability of this kind of learning process.

3. Method

This section introduces the design of the conversation agent and the methodology
used in this paper. Under the guidance of dynamic usage-based theory, the CA system can
give a frame-based suggestion based on frequent language usage patterns and record the
trials of the language learners to generate a customized language development analysis.

3.1 Materials

We extracted frequently-used verbs from HSK exams and collected dialogue data
containing such verbs from mission-oriented HSK textbooks. The dialogues are annotated
based on the frame-based constructional approach (Liu & Chang, 2016). The usage
frequency of typical verbal constructions is based on Mandine VerbNet, a semantic
database for Chinese verbs with frequent frame-based annotations on frequent
constructions. The feedbacks generated by the CA is based on the verb-centered frame
semantics with the construction frequency.

3.2 Design of the Conversation Agent

The conversation agent is designed with five layers, including interface, model, rule,
corpus layer, and external resource layer, with each layer carrying out different functions.
Key verbs are extracted from the official HSK exams, and then dialogues containing such
verbs are then collected from HSK textbooks. The dialogues are then annotated manually
with frame-based semantic roles to prepare for building an HSK corpus. A rule engine is
developed in the rule layer to govern user-defined language rules and usage-based pattern
frequency rules based on MVN. The engine also motivates the dialogue generation and
analyzes the user response. In the model layer, the scene model is trained to divide the
corpus by different scenes, while the dialogue generation and report generation models are
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responsible for generating dialogues and learner reports. A learner can choose a scene in
the interface, a mission will be given, and the CA would generate a response. When the
learner replies, the CA will analyze the reply and give a response until the mission is
fulfilled.

The Design of the Conversation Agent

Interface layer Model layer Rule layer Corpus layer External resources

. Official HSK
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Learner reply } Le;)::lryrs?gly }7—{ Learner corpus
Report

Learner report generation
model

Figure 1: The design of the conversation agent

4. Conclusion

This paper introduces a scene-oriented frame-based conversation Agent to facilitate
dialogue practices based on the dynamic usage-based approach. The learner-CA interaction
reduces the trial threshold of language uses, and the immediate feedback generated by the
CA helps learners better reinforce the language patterns. However, the CA is still a
prototypical model to be further ameliorated and tested in classrooms.

In language learning, the conversation agent needs to generate authentic natural
language, so the rule-based generation based on semantic roles can be more efficient and
offer an explication more easily. Technology needs to be adapted to the application
scenarios, where meeting the needs speaks louder than becoming more advanced. Applying
technology is not just for reducing manual labor but for empowering a customized learning
process or creating an integrated learning classroom led by human teachers. Developing a
conversation agent under the pedagogical framework empowers the technology to be better
used in classrooms and provides targeted improvement to the shortcomings of traditional
approaches to language teaching.

Acknowledgement: We gratefully acknowledge support from a grant (Project #9360163) from the
Hong Kong Institute for Data Science at City University of Hong Kong.
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